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Introduction	
I	recently	watched	the	critically	acclaimed	documentary	Most	Likely	to	Succeed	which	is	

about	a	learner	centered	high	school	in	California	–	High	Tech	High.		The	movie	challenges	many	of	

our	preconceived	notions	about	education	in	the	United	States	such	as	the	importance	of	AP	classes	

to	college	success,	the	need	to	streamline	classes	into	regular,	honors	and	gifted	classes,	the	

importance	of	standardized	tests…etc.	(Whiteley,	2014).		When	I	watched	this	movie	with	my	13-

year-old	daughter,	she	was	quite	intrigued	by	the	whole	concept	of	High	Tech	High.		She’s	been	in	

both	Islamic	schools	and	international	schools	while	we	lived	in	Abu	Dhabi	for	5	years.		Currently	

she’s	being	homeschooled.		After	the	movie	was	over,	she	turns	to	me	and	says	quite	

enthusiastically,	“Mama,	I	wanna	go	to	that	school.	Can	we	move	to	San	Diego?”		And	I	don’t	blame	

her.		That	school	looked	like	FUN.		Children	were	having	FUN	and	also	learning	and	developing.			

The	principles	behind	learner	centered	and	inquiry	based	environments	such	as	High	Tech	

High	are	not	new.		They	are	quite	old.		This	learner	centered	environment	that	is	grounded	in	project	

based	assessment	has	existed	for	over	a	century.		In	his	book,	Curriculum	Theory:	Conflicting	Visions	

and	Enduring	Concerns,	Michael	Schiro	(2013)	contrasts	John	Dewey’s	school	of	tomorrow	with	a	

traditional	view	of	toady’s	learner	centered	school:	

The	School	of	Tomorrow:	

Is	this	a	school	house?	The	cheerful	rooms—walls	colorful	with	children’s	paintings,	

floors	spotted	with	bright	rugs,	light,	movable	tables,	and	comfortable	chairs…	

Here	is	a	group	of	6	and	7	year	olds.	They	dance,	they	sing,	they	play	house	and	

build	villages;	they	keep	store	and	take	care	of	pets,	they	model	in	clay	and	sand;	

they	draw	and	paint,	read	and	write,	make	up	stories	and	dramatize	them;	they	

work	in	the	garden,	they	churn,	weave,	and	cook.			

Here	is	a	nature-study	laboratory	with	green	things	growing,	a	breathless	group	is	
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stocking	a	new	aquarium	to	be	sent	to	the	third	grade;	while	over	in	the	corner	

white	rabbits,	mice,	and	guinea	pigs	-	even	a	turtle-loll	in	well-attended	ease.	(p.	

99-100)	

Traditional	View	of	Today’s	Learner	Centered	School:	

Children	are	pigeonholed	in	long	rows	of	desks,	filled	in	stereotyped	

classrooms…Children	must	sit	quietly,	study	their	lessons	silently,	obey	the	

teachers	promptly	and	unquestioningly.	The	chief	weapons	of	education	are	chalk-

talk…a	few	intensely	dull	required	texts,	and	a	teacher’s	tired	voice.	

Think	of	children	sitting	with	arms	folded,	eyes	front,	putting	up	a	hand	for	a	

begrudged	permission	to	move	chanting	lessons	in	unison…There	memorize,	recite,	

pay	attention	are	the	key	notes…(p.	99-100)	

	

The	first	model	sounds	like	a	great	school.		Is	it	not	surprising	to	find	out	that	the	description	

in	the	first	model	is	from	a	learner	centered	school	in	1928?		The	second	model,	while	its	

dramatized,	is	eerily	similar	to	many	of	our	current	Islamic	School	environments	where	the	teacher	

is	the	definitive	sage	on	the	stage	instead	of	being	the	guide	by	the	side.			

Islamic	schools	and	traditional	public	schools	where	most	of	us	were	educated	stand	in	stark	

contrast	to	the	school	described	by	Schiro	in	his	books.		We	grew	up	in	schools	where	there	were	-	

rows	of	desks,	a	high	emphasis	on	knowledge	of	facts	and	figures,	computation,	very	little	

collaboration,	and	where	assessment	was	synonymous	with	a	pen/paper	test.			

These	days	with	the	advent	of	technology	and	instant	gratification,	these	methods	no	longer	

work.		Colleges	and	employers	are	looking	for	something	different.		Getting	a	4.0	GPA	is	no	longer	a	

guarantee	of	getting	to	college	and	graduating	from	college	(even	an	Ivy	League	college)	is	no	longer	

a	guarantee	for	a	good	job	(Whiteley,	2014).		The	skills	you	have	as	a	person	is	what	employers	are	

looking	for.	
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Back	in	1990,	the	World	Economic	Forum	created	list	of	skills	that	Fortune	500	companies	

look	for.			In	2015	they	updated	the	list	and	predicted	what	skills	would	be	most	desirable	in	2020	

(Gray,	2017).			

	

Amongst	other	things,	one	will	notice	that	the	top	3	skills	most	desired	by	Fortune	500	companies	in	

2020	are:	

• Complex	Problem	Solving	
• Critical	Thinking	
• Creativity	

Unfortunately,	the	current	state	of	our	schools	is	not	preparing	our	students	for	these	skills.		WE	

need	to	move	away	from	the	Scholarly	Academic	model	to	a	more	Learner	Centered	Model.		To	do	

so,	Islamic	schools	need	to	shift	their	education	models	to	be	more	inquiry	based,	conceptual,	and	

transdisciplinary.		
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Statement	of	Problem	
Inquiry-based	classrooms	move	away	from	the	traditional	model	of	the	teacher-centered	

classroom	where	the	teacher	is	the	sage	on	the	stage.	In	an	inquiry-based	classroom,	the	students	

are	the	center	of	the	classroom	and	the	teacher	becomes	the	guide	by	the	side.	In	theory,	this	idea	is	

wonderful	and	many	Islamic	schools	realize	that	this	is	the	direction	education	is	taking	us.	However,	

how	do	we	actually	create	inquiry-based	classrooms?	How	do	we	develop	and	implement	Units	of	

Instruction	that	are	based	on	inquiry?	This	paper	proposes	ONE	way	of	helping	Islamic	schools	

transform	their	curriculum	to	include	thematic	units	that	can	be	implemented	with	inquiry	in	mind.	

Aims	of	Curriculum	
According	to	Making	the	PYP	Happen,	a	publication	from	the	International	Baccalaureate	

Organization	that	runs	the	Inquiry-based	framework	called	the	Primary	Years	Program,	curriculum	

should	be	transdisciplinary	in	nature	and	should	be	“engaging,	relevant,	challenging,	and	significant	

for	learners”	(2009,	p.8).		I	also	believe	that	curriculum	should:	

• Be	inclusive	of	all	students	so	that	they	feel	“supported	to	participate	in	the	programme	to	

the	fullest	extent	possible”	(Making	the	PYP	Happen,	2009,	p.8).			

• Include	all	student	activities	in	and	out	of	the	classroom,	“the	school’s	curriculum	includes	

all	those	student	activities,	academic	and	non-academic,	for	which	the	school	takes	

responsibility,	since	they	have	an	impact	on	student	learning.”	(Making	the	PYP	Happen,	

2009,	p.8).			

• Provide	students	with	“coherence	in	learning,	regardless	of	which	teacher	has	responsibility	

for	them	at	any	particular	point	in	time.”	(Making	the	PYP	Happen,	2009,	p.8).			

Ultimately	the	aim	of	curriculum	is	to	address	three	components:	

• The	Written	Curriculum	which	answers	“What	do	we	want	to	learn?”.		The	written	

curriculum	should	identify	“a	framework	of	what’s	worth	knowing”	(Making	the	PYP	
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Happen,	2009,	p.8).	This	framework	should	be	created	by	a	set	of	standards	for	each	

discipline	area	as	well	as	a	set	of	transdisciplinary	skills	and	learning	attitudes	that	transcend	

the	disciplines	and	extend	learning	from	in	the	classroom	to	out	of	the	classroom.	

• The	Taught	Curriculum	which	answers	“How	best	will	we	learn?”	The	taught	curriculum	

should	be	based	on	“theory	and	application	of	good	classroom	practice”	that	is	student	

centered	in	nature	(Making	the	PYP	Happen,	2009,	p.8).		

• The	Assessed	Curriculum	which	answers	“How	will	we	know	what	we	have	learned?”	The	

assessed	curriculum	is	based	in	the	“theory	and	application	of	effective	assessment”	through	

authentically	created	situations	that	promote	student-initiated	action.	(Making	the	PYP	

Happen,	2009,	p.8).	

It’s	important	to	remember	that	while	there	are	three	components	to	curriculum,	it	is	no	way	a	

linear	process.		In	fact,	“developing,	implementing	and	assessing	the	school’s	curriculum	is	an	

iterative	process”	where	“each	component	informs	the	other	two”	(Making	the	PYP	Happen,	

2009,	p.9).	

Learning	
What	is	the	purpose	of	learning?	What	do	we	want	students	to	do	with	the	content	and	

skills	they	acquire?	We	want	them	to	learn	how	to	change	their	communities	and	societies	for	the	

better.	Hence,	I	believe	that	learning	content	is	just	the	first	step	that	is	needed	to	learn	how	to	be	a	

contributing	member	of	society.		I	don’t	believe	that	we	can	just	say	that	we	are	educating	just	the	

mind	of	the	child.	Indeed,	educators	must	teach	the	whole	child.		Hence,	learning	involves	the	child’s	

‘social,	intellectual,	emotional,	and	physical	development”	(Schiro,	2013,	p.	216).	Learning	should	

also	happen	in	a	stimulating	environment	that	encourages	the	child	to	WANT	to	learn.	Creating	life-

long	learners	is	essential	to	the	success	and	development	of	our	society.			
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Role	of	Teacher	
Teachers	spend	an	incredible	amount	of	time	around	children.		I	believe	it	would	be	naïve	to	

think	that	children	would	not	be	impacted	by	the	behavior	and	actions	of	their	teachers.		Their	ideals	

and	their	social	values	affect	the	way	children	behave	and	view	society.		Hence,	part	of	the	job	of	a	

teacher	is	to	be	a	role	model,	to	model	to	students	in	an	inquiry-based	environment	what	

appropriate	behavior	in	an	organized	and	democratic	society	should	look	like.		

At	the	same	time,	a	teacher’s	main	role	is	as	a	facilitator	or	an	aide	for	children.		Teacher’s	

should	create	engaging	learning	environments	that	allow	students	to	immerse	in	their	own	inquiry	

and	discovery.		Teachers	should	observe	how	students	are	learning	and	growing	through	these	

inquiry-based	engagements	and	adjust	their	teaching	to	suit	the	student’s	growth.	While	teachers	

need	to	manage	their	classrooms	through	routines	and	procedures,	their	role	as	a	classroom	

manager	is	not	the	end	goal,	rather	the	first	step	to	successfully	being	able	to	engage	students	in	an	

inquiry	based	classroom.		While	I	don’t	believe	teachers	are	colleagues	or	companions	to	kids,	I	do	

believe,	like	my	Social	Reconstruction	counterparts,	that	teachers	should	help	kids	acquire	“the	

knowledge,	skills,	and	values	that	[students]	will	need	to	become	effective	change	agents”	(Schiro,	

2013,	p.	232).		Moreover,	teachers	should	also	engage	students	to	think	about	their	learning.		

Curriculum	should	be	transparent	to	students.		They	should	take	part	in	all	3	components	

(referenced	in	the	aims	of	curriculum	section)	of	the	curriculum.		

As	far	as	shaping	the	curriculum,	teachers	need	to	be	fully	immersed	in	creating	the	school’s	

curriculum	based	on	their	observations	and	knowledge	of	their	students.		I	do	not	believe	that	

teachers	are	“assembly	line	workers	who	unthinkingly	implement	someone	else’s	curriculum”	

(Schiro,	2013,	p.	230).		Rather,	they,	along	with	curriculum	experts	should	“determine	both	what	

children	should	learn	and	what	experiences	will	enable	[them]	to	learn”	in	an	inquiry-based	

environment	(Schiro,	2013,	p.	230).	
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Role	of	the	Learner	in	an	Inquiry	Based	Classroom	
Who	is	the	learner	in	this	environment?		Is	the	only	learner	in	a	learner	centered	

environment	the	student?		In	a	learner-centered	environment,	everyone	is	a	potential	learner.		The	

students	are	learning	from	the	adults	around	them.	Teachers	are	learning	about	their	students	and	

from	their	colleagues	around	them.		Parents	are	learning	more	about	their	students	and	about	

inquiry	based	education.			

Specifically,	when	talking	about	the	role	of	the	child	in	curriculum,	I	believe	that	it	is	at	the	

center	of	the	learning/teaching	process.		Children	learn	and	grow	in	different	ways	and	on	different	

timetables.		If	a	learning	environment	caters	to	children’s	needs	and	curiosities,	they	would	naturally	

grow	and	develop	the	skills	necessary	to	become	contributing	members	of	society.		Children	should	

be	exposed	to	several	different	ways	of	learning.	They	should	struggle	through	a	traditional,	

academic	based	subject	and	learn	how	to	persevere	in	such	a	setting	as	well	as	be	given	

opportunities	to	shine	and	develop	through	their	own	chosen	activities	and	disciplines.		The	ultimate	

goal	of	education	is	to	prepare	students	for	whatever	life	they	choose.		Hence,	there	should	be	a	

balance	between	“seeing	children	as	the	beautiful	creatures	they	are”	as	well	as	“the	adults	they	

might	be”	(Schiro,	2013,	p.	224).		

Making	Our	Schools	More	Inquiry	Based	

Transdisciplinary	Model	

What	does	transdisciplinary	mean?		According	to	Ernest	Boyer	in	the	Making	the	PYP	

Happen,	

Educating	students	in	a	set	of	isolated	subject	areas,	while	necessary,	is	not	

sufficient.	Of	equal	importance	is	the	need	to	acquire	skills	in	context,	and	to	explore	

content	that	is	relevant	to	students,	and	transcends	the	boundaries	of	the	traditional	

subjects…To	be	truly	educated,	a	student	must	also	make	connections	across	the	
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disciplines,	discover	ways	to	integrate	the	separate	subjects,	and	ultimately	relate	

what	they	learn	to	life.	(Making	the	PYP	Happen,	2009,	p.	11).	

In	a	learner	centered	environment,	the	subjects	of	English,	Math,	Science,	Social	Studies,	Qur’an,	

Islamic	Studies,	Arabic,	and	Art	should	be	taught	in	a	transdisciplinary	way.		For	example,	in	order	for	

students	to	make	relevance	of	the	verses	they	are	learning	in	Quran,	they	need	to	see	them	

reflected	in	their	Science,	Social	Studies,	and	English	classes.		For	example,	if	students	are	studying	

the	larger	concept	of	Leadership,	in	Social	studies	they	might	explore	how	decisions	are	made	in	

government,	what	qualities	of	leadership	are	exhibited	by	the	President	of	the	United	States	and	our	

local/national	house	representatives.		In	Islamic	Studies,	they	might	explore	the	leadership	qualities	

of	Prophet	Muhammad	PBUH	as	is	described	in	Surat	Al	Tawbah	and	Surat	Al	Qalam.		In	Arabic,	they	

might	learn	vocabulary	related	to	the	concept	of	leadership	such	as	Qa’id.		In	their	Fiqh	Studies,	they	

might	explore	how	to	lead	prayer	with	Khushu’	and	the	responsibilities	of	an	Imam	in	a	masjid.		In	

this	manner,	students	are	not	just	exploring	Leadership	in	one	class,	but	they	are	exploring	it	in	all	

their	classes,	providing	an	in-depth,	relevant,	engaging,	and	rigorous	exploration	of	the	concept.		

Another	example	of	a	transdisciplinary	model	is	when	2nd	Graders	are	exploring	financial	

literacy.		In	Math,	they	might	learn	how	to	count,	add,	and	subtract	money.		In	Social	Studies,	they	

might	explore	how	we	make	economic	choices	to	meet	our	needs	and	wants.		They	might	further	

explore	the	concept	of	produces	and	consumers	and	how	technology	influences	the	economy.		In	

Quran	they	might	study	Surat	Al-Mutafifeen	and	explore	the	Islamic	ethics	behind	buying	and	selling	

in	a	market.		In	Arabic	class,	they	might	setup	an	Arabic	restaurant	or	Marketplace	and	learn	how	to	

ask	for	things	they	want,	how	to	pay	for	them,	and	how	to	ask	how	much	something	costs.		In	Art,	

they	might	explore	how	paper	money	and	coins	are	designed.		They	might	even	design	their	own	

coin	or	dollar.		In	this	way,	students	are	making	connections	to	economics	from	across	the	

disciplines.	In	this	manner,	the	education	a	student	is	receiving	is	truly	transdisciplinary.		

In	short,	transdisciplinary	learning	helps	students	answer	the	age-old	question	of	“why	do	I	
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have	to	learn	this?”		By	connecting	disciplines	and	making	learning	relevant	to	a	student,	the	

question	is	inherently	answered	in	the	classroom	without	the	student	having	to	ask.		

Curriculum	that	is	Conceptual	

Along	with	a	program	of	inquiry	that	is	transdisciplinary,	units	of	inquiry	need	to	be	

conceptual.	In	a	traditional	model,	students	in	5th	grade	learn	about	ratios	and	percentage	in	math	

class.		When	math	class	is	done,	they	transition	to	English	class	where	they	learn	about	past	and	

present	tense	verbs.		When	English	class	is	finished,	students	transition	to	Science	class	where	they	

explore	the	states	of	matter:	gas,	liquid,	and	solids.		On	a	topical	basis,	these	three	subjects	seem	

completely	disconnected.		How	can	one	connect	Ratios	with	Verbs	and	with	States	of	Matter?		

However,	if	we	explore	these	topics	conceptually,	we	will	realize	that	they	all	have	one	thing	in	

common.		They	explore	the	concept	of	Change,	specifically	change	in	the	world	around	us.		In	this	

way,	a	student	learns	how	to	quantify	change	in	Math	class	(through	ratios	and	percentages),	how	

language	changes	from	past	to	the	present	in	English	class,	and	how	the	physical	world	around	us	

changes	from	solids	to	liquids	to	gasses	in	Science	class.		In	this	manner,	a	learner	is	consistently	

seeing	content	that	is	connected	to	himself,	his	environment,	and	the	world	around	him.			

Curriculum	that	is	Inquiry-Based	

According	to	Heather	Wolpert-Gowran,	a	Curriculum	Coordinator	and	contributor	to	

Edutopia,	inquiry	based	learning	“is	more	than	asking	a	student	what	he	or	she	wants	to	know.		It’s	

about	triggering	curiosity”	(2016).		She	believes	that	a	activating	a	student’s	curiosity	is	“a	far	more	

important	and	complex	goal	than	the	objective	of	mere	information	delivery”	(2016).		She	goes	on	to	

explain	that	“teachers	who	use	inquiry-based	learning	combat	the	‘dunno’	problem”	(2016).		When	

students	are	asked	why	something	is	important	to	them	or	what	they	want	to	know	about	a	specific	

subject,	the	infamous	“dunno”	comes	out.		In	an	inquiry	based	classroom,	student’s	curiosities	are	

activated	thereby	provoking	them	to	ask	their	own	questions	and	explore	the	answers.		
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There	are	4	types	of	Inquiry	models	as	is	described	in	the	graphic	below:	

	

In	structured	inquiry	students	follow	the	lead	of	the	teacher	as	the	entire	class	engaged	in	

one	inquiry	together.		This	model	is	more	teacher	centered	than	student	centered.	In	Controlled	

Inquiry,	the	teacher	chooses	topics	and	identifies	the	resources	students	will	use	to	answer	

questions.	In	this	model,	the	pendulum	moves	slightly	away	from	the	teachers	and	more	toward	the	

students.	In	Guided	Inquiry,	the	teacher	chooses	topics	and	questions	and	the	students	design	a	

product	or	a	solution	around	those	questions/topics	thereby	gradually	releasing	the	responsibility	of	

learning	from	the	teacher	to	the	student.	Finally,	in	a	Free	inquiry	environment,	students	choose	

their	topics	without	reference	to	any	prescribed	outcome.		In	this	model,	the	teacher	is	truly	just	a	

facilitator	while	the	student	is	solely	responsible	for	his/her	learning.	In	an	inquiry	based	classroom,	

all	the	above	models	would	be	used	at	different	times	for	different	reasons.	

Use	of	Provocations	

One	of	the	easiest	ways	that	schools	can	move	to	an	inquiry-based	model	is	by	using	

provocations	in	the	classroom.	In	a	3rd	grade	classroom,	the	teacher	want	students	to	explore	the	

following	Central	Idea:	Engineers	innovate	to	solve	social	problems.		In	a	traditional	classroom,	the	
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teacher	might	give	them	the	Central	Idea	and	have	them	break	it	down.		In	an	inquiry-based	

classroom,	the	teacher	would	present	the	students	with	a	set	of	provocations	that	would	give	them	

hints	or	clues	as	to	the	central	idea.		Based	on	various	activities	over	the	span	of	a	week,	students	

would	ultimately	be	given	a	chance	to	guess	the	central	idea	at	the	end	of	the	week.		The	following	is	

an	explanation	of	this	model	from	an	actual	classroom:	

First	Provocation	

On	Monday	of	the	first	week,	during	our	Unit	of	Inquiry	time,	the	teacher	might	show	

students	a	video	by	Theo	Jansen	titled	“Strandbeest.”		This	is	a	1	minute	video	of	an	engineering	

model	made	of	pipes	and	plastic	on	a	windy	beech.		The	video	has	no	sound	other	than	the	wind	and	

the	“Strandbeest”	moving.		After	watching	this	video,	the	teacher	would	give	students	5	sticky	notes.		

Each	must	write	one	question	they	have	about	the	video	on	each	of	the	sticky	notes.		The	teacher	

might	then	put	students	in	groups	of	3	and	have	them	compare	their	questions	and	see	where	there	

are	commonalities	and	where	there	are	differences.		If	time	allows,	the	teacher	might	create	a	

collection	as	a	class	and	students	might	connect	questions	together.		This	thinking	routine	from	

Harvard’s	Project	Zero	is	called	“Generate,	Sort,	Connect,	Elaborate”	

Second	Provocation	

On	Tuesday	during	ELA	class,	the	teacher	would	give	students	a	passage	to	read	from	the	

book	The	Boy	Who	Harnessed	the	Wind.	Each	student	would	get	the	passage	from	the	middle	of	the	

book	where	the	boy	is	exhibiting	his	innovation	to	his	local	tribe	in	Africa.		The	students	would	not	

know	the	title	of	the	book.		After	reading	the	passage	aloud	and	then	again	to	themselves,	students	

would	do	a	Color.Symbol.Image	(CSI),	another	thinking	routine	from	Harvard’s	Project	Zero.		This	

routine	asks	students	to	identify	and	distill	the	essence	of	ideas	in	non-verbal	ways	by	using	a	color,	

symbol,	or	image	to	represent	the	ideas.		Each	student	would	display	their	CSI	in	the	hallway	and	as	

a	class,	we	would	conduct	a	gallery	walk	and	discuss	all	the	different	ideas,	symbols,	and	images	

students	created	in	response	to	the	passage.	
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After	they	are	done,	students	would	meet	in	their	inquiry	groups	and	write	3	to	5	more	

questions	they	might	have	about	what	the	class	will	explore.		Those	questions	would	be	added	to	

the	previous	days	questions.		Groups	might	even	revise	some	of	their	questions	from	the	previous	

day.	

Third	Provocation	

On	the	third	day	of	our	provocations,	the	teacher	would	show	students	a	TED	Talk	from	a	

14-year-old,	Richard	Turere.		His	TED	Talk	is	all	about	his	invention	that	made	peace	with	Lions.		In	

this	10-minute	TED	Talk,	Richard	narrates	how	his	village	was	having	a	real	problem	with	lions	eating	

their	cattle	and	how	he	used	his	knowledge	of	circuits	and	electricity	to	keep	the	cattle	safe	as	well	

as	not	hurt	the	lion	population	in	his	village.	

After	seeing	this	video,	students	might	engage	in	the	See-Think-Wonder	thinking	routine	

exploring	what	they	saw	in	the	video,	what	they	thought	of	what	they	saw	and	finally	write	

questions	that	they	are	wondering	about	on	sticky	notes.	

Guessing	the	Central	Idea	

After	presenting	the	3	days	of	provocations,	students	usually	arrive	at	school	extremely	

excited	and	motivated	to	reveal	the	central	idea.	Students,	in	their	inquiry	groups,	collect	all	the	

questions	their	group	generated	from	the	three	provocations.		They	then	start	brainstorming	

concepts	that	are	common	amongst	all	the	three	provocations.	Based	on	this	activity,	students	write	

what	they	think	the	central	idea	would	be.			

In	a	collaborative	document,	the	teacher	would	collect	all	the	central	ideas	and	the	class	

would	have	a	whole	group	discussion.	Sometimes	based	on	the	student’s	inquiry,	the	teacher	

realizes	that	the	students	came	up	with	central	ideas	that	are	better	than	her	own.		Sometimes,	she	

might	notice	that	the	student’s	own	curiosities	took	them	on	a	different	tangent	than	she	had	

planned	for.		Either	way,	the	teacher,	as	a	reflective	practitioner	might	return	to	her	Unit	of	Inquiry	

plan	and	adjust	the	in-depth	inquiry	that	will	allow	students	to	explore	the	Central	idea	and	the	
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various	lines	of	inquiry	in	the	coming	weeks.	Before	students	leave,	the	teacher	may	choose	to	

reveal	the	central	idea.			

Upcoming	weeks	of	Inquiry	

Over	the	next	few	weeks,	students	would	be	engaged	in	an	in-depth	inquiry	into	the	various	

concepts	presented	in	the	Central	Idea.		A	sample	model	of	what	that	might	look	like	is	below:	

Week	One	 Week	Two	 Week	Three	 Week	Four	 Week	Five	 Week	Six	

Provocations	
into	
“Engineers	
innovate	to	
solve	social	
problems”	

Line	of	
Inquiry	One:	

An	inquiry	
into:	

“The	need	
for	
inventions	
(Causation)”	

Line	of	
Inquiry	Two:	

An	Inquiry	
into:	

“The	Design	
cycle	(Form)”	

Line	of	
Inquiry	Three	

An	Inquiry	
into:	

“Using	design	
and	
technology	to	
solve	social	
problems	
(Connection)”	

Summative	
Assessment	

What	actions	
can	students	
take	as	a	
result	of	
their	4	week	
inquiry?	

Reflection	
and	
Complete	
Student	
Portfolios	

If	we	were	to	
do	this	again,	
what	would	
we	change?	
How	can	we	
improve	our	
inquiry	the	
next	time?	

Introduce	
the	unit	with	
provocations	

Exploration	
of	first	line	of	
inquiry.	

Field	Trip?		

Exploration	
of	second	
line	of	
inquiry.	

Field	Trip?		

Exploration	
of	third	line	
of	inquiry.	

Field	Trip?		

Teachers	
provide	
meaningful,	
timely	
feedback	on	
assessments	

Teachers	
facilitate	the	
reflection	
process	and	
document	
changes	in	
their	Unit	
Plan	

	

Conclusion	
While	there	are	many	other	ways	to	make	a	classroom	inquiry	based,	it’s	important	that	we	

reflect	as	Islamic	schools	on	how	we	are	preparing	students	for	the	future	world.		How	are	we	

preparing	them	to	be	leaders	in	their	communities?		How	are	we	preparing	them	to	contribute	to	

the	global	world?		For	them	to	be	able	to	be	global	contributing	citizens	of	this	world,	they	need	to	
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learn	how	to	ask	questions	AND	find	the	answers	from	someone	other	than	the	teacher.		They	need	

to	learn	how	to	fail	so	they	can	develop	grit	and	perseverance.		One	way	of	doing	this,	is	by	ensuring	

that	we	provide	students	with	an	environment	that	is	conducive	to	their	learning,	an	environment	

that	allows	them	to	ask	questions,	make	mistakes,	and	grow	their	minds	and	spirits.	
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