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The 13th Annual ISNA-CISNA Education Forum 
Welcomes You! 

The ISNA-CISNA Education Forum, which has fostered professional growth and development 

and provided support to many Islamic schools, is celebrating its 13-year milestone this April. We 

have seen accredited schools sprout from grassroots efforts across North America; and we credit 

Allah, subhanna wa ta‘alla, for empowering the many men and women who have made the 

dreams for our schools a reality. 

Today the United States is home to over one thousand weekend Islamic schools and several 

hundred full-time Islamic schools. Having survived the initial challenge of galvanizing 

community support to form a school,  Islamic schools are now attempting to find the most 

effective means to build curriculum and programs that will strengthen the Islamic faith and 

academic excellence of their students. These schools continue to build quality on every level to 

enable their students to succeed in a competitive and increasingly multicultural and 

interdependent world. The ISNA Education Forum has striven to be a major platform for this 

critical endeavor from its inception.   

The Annual Education Forum has been influential in supporting Islamic schools and Muslim 

communities to carry out various activities such as developing weekend schools; refining 

Qur‘anic/Arabic/Islamic Studies instruction; attaining accreditation; improving board structures 

and policies; and implementing training programs for principals, administrators, and teachers. 

Thus, the significance of the forum lies in uniting our community in working towards a common 

goal for our youth. 

Specific Goals 

1. Provide sessions based on attendees‘ needs, determined by surveys.  

2. Increase number of focused and specialized sessions given by experts (Muslim and non-

Muslim).  

3. Promote more independent Islamic high schools in the nation.  

4. Reward attendees with professional development credits.  

5. Create task forces to research solutions for unique problems faced by Islamic schools. 

6. Provide stronger networking during and after the forum.  

May Allah SWT reward the efforts of our educators and the institutions supporting the cause of 

Islamic Education in North America.  

ISNA Program Development & Educational Services Department 
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Fundraising for Islamic Schools 

Samar Abdel-Aziz 

Abstract________________________________________________________________________________ 

The work of Islamic schools is remarkable and praise-worthy, and many schools are accredited 

and serve their communities in invaluable ways, including a high level of professionalism, 

academic competency, and a focus on nurturing student growth. However, in order to continue 

the work they do, these private schools require funds. Although the need for funds is recognized, 

the task is often delegated to people without a system or process. This paper will serve as a first 

step to empowering fundraisers and development committee members to successfully raise 

money by providing them with tools, skills, and resources.  

About the Author______________________________________________________________________ 

Samar Abdel-Aziz attained a pharmacist degree from St. 

John's University in New York 1982. She currently is 

a Pharmacy Director for Biomed Pharmaceuticals, Home 

Infusion Pharmacy and has been involved with fundraisers 

since 1998 when New Horizon Elementary School, Irvine 

Campus was scheduled to be built.  Samar chaired the 

Development Committee for 7 years at New Horizon and 5 

years at Minaret Academy in Anaheim.  Her Passion 

is fundraising for Muslim students and Muslim schools as 

well as Social Service efforts. And she fundraised for 

MPAC, Kinder USA and other Non Profit organization.   

Samar Has received awards from New Horizon, Minaret 

Academy and MPAC for her support and leadership drive 

in fundraising area. She also received the eagle award from 

Personal Development International and has reached 

highest level of Leadership seminars at PSI She is a Neuro 

Linquistic Programming coach. 

 

Fundraising for Islamic Schools______________________________________________________ 

INTRODUCTION 

Fundraising is a necessary part of any non-profit organization. The guidelines provided in this 

paper are aimed to serve as a tool for fundraising for any private, Islamic school, but the 

experiences that inform these guidelines are based on fundraising for elementary Islamic 

education. Fundraising is based on tapping into people‘s desire to help and give. Islam teaches 

that wealth is not diminished from charity, and people do indeed want to give, even in times of 

hardship. In fact, giving charitably in difficult times is encouraged Islamically.  
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God reminds us in chapter 3, verse 134 of the Quran that those who have good character are the 

ones ―Who spend [in the cause of Allah] during ease and hardship and who restrain anger and 

who pardon the people - and Allah loves the doers of good.‖ 

God also says in the chapter 2, verse 261 of the Quran: ―The example of those who spend their 

wealth in the way of Allah is like a seed [of grain] which grows seven spikes; in each spike is a 

hundred grains. And Allah multiplies [His reward] for whom He wills. And Allah is all-

Encompassing and Knowing.” 

Despite economic hardships in 2011, the Giving Index indicates that Americans have actually 

increased their charitable giving this year. In these economic conditions which create difficult 

situations, it is important for fundraisers to be in touch with their donors – it is important that the 

message to donors is empathetic and honest. 

Fundraising starts with a clear intention. Realizing that God is the Provider and the Helper, 

putting trust in God and setting an intention to please Him by serving others is an important first 

step. Intention (or niyyah) is 100% of the journey to accomplishing a goal, and when intentions 

and goals are set for 100% the mechanisms will follow. From there, the next step is to find the 

story and tell it well.  Tell others about the great Quran competitions the school holds, the impact 

each Social Studies lesson has on the way the students interact in the hallways, or the 

competitive math program the school champions. Telling the stories of students who walk 

around their homes reciting verses of the Quran or singing Arabic songs that talk about the core 

values of Islam is an effective way to reach out to those who. One aspect of Islamic education 

that people love is that the curriculum is often intertwined with Islamic lessons – science and 

Islam, for example, or a report on inventors, Muslim and non-Muslim. 

With that passion, fundraisers must develop relationships with donors. As the process moves 

forward, it is important to constantly ask God for guidance. Istikhara, the prayer recommended 

and practiced by Prophet Muhammad for guidance and comfort when making decisions, is an 

excellent place to start. 

Members of the Muslim community are ready and willing to contribute to causes such as Islamic 

education as long as the people behind the cause are articulate about the passion fueling the 

cause. Whether the cause is paying someone‘s rent for a month, getting smartboards for a 

classroom, or getting clean water to small villages in Africa, people‘s passion attracts donations 

and attention.  

It is vital to identify and prioritize the specific causes within your project and allow the passion 

behind it to come across. This will inspire others. Being part of a cause that is close to one‘s 

heart allows for the potential for creative efforts to increase. A crucial aspect of this is also one‘s 

sincerity. Others are able to detect when someone takes pride in his or her work and remains 

sincere about his or her own efforts.  

Contributing to the cause of educating Muslim children and preserving their American Islamic 

identities is rewarding both in this life and the Next. Working with Islamic schools can be a great 

form of Sadaqa Jariya, a charity that outlasts one‘s life and serves as one‘s legacy in this world.  

It is critical to come from an abundance perspective rather than a scarcity perspective. It is not 

uncommon that one‘s generosity is met with further blessings (monetarily and in terms of results 
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at the school). Building a strong American Muslim community is greatly dependant on the 

educational institutions of the community, especially for elementary schools when students are 

forming their identities, ideas, and beliefs. The work of Islamic schools is critical to the Muslim 

community, and reminding oneself of this higher purpose will serve as fuel to continue the 

difficult and necessary job of fundraising. 

STATEMENT OF PROBLEM  

―There‘s not enough money to go around.‖ 

Many who have attempted to fundraise in the Muslim community have heard statements like 

these from those who are approached as donors: ―We pay for K-12 education in our taxes – Why 

should we pay more for private, Islamic education?‖ or ―There are so many other problems in the 

world, and there is not enough money to go around,‖ or even ―The education provided by 

Muslim schools is not comparable to that provided by public schools.‖  

According to the 2011 Giving Index, however, the United States is now the number-one ranked 

giving nation despite the difficult economic times. Although money is tight, there are many 

within the community who want to give and who support the cause. While fundraising is not an 

easy job, it is one of the most rewarding and provides an opportunity for strong friendships and 

relationships with other passionate people. 

To keep the organization going, it is important to know the mission statement inside and out. 

Know what makes the organization unique in comparison to other similar organizations. 

Additionally, it is crucial to connect with other like-minded organizations. Most importantly, it is 

important to recognize one‘s responsibility to the people the organization serves. The school 

answers to students, parents, community members, and donors, and is responsible for the 

students‘ growth, development, and enrichment. To do that, it is sometimes necessary to make 

changes in order to move forward. To make things happen, goal-setting helps with coming to 

conclusions and moving to the next step. Lastly, with trust in God, it is important to show what is 

being done and why more money is needed. Showing the purpose and need for raising the money 

is a better selling pitch than complaining about a lack of money. Drawing a picture for the 

audience is also important. For example, describing the library that will be created or discussing 

the science kits that will be purchased with the funds raised can be good techniques. 

―There aren‘t enough volunteers.‖ 

The reality is that as of 2008, the Corporation for National and Community Service stated that 

more than 61 million adults in America over the age of 16 have volunteered. That‘s 26% of 

Americans.  More women than men tend to volunteer (29% for women and 23.2% for men). 

Volunteers donated 8.1 billion hours per year. The average amount of volunteer time was 52 

hours a year. Seniors over 65 offered 96 hours each year. More than 43% of volunteers become 

involved in an organization after being asked to volunteer (Mutz). It is important to tap into the 

volunteer base in the Muslim community. Seeking out volunteers with different talents and 

personalities is also critical. Understanding that people have different personalities and that we 

all operate from different perspectives will help create a group of people that complements each 

other and makes the team function as a whole. People‘s behaviors can be classified as promoters, 

controllers, analytical personalities, and supporters. A successful team is not threatened by 
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different personalities; it embraces the creativity that is accomplished by a diverse group of 

people who share the same vision.  

 ―There are no strategic plans or fundraising tools within our community.‖ 

Although education donations went down by 9%, donations to religious groups only went down 

by 1.5% (Mutz). This should be encouraging for Islamic education. A strategic plan includes 

bringing together people who have a desire to help with an organization that needs the help. 

Alexis de Tocqueville wrote that people generally rise to the occasion presented to them (Mutz 

13). Most people have seen evidence in this in the outpour of support from the community in the 

face of crises, including the recent floods in Pakistan; the humanitarian crises in Gaza, Kashmir, 

Iraq and Afghanistan; the natural disasters in Haiti and Japan; and the support for human rights 

in Egypt, Syria, Libya, and around the Arab world. When times are tough the community 

develops more compassion for causes that are important for society.  

Databases and Contact Information 

Keeping record of donors‘ names is critical, especially for newly developing schools. After 

events like Quran Competitions, International Day performances, Graduation, carnivals, or plays, 

it is a good idea to have a contact sheet to get attendees‘ names and contact information. This can 

serve as the beginning of a database to which newsletters, flyers, and annual reports are sent.  

Although databases are important, remember to put its weight in perspective. If time is limited, it 

is best not to focus too much time on developing it. One way to get the word out without having 

a database is to ask other Islamic schools, mosques, weekends schools, or organizations to 

distribute a flyer or mailer to their own list-serves. 

Once the school‘s database is developed, duplications of addresses and names can be eliminated 

from the list. The list is special – respecting the donors‘ privacy includes not giving it to other 

organizations.  

LOGISTICS 

A necessary aspect of fundraising is organizing the logistics. The pre-fundraising process 

requires attention to detail and a great amount of effort. However, the end product will be much 

smoother and more successful if it is built on a strong foundation of detailed planning. Before 

organizing a fundraising event, a few logistical details are required: 

1. Formulating a plan 

Each school should set its goals and strategies before a fundraising event is planned. Knowing 

the regular income of the school is an important first step. From there, it is important to evaluate 

the organization‘s fundraising strengths and weaknesses in order to come up with the amount 

that needs to be raised.  

To calculate the amount that will have to be raised, subtract from the total budget the amount that 

can be counted on. This includes fees, tuition, commitments from dedicated donors, and other set 

income amounts. The number left is the amount that is the amount that actually needs to be 

raised. 
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Generally, the recommended amount of funds raised is based on a 70:30 ratio of funds raised to 

school tuition and fees collected. 

2. Assemble a team 

When thinking about assembling a team, it is critical to recruit people who complement each 

other and bring creativity to the table. Remember to bring together a diverse group of 

personalities in team members. To get ideas of individuals who can get involved, reviewing the 

list of volunteers is a good place to start. It is also beneficial to the organization to utilize friends 

from other projects and reach out to new blood to bring new ideas to the team. 

3. Assemble a Host Committee from the school 

The host committee can be made up of PTO members, room moms, and others who are involved 

in the school on a daily basis. These individuals, who have a vested interest in the project, can 

communicate to the fundraisers challenges that may arise. They can work as the liaisons between 

the Board and the teachers and parents. They can also reinforce the vision of the fundraising 

team on a daily basis and enhance and secure relationships as well. 

4. Strive for Excellence 

It is a part of the prophetic tradition we aim to follow to do each of our actions with excellence. 

Each part of the fundraising plan should be carried out meticulously and professionally. Each 

member of the team should work together with the bigger picture in mind.  

The same principles that apply in the workplace should be carried over in the volunteer work of 

fundraising. Setting high goals and working toward them with excellence and attention to detail 

will allow the team to be a successful one. 

5. Develop fundraising strategies 

Creating a fundraising strategy depends heavily on the organization‘s plans and goals. All too 

often, fundraising is done without a strategy because groups are unsure of where they would like 

to be. Creating a clear strategy will help the school focus its efforts. 

Stick with what works. This depends on the organization‘s goals and is based on what is within 

the boundaries of the school‘s plan and mission. As a general rule of thumb, it is good practice to 

stick to what works. If $3,000 is a consistent amount raised from cookie sales while also bringing 

the community together, continue the annual cookie sales. There is no point in removing from 

plan projects that are successful and liked by members of the organization.  If a project is 

draining or utilizing too many resources like volunteers and time, it is important to realize when 

it can no longer be maintained. 

At one of the schools I worked with, we used to always arrange Eid outings. However, after a 

couple of years, when we couldn‘t find individuals to sustain the outings, this was replaced by a 

Eid carnival at the school. Don‘t be afraid to use resources effectively and make shifts to best fit 

the needs of the school. At another school, we created a tradition of celebrating Eid-al-Fitr at the 

school on the day of Eid. After years of this annual celebration, as Eid began to change seasons 

and move into the summer, the school was faced with the question of whether to shift to Eid-al-
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Adha when it falls in a more convenient season when parents are more available. The school 

becomes known for a tradition. While some accommodations might be needed based on 

changing needs of the school, it is good to keep what works. 

Provide consistency. Donors also appreciate a certain degree of consistency. They should know 

what to look forward to each calendar year. For example, some schools hold their annual 

fundraising dinners in certain months of the year or have See‘s candy sales that coincide with 

certain events.  In fact, in my experience, the schools I have worked with have planned their 

annual fundraising events strategically around the events of other Islamic schools in the 

community and earlier in the fiscal year. Having a traditional time for the event is useful because 

the event does not compete with other organizations‘ guests, locations, or timing.  

When planning and organizing the calendar, keep in mind other events and their respective 

seasons. For example, events should be planned around baseball tryouts, Girl Scout cookie sales, 

and large-scale community events. Once your date is planned, include the event on a local 

calendar like UMMA so that others can plan around your event. As much as one tries, there will 

always be conflicting events. This is a sign of a vibrant community. Although it might be 

difficult to avoid overlapping events, it is important to check for those so that when the date is 

chosen, you are aware of the conflicts others may have. 

Diversify the sources of funds. It is important to ensure that sources are coming from a variety 

of sources. While it is important to focus on individual donors, it is also unwise to depend on one 

big donor. In fact, no more than 20% of the total funding should come from one source (Bray). 

The goal each year should be to increase both the number of donors and the amount each donor 

gives. For example, at a fundraiser for the one school, the ―Supporters‖ circle asked for $500 one 

year and $750 the next year. In the Muslim community, it is also important to diversify the 

ethnicities that are approached. Islamic schools should be welcoming of people from diverse 

backgrounds, and this should be evident in those they approach for funds as well. It is a blessing 

that Muslims are so diverse in their backgrounds, and it is important to capitalize on this 

diversity when selecting leaders for the team. 

Humankind was created with diverse backgrounds in order to get to know one another and work 

together. God says in the Quran, ―O mankind, indeed We have created you from male and 

female and made you peoples and tribes that you may know one another. Indeed, the most noble 

of you in the sight of Allah is the most righteous of you. Indeed, Allah is Knowing and 

Acquainted‖ (49:13).  

Get the input of others who work with the school. The fundraising team should also keep in 

close contact with the Board of Directors, the Parent-Teacher Organization, the teachers, and the 

staff to ensure a smooth process. It is important to give them a clear idea of what will happen and 

how much money needs to be raised. Incorporating them into the plans and hearing their 

perspectives on how fundraising should happen will create a better working environment and 

bring more people to the table that are passionate about the fundraising efforts. It is also best to 

make any necessary changes based on their input before it is too late to make changes. 

Remember to involve the Host Committee you have assembled.  

6. Market the School.  
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It is critical to know what motivates supporters and brings in new ones. Donors will trust the 

school if they see proof of success. For example, five years after one school was established, and 

after many resources were put into the Quran and Arabic departments, 90% of the elementary 

school students obtained a certificate of ―exceptional‖ and higher in Quran recitation and 7 

students memorize the 30
th

 Part of the Quran in the fifth year. To parents and donors, this was a 

sign of success, and they understood the importance of putting money into the Quran department. 

It is important to capitalize on the school‘s strengths and showcase those at the events that the 

school hosts. If the school is known for its creativity, put on a play or creative performance. If 

the school has a strong art program, auction off art that the students and teachers have donated.  

7. Identify donors 

The best donors to schools are those who can identify with its mission and who are directly 

affected. These individuals include parents, grandparents, friends of parents, and people who are 

genuinely interested in education and fostering Islam in the community. Remember that these 

children will become alumni who may continue their relationship with the school even after they 

graduate. Keeping a strong connection with these students and their families means they will 

come back after they‘ve graduated to give back to the school because they realize the impact the 

school has had on their lives. Additionally, studies have shown that while women rely on their 

coworkers and larger networks to determine which causes to support, 90% of men rely on their 

spouses to determine what organizations to support (Bray). Women of the community are an 

excellent support base. 

The Muslim community has a large number of organizations, schools, and other groups. Donors 

are constantly bombarded with appeals for donations from other non-profits, so it is important to 

be connected to the donors with a consistent fundraising pitch. The average donor is of the 

middle class, When asking for donations for the school, it is best not to judge or discriminate and 

instead approach everyone. Although it seems counter-intuitive, the average donor is actually of 

the middle class. We tend to give symbolic gifts like prayer rugs, mugs, magnets, chocolate 

roses, or other memorabilia. This may encourage some to donate, but for most people, the 

motivation is supporting Islamic education in America. Ultimately, however, some 

organization‘s causes will resonate more with some than others. It is important to remember not 

to expect everyone to give.  

MARKETING MATERIALS 

In addition to a sound fundraising strategy, marketing materials are also an important aspect of 

fundraising. These include brochures, newsletters, CDs, emails, and annual reports. The 

materials should include a breakdown of expenditures so that donors know where the money 

they contribute is being spent.  

If an accurate record of funds is kept, it is easy to demonstrate to donors the exact manner in 

which their funds were spent. A good place to post this is on the school‘s website. This data 

should include a spending ratio and breakdowns of each expense. Additionally, donors like to see 

per-unit breakdowns that show how much it costs to support one child. Donors can relate, for 

example, to a number like $9,000 per child as compared to hundreds of thousands of dollars.  
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It also helps to remind donors that donations are tax-deductible and to clearly mark the school‘s 

Tax ID Number. Taxpayers can deduct the full amount of their charitable contribution (up to 

50% of the adjusted gross income). The website should also have an easy option for online 

donations.  

Social media like Facebook and Twitter is an emerging marketing tool as well. In a few words, a 

tweet can tell followers what the school has been up to and what upcoming events and projects 

they can look forward to. It also helps with branding so that the logo, name, and projects start to 

go hand-in-hand in the minds of community members. Not only can social media be used to raise 

awareness about the school‘s events and projects, but it can also be used to raise money for 

campaigns and fundraising events. 

Another nice touch that helps donors connect to the school and organization is thank-you letters 

sent promptly after a donation is made. Before this is done, it is important that office staff and 

volunteers thoroughly check for duplication, spelling, and other errors. It is also important that 

the fundraising team thank and acknowledge the staff for doing this task well.  

Engaging donors is also critical. Whether it is done through the marketing materials or through 

personal discussions in person or online, taking the opportunity to answer questions and market 

the school can have a positive impact on community relations as well as donations. 

SPECIAL FUNDRAISING EVENTS 

So the question is: How should donations be solicited from the individuals who have been 

identified? 

The key is to find the right event for the organization based on its mission and goals, its specific 

community, and its needs.  The costs and benefits should also be analyzed. For example, how 

much money can be raised at this event and how much will the school need to spend to put it on? 

Other questions to consider before the event include ensuring that volunteers are equipped with 

tools to run the event, board members will support it, and the staff is involved.  

Some reasons to host an event include raising visibility, celebrating a milestone event in the 

school‘s history (like an anniversary, a graduation, etc.), mobilizing volunteers and bring in new 

ones, thanking dedicated people who have helped the school, or kicking off a fundraising 

campaign. This can include a talent show for students and parents. The larger purpose is to raise 

money, but the event is focused on showcasing what the school is about. 

When deciding on the event that is needed, it is also important to be on the lookout for hidden 

expenses. For example, will the school have to finance a speaker‘s accommodations? Ensuring 

that the event is thoroughly thought-out will help to avoid parts of the program that will cause 

problems after the event, such as politically incorrect comedians or taking a loss on the event. 

Before every event, it is important to create a list of goals to come as a result of this event. 

Similarly, evaluations should be done after the event. If proper record is kept of this evaluation, 

it can serve as a valuable tool for planning future events. 

Galas 
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Galas often feature a keynote speaker or a special performance, are held in hotels or banquet 

halls and have tickets which are sold ahead of time. There is usually a deadline for ticket sales, 

after which ticket costs increase. This encourages the community to buy tickets earlier so that the 

fundraising committee can provide estimates to caterers and make other arrangements. 

Before the fundraising dinner is planned, an important step is to gather all the marketing 

materials and enclose it with a letter to potential supporters in a Sponsorship Packet. Each 

member of the fundraising team should reach out to individuals in the community with a 

fundraising pitch. If the group chooses, categories, or ―circles,‖ can be created to encourage 

different levels of donations. For example, a company or individual who contributes $5,000 can 

be added to the ―Founder‘s Circle,‖ receive 10 admission tickets, and have their company name 

displayed in a video at the event; a company or individual who donates $2,500 would be a part of 

the ―Principal‘s Circle,‖ receive 6 admission tickets, and have their name featured at the event; 

and so on for lesser dollar amounts. Approaching donors with this package will increase the 

likelihood that they contribute a larger amount and attend the event. 

When planning the program and asking speakers to share, it is important to ensure that their 

speeches are personal and effective. Canned speeches are rarely engaging. The speeches can be 

an important part of the program, so it is therefore important to utilize them effectively. 

Good food at the event is critical. Of course, the purpose is to raise money and give the guests a 

glimpse into the school‘s purpose and vision. However, putting thought into the quality of the 

food is important because donors will remember the food they were served at an event. One way 

to ensure that the food will be good is to sample all the food items before the event. Organizers 

can ask the food preparers to prepare the same meal before the event. Arrange halal and other 

dietary options as necessary for the community, like vegetarian meals or meals that keep in mind 

allergies. For example, since many people have nut allergies, it is a good idea to keep in mind an 

option to have rice without nuts. 

The program should be created with attendees in mind. The event should showcase the school‘s 

work (through displays, performances, or any other creative expression), and have representation 

from the administration. Beyond that, many schools choose to have big-name speakers who will 

attract a crowd or feature keynote speakers who can speak about education or address the theme 

of the event. Keeping the event short and informative will keep donors coming to future events. 

Auctions 

Auctions can be their own events or part of annual galas. Many of the galas I have organized 

have featured a silent auction, in which we found unique items from the Muslim world, jewelry, 

or diverse baskets received as donations to be auctioned for a higher price. In a silent auction, 

people write their bids on a sheet of paper with little time pressure. People can check back to see 

if they‘ve been outbid and can write in a higher bid. At some point during the event, the bidding 

is closed. Make sure the auction is worked into the program, and the bid is not closed during the 

fundraising portion of the event so that individuals are inside the room listening to the speakers 

fundraising. Assure that the silent auction takes place in a location that is close enough for 

attendees to go back and forth but far enough away from the main program not to disturb the 

speakers.  
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As a rule of thumb for the auction, there should be a minimum of 25 people in the bidding 

audience, with at least 2 people for each item to be auctioned. A certain dollar goal should be set. 

If the hope is to raise $8,000, get items whose worth is $16,000 (Bray). One option is to purchase 

high-end items on consignment for the auction (meaning that if it does not sell it will be given 

back). If the organizers are hoping to sell certain items, many of them can be found online for 

less expensive costs, maximizing the revenue.  

Auctions are a good source of funds when donated items are auctioned off. Many businesses 

understand that donating items will bring them more business, so they are happy to donate items. 

Baskets can also be created using many items donated from different individuals. Other items to 

auction include art with Islamic calligraphy, a voucher for a student to spend a day with the 

Principal, naming a hallway after someone, a timeshare, a rafting trip, or a cabin rental in a ski 

resort. Another idea is to create a ―Day on the Avenue‖ package by asking merchants on a 

particular popular street to donate gift certificates for dinners, discounts, or other benefits. 

Donors often enjoy bidding on creative items. If an item sells regularly, like a Hajj ticket, for 

example, make it a trademark of the school. 

In my experience, these are a successful addition to a fundraising dinner because they get the 

community involved. Silent auctions can even be a fun addition to the gala because of the 

friendly competition among parents. If it is successful, stick with it year after year because 

people will come to support the auction to get their great finds while supporting the school. The 

silent auction bid form should have a column for contact information of those bidding so that 

these donors and potential donors can be notified of the school‘s events via email or newsletters. 

The drawback, however, is that auctions take up an enormous amount of time and resources. It 

takes time to speak with merchants and sponsors, organize the actual auction, and send thank-

you notes to sponsors and donors. Having specific goals of what is expected of the silent auction 

can avoid receiving a carload of used clothing for the auction. If this does happen, a change in 

tactics may be needed. For example, instead of asking community members to donate items, 

organizers can ask them to donate a small dollar amount to contribute to the purchase of an item 

for the auction.  

Live auctions are done out loud and led by someone who is lively and does well on stage. 

Approach particular people before the live auction section who will engage with the auctioneer 

while he is on stage. The individual leading the auction should be someone who community 

members can relate to the audience, can think on his feet, and has high energy and enthusiasm. 

The form of auction that is chosen is simply a matter of preference. One benefit of silent auctions 

is that it keeps the noise level down and does not require a timed portion out of the program. A 

benefit of live auctions is that it tends to bring in more revenue (double or triple the item‘s price) 

and increases the excitement and energy in the room. Additionally, when people are competing 

out loud, they become willing to outbid others because it is for a good cause. 

Campaigns 

Setting up campaigns is a successful method of fundraising that does not involve event-planning 

but requires a large amount of follow-up and attention to detail. Campaigning requires outreach 

to community members with a clear target amount. Campaigns are ideal for financing new 
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construction projects, funding an expensive piece of furniture, or facilitating another project for 

the school in a limited window of time.  

For example, when we needed to raise money to start a science lab for one school, we reached 

out to families and asked each family who could to contribute $200. Ultimately, by the grace of 

God, we raised a grand total of $40,000 in 30 days. 

Another campaign is what we have termed the ―20/20‖ Campaign. At another school, each 

member of our team reached out to twenty individuals, asking them to donate just $20. The 

campaign remained affordable and led to incredible results. Within months, we raised $20,000 

by simply reaching out to others and getting commitments from individuals to contribute with 

$20. 

I once was involved in a project that required buying books for a library. We were so passionate 

that we created a campaign to furnish 1500 books in the library, and we approached people about 

the importance of reading and the importance of our children becoming good readers.  People in 

the community were encouraged to pay from $20 up to $1,000. We took the opportunity that 

people at this time were returning from their Hajj trips. Everyone in our area who had a Hajj 

gathering requested donations to be made to the library instead of gifts for the pilgrims. By the 

end of two months, we had collected $14,000 to purchase the initial set of books that were 

needed for the library. We then held a recognition luncheon in which we presented our donors 

with a symbolic gift of appreciation. Outside of the library today, a plaque commemorates the 

donors who contributed to making the library a reality.  

AFTER THE EVENT:  

SURVEY 

Asking the main players to fill out a survey or questionnaire is an important follow-up aspect of 

completing the fundraising event. The survey should outline each aspect of the event and get the 

feedback of PTO, Board, staff, and volunteers. This is especially important when the committee 

changes in the coming years so that it can be evaluated and taken into consideration for future 

events with the new organizers.  

APPRECIATION 

There are individuals working in every school who make up the backbone of the fundraising 

team. While they all do their work for a higher purpose, it is essential to thank them and pray for 

them. The Prophet Muhammad taught us that ―He who does not thank the people does not thank 

God.‖ Appreciating the volunteers and staff who put successful events is a critical part of having 

a successful fundraising campaign. 

This can be done through small, symbolic gifts with a note that expresses the team‘s sincere 

thanks to those working with them. Personalized gifts for each individual or hand-made gifts are 

also options. It can also be done through an appreciation dinner hosted at someone‘s home or at a 

restaurant. In addition to hosting the volunteers for a luncheon and showing one‘s appreciation, it 

is also important to internalize that their work is critical to the smooth functioning of the 

organization. In fact, including these same staff and volunteers in the decision-making process 

can sometimes be more effective than a dinner or a gift.  
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CONCLUDING REMARKS 

Fundraising depends on clear intentions and goal-setting, a passion for helping, and a vision for 

the future of Islamic education in America. Fundraising can be done through events like 

campaigns in which organizers reach out to individuals in the community or galas that have an 

entertaining program, a dinner, and a fundraising pitch. The most important aspect of these 

events is a clear presentation to donors that includes an annual report and a plan for how funds 

will be spent. It is critical that each school has an up-to-date brochure that includes activities of 

the school and what activities money is spent on. 

Although fundraising is a difficult task, following the steps outlined in this paper will contribute 

to a successful fundraising plan. Each member of the fundraising committee must take 

responsibility and do their part. The results, of course, are in God‘s hands. As someone who has 

been in your shoes and understands the challenges of raising money for Islamic schools, I hope 

that this is one way to bring the Muslim community closer to maximizing the funds raised.  The 

next step will be to implement these guidelines and create a successful fundraising team. 
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Using Acuity InFormative Assessment Data to Support Collaboration 
in Professional Learning Communities 

Sharifa Abukar & Ala Shehadeh 

Abstract________________________________________________________________________________ 

Professional Learning Communities (PLCs) were established at the Islamic School of San Diego 

(ISSD) to promote collaboration among teachers for the purpose of enhancing student learning. 

Teachers in each of four PLCs meet on a weekly basis with the principal to collaboratively 

examine student work, create common formative assessments, and analyze formative and Acuity 

interim assessment data, exchange teaching and intervention strategies, and develop common 

lesson plans. The use of the Acuity InFormative Assessment program at ISSD has been highly 

effective in improving teacher collaboration in PLCs, in establishing data driven instruction and 

decision-making, and in increasing student achievement. 
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Using Acuity InFormative Assessment Data to Support Collaboration in 
Professional Learning Communities_________________________________________________ 

Professional Learning Communities (PLCs) are increasingly being recognized by many in the 

field of education as a preferred method of professional development for teachers. The core 

principle underlying PLCs is that the improvement of teaching leads to improved student 

learning. However, not all schools that use the term PLC actually are implementing the model 

correctly, nor can they provide evidence of increased student achievement (Dufour, 2004). It is 

important that PLCs are able to demonstrate the results of their efforts by measuring the 

improvement of teaching and learning (Vescio, Ross, & Adams, 2008). One way to do this is by 

analyzing student achievement data. Traditionally, this is not done until the very end of the 

school year at the earliest and in many cases, achievement data isn‘t analyzed until the beginning 

of the next school year.  

The delayed access to important achievement data poses a problem for teachers working in 

PLCs. The ability to create common assessments based on essential skills, to determine which 

students are in need of additional support, and to provide systematic interventions requires a 

comprehensive solution that is efficient and convenient for teachers to collaboratively use.   

Defining the Nature and Purpose of PLCs 

The concept of PLCs developed from the business premise that organizations, like brains, have 

the capacity to learn (Morgan, 2006). As schools began incorporating the concept of learning 

organizations into reform efforts, professional learning communities emerged. Broadly defined 

in this context, a PLC is a community ―with the capacity to promote and sustain the learning of 

all professionals in the school community with the collective purpose of enhancing student 

learning‖ (Bolam, McMahon, Stoll, Thomas, & Wallace, 2005, p. 145).The essential 

characteristics of functional PLCs include; a shared mission, values, and norms; focus on student 

learning; reflexive dialogue and practice; deprivatizing practice; and last but not least, 

collaboration (Vescio et. al, 2008). Arguably, the primary purpose of PLCs is to engage 

educators in a focus on and commitment to the learning of each and every student within the 

organization. However, we are cautioned against loosely using the term PLC. According to 

Eaker, DuFour, and DuFour (2002), ―if you are serious about transforming your school into a 

[authentic] professional learning community, learning must become its first priority (p. 39). 

Focus on learning. It is critically important that educators can articulate:  

o What students should know and be able to do 

Teachers must collaboratively identify those indispensable skills and outcomes 

from the curriculum that are aligned with state and/or common core standards. 

―These are essential outcomes, not the ‗nice-to-know‘ outcomes or the ‗here‘s-a-

chance- to learn-this‘ outcomes. Because we believe these outcomes are essential 

and all students can achieve them, we will find ways to provide additional time 

and support for those students who struggle‖ (Eaker, DuFour, &DuFour, 2002).  

o How we will know when they have learned it 

Once essential skills have been identified, teachers must closely and frequently 

monitor the proficiency of all students in these skills. A variety of common 
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formative and interim (benchmark) assessments should be given throughout the 

semester to determine whether or not all students are learning agreed upon 

knowledge and skills. Such assessments should be aligned with year-end and 

standardized assessments. Although the number of essential standards and skills 

may seem daunting to teachers, assessing a few key concepts frequently is 

preferable to assessing a large number of them infrequently (Reeves, 2004).  

o How we will respond when some students don‘t learn 

Planned and systematic interventions must be implemented to ensure that students 

who are not learning receive additional opportunities to learn. This involves 

providing students that are having difficulties with the additional time and support 

they need to grasp new skills and concepts and to demonstrate their understanding 

of them. 

The importance of data in collaborative PLC work. Educators must assess student learning to 

determine if high levels of academic achievement are being reached by all students. The 

collection and analysis of student achievement data helps identify those students who are not 

learning. Data analysis also can demonstrate the effectiveness of PLCs in changing teacher 

practices that result in improved student learning.  Vescio et al. (2008) examined the current 

literature to determine in ways teachers‘ practices 

Using Acuity as a tool for data driven decision-making  

Acuity by CTB/McGraw Hill is a comprehensive integrated program that can help teachers to 

help students improve their academic performance. It consists of interim (benchmark), formative, 

and predictive assessments that are aligned to state standards and/or Common Core standards. 

Subject areas assessed by Acuity include reading and language arts (grades 3 – 8), math (grades 

3 – 8), science (grades 3-8), and Algebra (grades 6-12). Test bank items are research based and 

delivery options include online formats (from school servers or from at home), student response 

devices (clickers), along with traditional paper and pencil. The flexible nature of Acuity allows 

assessments to be completed in a computer lab, in the classroom, or at home. Immediate 

feedback allows teachers, students, and parents to view results as soon as the exam is completed.  

 Types of Acuity assessments: 

Predictive Assessments -    forecast students‘ performance on end of year exams 

Diagnostic Assessments -   measure students‘ progress and determine their 

mastery of state standards; they also allow teachers to   

develop individualized plans for improvement 

Customized Assessments - allow questions to be selected from a large, state   

aligned test bank. Teachers have the ability to import   

ExamView, to author questions, and to author   

selected and/or constructed responses. This allows    



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

20 
 

teachers to develop and give common formative   

assessments that accurately reflect the standards and  

skills covered during classroom instruction.  

  Customized questions can also be shared within and  

between schools in a district.  

Data reports. Data Reports come in a variety of formats that provide teachers and administrators 

with snapshots of individual students, class reports, school reports, and district reports. They 

provide powerful insights into student performance that facilitate collaborative inquiry, 

intervention opportunities, and informed instructional decisions. 

Reports show the percentages and names of students performing in each of four Tiers based on 

Standards, Objectives, or Performance indicators. 

Another helpful feature of Acuity is that data can be aggregated by class, by school, and by 

district. This is helpful for schools that have more than one class per grade level or multiple 

inter-connected schools that can be considered a district, such as the New Horizon Schools in 

Los Angeles County, California. 

Class Item Analysis is a very helpful tool in Acuity reports that allows teachers to identify 

questions that pose areas of difficulty for students so the teacher can focus classroom instruction. 

Additionally, the Distractor Report gives reasons behind each student answer. This helps 

teachers to tailor instruction, correct common student misconceptions, and plan individual or 

group intervention. 

Additional Acuity Reports include: 

 Student portfolios 

 Rosters 

 Classroom matrix 

 Summary Reports 

 Custom Assessment Reports 

 Student Activity on Instructional Resources 

 

Instructional resources. The instructional resources in the Acuity program allow teachers to 

tailor classroom instruction or assign individual practice based on students‘ areas of need. The 

process of administering the assessments and reviewing the results is efficient and convenient for 

teachers collaborating in PLCs, once they learn how to do it. 

Features of Instructional Resources: 

 Instructional resources can be assigned by teachers directly from reports or can be 

automatically assigned to any student falling within a certain tier.  

 Online or Printable (allows students to work on them in school and/or at home) 
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 Instruction can be assigned individually, as small group, or whole class instruction 

 Can be assigned by skill, by student, or by reports based on student results 

 Many resources also include audio for additional interactivity and to accommodate 

multiple learning styles 

 Includes instruction, guided practice, and assessment of learning in the form of corrective 

feedback so that students can adjust their learning.  

 Aligned to state standards so that gaps can be closed before the end of year standardized 

exams. 

 

Recommendations for the Implementation of Acuity and PLCs  

Implications for Educational Leaders. Although it is not absolutely necessary to have 

administrative or school board support of PLCs, it is critically important for the implementation 

of Acuity. Studies indicate that a grade level group or department can take the initiative to 

become a PLC; however it is easier when there is strong leadership at the administrative level 

supporting the concept. On the other hand, the financial, technical, and professional development 

resources needed to implement Acuity requires administrative and Board level support.  

At ISSD, implementation of PLCs began by the principal reviewing and affirming the vision and 

mission of the school with all staff. It is important that all stakeholders, especially all teachers, 

share a common clear and compelling purpose for the school. Another important component of 

establishing PLCs involved creating a Master Schedule that allowed teachers to have weekly 

collaboration time built into their schedules. Initially, four collaborative groups were established 

that consisted of 1) K-2 teachers, 2) 3-5 teachers, 3) middle school core subject teachers, and 4) 

Quran, Islamic studies, and Arabic (QIAS) teachers. These groups later became formalized PLCs 

and the teachers at the ISSD have become engaged in the process of collaboratively studying, 

clarifying, and committing to teach the curriculum. Their practice has evolved from being private 

and isolated to becoming public and collaborative.  Once PLCs have been initiated, Acuity can 

be added as a tool for collaborative, data-driven decision making. 

Teacher buy-in may be gradual but there are things that leaders can do to facilitate the process. 

First and foremost, it is important to provide a rationale for using Acuity. Teachers are reluctant 

to add to their already full plate of responsibilities. This may be one of the core reasons why they 

are often resistant to change. There are several suggestions for minimizing teachers‘ resistance. 

These include having teachers focus on understanding of the rationale behind actions before 

focusing on how to do them, learning by doing and teaching, emphasizing action over planning, 

accepting mistakes, and minimizing fear by increasing trust (Pheffer& Sutton, 2000). 

Encouraging teacher involvement in the planning and implementation process also increases 

buy-in. Here are additional recommendations for implementing the use of Acuity as a tool for 

collaborating in PLCs: 

 All stakeholders, including students, should clearly understand that whenever a new 

initiative is undertaken, there is an expected Implementation Dip. This means that scores 

on Acuity may initially be lower than expected but overtime, improved student scores 

will reflect increases in student learning.  It is also to be expected that teachers will 

experience a learning curve and must be supported through professional development and 

administrative feedback.  
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 Administrators, Teachers, and Support Staff can receive Acuity training through  

in-services, online webinars, workshops, and phone conferences to help support  

the learning necessary to implement Acuity as a school-wide program. For further 

support, Acuity offers an on-line professional learning community where schools and 

teachers collaboratively share effective strategies for using Acuity to inform their 

instructional practice. 

 Schools that only have one teacher per grade level can also benefit from collaboration in 

PLCs and Acuity assessment data through the use of vertical teaming.   

 Additional uses of Acuity in PLCs may include developing customized assessments of 

Arabic and Islamic Studies curriculum.  Teachers may also be able to use Acuity to 

assess student outcomes related to character education, leadership skills, and other 

Expected School-Wide Learning Outcomes (ESLOs). 

 

Further research 

Action research related to the ways in which participation in PLCs changes teaching practices is 

greatly needed. While a few studies have indicated that student learning significantly increases 

when teachers participate in PLCs (Vescio et al., 2008), the role that data analysis plays in 

influencing instructional decisions and collaborative behavior in PLCs is an area that has not 

been empirically explored. This is especially needed at a time when demands for accountability 

are high and school reform is focused on measurable improvements in student learning. 
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Effective Meetings 

Sadeq Al-Hasan, Magda Elkadi Saleh, & Sue Labadi 

Abstract________________________________________________________________________________ 

Use targeted planning, structure, and follow through to make the effective meetings, whether for 

board, faculty, staff, or the whole school. We break down the components to consider in the 

before, during, and after phases, along with key tips to get everyone to play their role with 

expectations for performance. 
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Effective Meetings_____________________________________________________________________ 

Part I  - Deciding upon and Planning the Meeting 

Importance of Having Effective Meetings 

Much of the work accomplished in a school or in any other organization is done in meetings, so 

it is essential that our meetings be effective and productive. Ineffective meetings can demoralize 

and frustrate good employees and potentially cost your school. It is the responsibility of all 

meeting attendees to ensure the meetings they attend or facilitate are effective.  In order to do 

this, certain decisions must be made: 

1. What type of meeting is being planned?  What are the goals of the meeting? 

2. Who should attend the meeting? 

Types of Meetings 

There are two main types of meetings:  Process Meetings and Mission Meetings. 

1. Process Meetings 

Process meetings are typically scheduled on a regular basis to:  

 Disseminate information 

 Maintain organizational relationships 

 Define roles 

 Transmit culture and values 

 Make routine decisions 

 

The membership of process meetings generally reflects the organization. Examples of 

common process meetings are Staff Meetings.  

 

2. Mission Meetings 

Mission meetings are typically linked to specific projects or tasks focused on leveraging 

group intelligence to:  

 Solve specific problems 

 Create project plans 

 Make specific decisions 

 Finalize specific deliverables 

 

Mission meeting membership is comprised of people required to accomplish the specific 

task, usually 5-6 people. Examples of common mission meetings are Task Force and 

Leadership Team Meetings. 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

26 
 

Effective Agendas / Agenda Preparation 

When planning the agenda, it is important for the meeting owner/facilitator to keep the following 

in mind: 

 The purpose of the meeting 

 The purpose of each item 

 The order that each item will be addressed.   

In many schools, teachers/staff often complain that they are required to attend very long 

Staff Meetings, even though many of the items are not relevant to them.  The 

owner/facilitator should keep this in mind when planning the agenda.  He/she may: 

o Keep items that are relevant to all attendees at the beginning of the agenda. 

o Once these items are covered, dismiss the members of the staff who do not 

necessarily need to be present during the rest of the items.    If this is clear on the 

agenda, attendees will feel comfortable leaving after certain items are covered and 

will also feel that their time is being respected. 

 Keep items that are FYI items at the end of the Agenda and remind attendees to read 

them and be aware of them. 

 

All good agendas should include and be built around the following: 

 Separated Items:  Process and mission work should be kept separate. 

 Estimated Time Frames: The amount of time each agenda item should take  

to complete should be scheduled and noted. 

 List of Attendees:  A list of who is expected to attend the meeting and their 

expected roles should be on the agenda. 

 

The meeting owner/facilitator should also make sure that the agenda is published and 

distributed 1-5 days in advance of the meeting. 

Determining Who Should Attend the Meeting 

Meeting Attendees should ask the following questions of themselves: 

1. If attending a ―Mission meeting‖: Are you an active participant?  

If not, do not attend as a spectator. If you normally attend just for the information, ask the 

meeting owner to send out comprehensive meeting minutes.  

2. Were you invited and assume you must attend? 

If you do not have important information to share, let the meeting owner/facilitator know 

that you will not be attending. [Or ask if you can be not required to attend.] 

3. Do you need to attend the entire meeting, or can you provide your input on a topic and 

leave the meeting?  

Check in with the meeting owner/facilitator if you think you only need to attend a portion 

of the meeting.  

4. Do you attend meetings and then check your email during the meeting?  

This is a clear indication that you are not engaged, and you need to determine the 

importance of your attendance.  

Meeting owner/facilitators should ask themselves the following questions: 

1. Are you clear if this is a ―mission‖ or a ―process‖ meeting?  

2. What would happen if you did not have the meeting?  
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If your answer is, "Nothing," then do not call the meeting. Avoid a meeting if the same 

information could be covered in a memo, e-mail or brief report. Only schedule a meeting 

where two-way communication is required.  

3. Is the number of attendees appropriate for a ―mission/decision‖ meeting? Decision 

meetings should have 10 or fewer attendees. Invite the minimum set of people required to 

make the decision.  

4. Are you providing minutes for those who do not really need to attend the meeting but will 

need to know the decision or information?  

5. Can you shorten the meeting time? Can you reduce the meeting frequency? Are there 

unnecessary pre-meetings? Reevaluate your process to see if you can eliminate 

unnecessary steps. 

6. Are you following effective meeting guidelines? Are you providing a meeting objective, 

expected decision, list of mandatory participants, and highlighting the decision-making 

process?  

 

Meeting presenters should ask themselves the following questions: 

1. Are you spending hours refining and perfecting a presentation that will take minutes to 

review? Ask yourself, ―Is the goal a real conversation about the topics?‖ or are you 

attempting to answer, in detail, every question someone might be tempted to ask?  

2. Can you focus on the most important points only and cut down on slides?  

Part II  - The Actual Meeting 

Attendance & Punctuality 

It is very important for all attendees to arrive on time to the meeting, so that the meeting can both 

begin and end on time.  In order to make this happen, the meeting organizer/facilitator must be 

sure to inform all attendees, in advance, of the start time and anticipated end time of the meeting.  

Of course, the location of the meeting should also be specified. 

 

Meetings must begin on time even if all attendees have not yet arrived. Also, unless there is a 

true emergency that requires it, meetings should end on time, even if not all items on the agenda 

are covered.  When meetings start and end on time, attendees feel that both their time and 

presence are appreciated and respected. 

Roles of Attendees 

Attendees at meetings must feel that they have a role to play in the meeting.  This will lead to a 

greater degree of involvement and a deeper sense of responsibility and ownership.   

 Meeting attendees should include: 

1. Meeting Owner/Facilitator 

The facilitator is in charge of: 

 Ensuring that each attendee has received a copy of the Agenda in advance of 

the meeting. 

 Ensuring that the meeting space is set up for a successful meeting: 

o Seating is comfortable, adequate in the required formation to achieve 

the meeting's goals. 
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o Any AV equipment needed is in place and ready to use. 

o Lighting is good and temperature is comfortable. 

o Refreshments have been set up and are easy to access and consume. 

 Clarifying the way agenda items will be covered. 

o Method of discussion 

o Method of disagreement 

o Method of dealing with items which have not been / cannot be 

resolved at the meeting 

 Ensuring that each item is covered thoroughly and consensus and/or resolution 

is reached.   

 

2. Timekeeper 

The timekeeper is in charge of keeping track of the time and reminding the meeting 

owner/facilitator when time is up for a specific item. 

3. Scribe 

The scribe is in charge of taking notes of all discussions and of all decisions reached.   

The scribe must then make sure that all attendees receive Minutes of the meeting 

within 48 hours of the end of the meeting. 

4. Participants 

The role of the participants will vary depending on the type of the meeting.  In some 

meetings, such as mission meetings, the participants will play a much more active and 

participatory role than in process meetings.   

 

Participants should remain focused at all times on the meeting and should not be 

distracted by other tasks, i.e. checking email, texting, etc.  They should truly 

participate in the meeting:  ask questions when items are unclear; interject if they 

have information to add; etc.  

Ground Rules for Meetings 

The ground rules for meetings may be slightly different within different organizations and at 

different types of meetings.  However, in all cases, the ground rules should include: 

 Being respectful of each attendee at the meeting 

 Speaking with respect at all times 

 Discussing only items on the Agenda and not detracting from the course of the meeting 

 Maintaining the confidentiality of information discussed and shared at the meeting 

 Keeping discussion of items on a professional level and not allowing personal opinions 

or likes/dislikes to become a part of the discussion 

 Keeping discussion of items "topic-based" and not using references to specific 

individuals.  Of course, in the case where the meeting is specifically designed to discuss 

a particular individual's performance, this will not be the case. 

Refreshments 

Almost anyone will agree that refreshments make a meeting more bearable, even enjoyable.  

When meetings are held at the end of the day, refreshments become even more important:  

Everyone needs an input of energy in order to focus on the items on the Agenda. 

 When planning for refreshments, it is important to keep the following in mind: 
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 Refreshments can be set up 15 minutes ahead of time, and attendees can be 

encouraged to serve themselves BEFORE the scheduled start time of the meeting. 

This keeps traffic to a minimum during the meeting and enhances effectiveness. 

 Food items should be easy to eat - preferably finger foods - and should not require the 

use of utensils.  Anything that will require cutting, etc. will distract from the meeting. 

 Food items should help attendees pay attention and focus on the meeting items.  It is 

best to choose fruits (strawberries, grapes, apple slices, dates, etc.), veggie trays and 

nuts, instead of muffins, cookies, etc.   

 Drinks should always include water and, if needed, a caffeinated beverage. 

Following the Agenda 

The agenda plays an important role in determining the success or lack of success of a meeting.  

An effective agenda allows for optimal coverage of topics in the time allotted, and it is very 

important to note that an Agenda is only as good as the degree to which it is actually followed. 

Importance of Group Discussion 

Group discussion is important for three main reasons:  It gives attendees an opportunity to voice 

their opinions, concerns, etc.; it keeps attendees involved and active in the meeting, thereby 

holding their attention; and it gives the attendees a feeling of ownership when any decisions are 

made.   

 

While group discussion is vital to effective meetings and meeting outcomes, it is very important 

for the facilitator of the meeting to control the amount and quality of discussion that takes place.  

He/she must make sure to maintain order and to not allow one person to monopolize the 

discussion.  He/she must also make sure to keep the discussion within the allowed amount of 

time for that particular item. 

 

If it looks like there is going to be extensive discussion, a separate meeting may need to be 

scheduled for more in-depth discussion of the item.  

Action Items 

Just as each successful meeting must begin with an Agenda, it must end with a set list of action 

items that are to be addressed once the meeting is adjourned.  Each action item must be linked to 

a person or group of people in charge of carrying out the action item; it must also be linked to a 

date by which the action item must be completed. 

Respectful Listening and Mutual Appreciation 

While our work often entails hues of politics and personality idiosyncrasies, we find that some 

meeting participants may have issues that border on ill manners. To alleviate such potentials for 

conflict, it is best to try to maintain—even in the most challenging and heated encounters—a 

reverence for respect and decorum in manners. Prophet Muhammad SAWS emphasized, ''Have a 

good opinion of your brothers, through that you will gain purity of heart and firmness of nature.''  

The group will always look to the meeting owner/facilitator in charge for guidance and tone. It is 

our duty to be mindful and practice self-control. This modeling even reflects back to our 

classroom habits, and it would be hoped that all teachers would treat students likewise, with 

dignity, wisdom, and patience. Meeting owners/facilitators often express dissatisfaction with 

teachers who engage in behaviors during meetings that they would not tolerate among their own 
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students, such as chatting while the speaker is trying to make a point. A reminder given 

―humorously‖ at the beginning is sometimes effective. 

Part III  -  Wrapping up the Meeting and Follow-up 

Summarize the Meeting Highlights 

As the meeting is about to close, it is effective to refresh the salient points of the meeting, both to 

help organize the participants‘ ability to recall the details and to solidify the commitments for 

actions that may be required from each of them. In this way, we bring consensus, allow the 

participants to feel an integral part of the team‘s success in their collective mission and purpose, 

and to give closure to the process. This also serves the recorder to verify that minutes were 

accurately detailed, and if anyone was absent (or absentminded) during part of the meeting.  

 

Occasionally, a leader may ask participants to voluntarily give a quick summary of the main 

points covered, and that perspective to be validated by the rest of the group and the presenter. 

Expecting participants to be able to do this, upon being summoned, also lends everyone to keep 

mindful and to feel they are an integral component to the success of the meeting process. 

Set Date and Time for the Next Meeting 

While everyone is present, a follow-up meeting should be scheduled in order for participants to 

confirm their availability and give each member the chance to offer alternatives if the suggested 

next meeting does not coincide with everyone‘s schedule. Be sure to do this visually as well as 

orally; we all have had students incorrectly writing down directions given orally.  Eighty percent 

of the population has the visual learning style as the strongest learning mode, and this tactic 

represents good modeling for instructional staff. 

Part IV - After the Meeting 

Write Minutes to Distribute within 48 Hours 

Decay of memory has been noted the longer the span before review of content. With that in 

mind, it makes sense that participants should have the chance to peruse the meeting minutes 

within a reasonable amount of time so that they can revisit their required actions, have time to 

execute them, and to remember the course of the meeting discussions and expectations. The 

scribe should write and distribute minutes within 48 hours to affect optimal effectiveness. 

Put Action Items with Name Assignments and Due Dates at the Top of the Minutes 

Action items, with the name of the responsible individual, the task, and the deadline date for 

execution should be placed at the top of the minutes in table form. This way, everyone can see at 

a glance their assignments before the next meeting; they can expect to be questioned about their 

progress, and to see what other meeting teammates are doing as well. Depending upon the tasks, 

it is sometimes advisable for those persons having assignments to also make recommendations 

for the next steps beyond their immediate task completion.  It also yields a bit of motivation to 

others if they see many other participants are actively engaged too, while their name may be 

absent from the Action Item table repeatedly.  



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

31 
 

Follow up on Assignments and Expect Everyone to Do the Same  

When the next meeting commences, it should become standard protocol to start with the reports 

on the Action Items table. Attendees see their names, tasks, and due dates and know with 

certainty that they will have to report to the group about the performance of their task. The length 

of this list, or the time allotted for the meeting, permits an expedient solution to ―get down to 

work‖ should the need for closely monitoring extraneous conversations become apparent in the 

event that there may not be enough time to get everything done.  

Add Unfinished Business to the Top of the Next Agenda 

Should a task not be completed, it will take a top ranking of assignment on the subsequent 

Action Item table with a revised due date. It may be an option to also highlight or record in 

another color of ink that assignment if it persists in being incomplete. This way, the 

accountability for performance stays squarely on the assigned teammate, unless it is reassigned 

by the wisdom of the owner/facilitator. Either way, the record will show from the meeting 

minutes the performance record of assignments, personnel, and completion of actions. 

Evaluate the Effectiveness of the Meetings 

Periodically, the participants should be queried on their evaluation of the effectiveness of the 

meetings. This may best be done through anonymous surveys to determine the keys to how they 

perceive the meeting process to be functioning. Suggestions and comments should always be 

offered so that any insights from the group can be fairly and warmly considered. It is with 

humble intent for respectful enfranchisement that our communities grow, develop, and thrive. It 

should be born in mind that often the one who thinks ―out of the box‖ has the most interesting 

and sometimes fruitful perspective that the group may not see as apparent. It is with the 

understanding that Allah has benefited us with diverse perspectives, talents, and skills that we 

can become better, stronger, and more effective in helping each other, and delivering more 

effective meetings. 
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Teaching Quran Through Technology 

M. Arshad Anwar 

Abstract________________________________________________________________________________ 

For students, memorizing and learning about the Quran can seem like a boring task. The students 

of today‘s schools have grown up knowing computers and hand-held gadgets more than books 

and pens. Teachers need to implement an important lesson from the Quran to solve this problem: 

convey your message in a method your audience understands. If technology is what is driving 

today‘s generation then integrating technology in teaching Quran is the solution. Teachers who 

learn to use the right tools and expand their creative horizons will achieve wonders in engaging 

today‘s students with the Quran. 

About the Author______________________________________________________________________ 

M. Arshad Anwar is a graduate of the International Islamic 

University, Islamabad, Pakistan with a Bachelor of Arts (honors) 

in Islamic Studies with a specialization in Tafsir & Quranic 

Sciences. Raised in the United States, he departed to his native 

country, Pakistan, seeking Islamic education for the past six 

years. He is currently the Quran teacher for grades three and four 

and the Arabic teacher for grades one and two at Ilm Academy, a 

private Islamic school located in Roswell, GA.  

 

Teaching Quran Through Technology_______________________________________________ 

Statement of Problem 

Learning and memorizing Quran at an Islamic school can be a tedious task. It can be even more 

difficult if the teacher is not up to date with the current culture in which the students live. 

Today‘s students are surrounded by technology constantly. The last thing they need in a Quran 

class is a white board for instruction and to sit in circles merely repeating by themselves over and 

over again. Rather, today‘s children should memorize and learn about the Quran through 

mediums they are more familiar with and can easily relate to. 

The Vision & Mission of Ilm Academy 

Every school has a perceived goal that is the basis for its establishment. The importance of 

setting a goal, having a vision and maintaining a mission to accomplish that goal, is what keeps a 

school alive. Muslim communities need to place heavy emphasis on this in order to reach their 

desired objectives efficiently. At Ilm Academy the vision is clear: develop strong Muslims who 

are nurtured to excel academically and capable of being productive members of society.  

Our mission to develop productive Muslims is based on teaching high standard Science, Math 

and Arabic. This ensures they understand the sciences of this world as well as learn the language 
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to immerse themselves in spiritual literature. By utilizing proven philosophies and current 

technology, we can effectively execute this mission. Furthermore, this approach will also ensure 

that we meet modern standards of education while maintaining a fun, interactive learning 

environment.  

The role of the Quran teacher at Ilm Academy is to ensure that the children accomplish three 

main objectives: 

1. Hifz: Memorizing the assigned chapters. 

2. Qiraa‘ah: Improving their reading and tajweed. 

3. Tafsir: Understanding the verses and chapters. 

The emphasis is maintained on hifz and qiraa‘ah. However tafsir is an important tool for 

accomplishing them. The student is expected to memorize the surah, recite it properly and be 

able to comprehend meanings of important words as well as important topics related to the 

chapters being studied. The challenge for the Quran teacher is how to effectively deliver this 

knowledge to the student of the 21
st
 century. As stated before, memorizing, reciting and learning 

the meanings of such a high level literature as the Quran can be a tedious task. It can be 

mitigated, however, with the use of technology. 

The Importance of Technology in Teaching Quran 

The Quran itself provides clear guidelines on the importance of relating to your audience when 

you are delivering a message. Allah states in the Quran, ―Indeed, We have sent it down as an 

Arabic Qur'an that you (O people of Makkah) might understand‖ (12:2). He also states, ―A Book 

whose verses have been detailed, an Arabic Qur'an for a people who know (the Arabic 

language)‖ (41:3). The Quran was revealed in Arabic for the purpose of being understood by 

those to whom it was being revealed. 

In other instances we see that Allah describes His creation to justify His sole right to be 

worshipped: ―Then do they not look at the camels - how they are created? And at the sky - how it 

is raised? And at the mountains - how they are erected?‖ (88:17-19). These verses serve as an 

example to show us how Allah was speaking to the Arab audience.  If these same verses would 

have been revealed to a people who had never seen camels or to a people living in plains far 

away from mountains, they would not have made any connection to the intended goal of 

realizing the amazing creation of Allah and giving Him his due right. The miracle of the Quran, 

however, is that it contains themes applicable to all times and peoples. For example the verses 

which so clearly describe the formation of the fetus in the womb were in reality a mystery to 

those Arabs as they had no means to witness such a phenomenon. This was clearly reserved for 

our technological era where we were able to make such discoveries. Similarly, throughout the 

hadith literature as well we can find sayings which emphasize relating to your audience such as 

the hadith: ―Treat people according to their levels‖ (Abu Dawud). 

This is a very important concept to implement when it comes to education. The children of our 

times are not as accustomed to reading books as much as they are to reading a computer screen. 

They may not be able to find a topic in a textbook but in seconds could pull up numerous articles 

on that topic on the internet. Even writing has taken a backseat to typing. The children of today 

know gadgets that are controlled literally by the touch of their fingers. Due to their acquaintance 
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with these high-tech items, traditional methods, to them, seem less engaging. This is why it is so 

important to merge this same technology into the classroom.  

However, when it comes to Quran class we usually do not see anything in sight except for a 

table, a Mushaf and a whiteboard/chalkboard. When studying science, students get to use 

computers, browse the internet and create power points and various other projects that stimulate 

their minds. The same needs to be introduced in the Quran classroom to increase student interest 

about the Quran as well as inspire them to think about and not just memorize the verses of the 

Quran. 

Technology in general has become an important part of measuring success in many schools. 

Some general benefits of integrating technology into any classroom include4: 

 Improving student achievement by engaging students in learning through means they are 

more familiar with. 

 Improving school efficiency and productivity by making the collection of data and its 

analysis easier and more efficient. 

 Aiding teachers in fulfilling professional requirements through E-learning. 

 Aiding in meeting the needs of all students through the ability to individualize 

curriculums and learning environments. 

 Promoting equality between students as those students who come from low-income 

households can also share in the experience of technology that is readily available to 

those who come from high-income households.  

Technologies Used in the Quran Classroom 

At Ilm Academy we are blessed to have very technology friendly classrooms. Each classroom is 

equipped with an ActivBoard by Promethean. An ActivBoard projects the computer desktop and 

is accompanied by a pen which controls the mouse. Newer models of the ActivBoard are touch-

screens similar to iPads and tablets. Replacing the whiteboard, this piece of technology enables 

the use of countless computer applications to aid in instruction.  

 

Through the use of the ActivInspire software designed for use with the ActivBoard, the students 

are given a unique, interactive experience of the Quran like never before. Rather than relying 

only on worksheets for reviewing vocabulary or tafsir, students can interact with the subject to 

solidify those concepts. Some of the activities pictured above include reviewing tajweed rules by 

highlighting and marking the verses of the Quran. Teachers use colorful highlights and marker 

tools to identify various tajweed concepts right on the Quranic text. Vocabulary activities such as 

choosing the correct missing word, organizing jumbled words of a verse in their correct order 
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and matching words or pictures to their Arabic counterparts are all fun, interesting ways through 

which students stay engaged in the class. They help them to learn to treat the Quran as a book to 

be studied as well as respected. 

Other software can easily be used with the ActivBoard, mainly power point. The visuals included 

in such presentations, such as pictures, videos and slide transitions, can keep students focused for 

that longer period of time needed for them to acquire the information.. All of these activities, 

however, are only interesting if they are made to be so. The skill of the teacher to create unique 

applications and presentations is just as important as the projector which displays them. The 

possibilities are only limited by the imagination and creativity of the teacher. 

 

Vocabulary and tafsir are definitely easier to teach through these technological means; however 

the monotony of memorization can also be made more interesting. The classical techniques of 

memorization which include a great amount of repetition can be supplemented through the use of 

internet websites created to aid in memorization. There are many websites which aim to help an 

individual in memorizing the Quran the most popular of which are 

http://www.quranexplorer.com and http://www.houseofquran.com.  
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Each website has options for selecting a reciter, range of verses, number of times to repeat each 

verse or range and more. The House of Quran website provides more variety of options 

including a reciter program and a separate memorization tool. The students are involved in the 

selection of the reciter, thereby giving them input into the class which helps to implement active 

learning in the classroom. Also, the tedium of staring at a Mushaf is broken by the use of a 

computer screen, something they are more familiar with in their daily lives.  

Other technologies that can be introduced into the classrooms apart from computers are digital 

Qurans. These are small, hand-held devices which contain the entire Quran in audio format and 

some even have the text along with various translations. While designed for individual use, these 

digital Qurans can be an essential part of the classroom in general. This device is perfect for 

students who are advanced to move ahead or for those who are behind to catch up without 

having to disturb the class. Students will also be more willing to take up the task of 

memorization simply because it will be presented to them in the guise of technology. 

Recommendations for Practical Implementation 

Integrating technology into the classroom is dependent on many factors the most important of 

which are financial means by which such projects can be funded. Apart from acquiring these 

technologies teachers need to be trained on how to effectively use them. There is online training 

available for the interactive white boards such as the ActivBoard from the website 

http://www.prometheanplanet.com which provides free introductory lessons on using the 

ActivBoard and ActivInspire software. 

Teachers also need to be more computer savvy in general. The internet is full of resources related 

to the Quran, many for free, which can be integrated into the classroom. Teachers can also take 

on the task of creating websites, YouTube videos, blogs etc. to engage their students outside of 

the classroom as well. The connection that needs to be made with the Quran should always 

extend beyond the period devoted to teaching the subject in school. 

While having these technologies available, it is important to remember the value of classical 

methods as well. Technology is not a substitute for a good teacher or curriculum; it is a tool to 

expand the horizons of students and to make education an interactive experience. For Muslims 

living in the United States we want dearly for our children to be attached to the Quran, the 

foundation of their faith. Instead of merely engraving it onto their tongues by methods they are 

not familiar with we need to enlighten their hearts and minds by attracting them to the Quran 

through the means with which they are already comfortable. 
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Stick to Arabic and Make it Easy 

Salah Ayari 

Abstract________________________________________________________________________________ 

There are general principles underlying best practices in foreign language education. Among 

these principles is the use of the target language during instruction as exclusively as possible. 

According the American Council for the Teaching of Foreign Languages (ACTFL), it is 

recommended that the target language be used at the rate of 90% plus in order to help learners 

develop language proficiency in the target language as efficiently and quickly as possible. When 

teaching Arabic to different age and proficiency levels, one may expect to see teaches of Arabic 

using Arabic most of time, yet the use of translation at all levels of instruction and at different 

levels of language proficiency continues to be a major problem in the field of Arabic language 

education. This is a chronic problem that inhibits students from developing listening and 

speaking skills. There are many reasons why teachers of Arabic resort to translation, and even 

more reasons why students and their parents expect teachers of Arabic to use translation in the 

Arabic classroom. At the same time, not all teachers who use Arabic in their classrooms do so 

successfully and in way that allows their students to comprehend the language that they use. It 

seems that even when teachers of Arabic try to transition from the translation method to the 

communicative one, they do so with a great deal of struggle. This paper explains why it is 

important to use Arabic as exclusively as possible, and how to do so in a way that enables the 

learner to both understand and enjoy what they hear in the Arabic classroom.  

 

About the Author_____________________________________________________________________ 

Dr. Salah Ayari is an Assistant Professor of Arabic and 

the Director of the Arabic and Asian Language Office at 

Texas A&M University. He taught Arabic at different 

levels and for different age groups and served as the 

Principal of Al-Amal School in Minneapolis, MN from 

1994 to 2007. He has been involved with K-12 Arabic 

programs through training and regular site visits. Since 

2007, he has taught short term courses to teachers of Arabic 

through the STARTALK summer program run by 

Concordia College. Dr. Ayari earned his Ph.D. in 

Curriculum and Instruction from the University of 

Minnesota in 1997. 

 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

39 
 

Stick to Arabic and Make it Easy_____________________________________________________ 

Common Practices in the Arabic Classroom 

To what extent do teachers of Arabic actually use Arabic in their teaching? And when they use it, 

how successful are they in providing comprehensible input (easy-to-understand language) that 

allows their students to increase their proficiency level? There is no research data about the 

degree to which teachers of Arabic in K-12 Arabic programs use Arabic or to what extent they 

depend on translation. When visiting an average K-12 Arabic class, it is not hard to come to the 

conclusion that many teachers of Arabic tend to mix languages (Arabic and English) and resort 

to translation frequently, erroneously assuming that they are helping their students to learn 

Arabic the most convenient and easy way. Even when teachers use Arabic in their teaching, 

many tend to induce their students to resort to translation for comprehension, by frequently 

asking the question―  : what does … mean?‖. There seems to be an assumption that such 

a question is a good way to check for comprehension. Resorting to translation in one way or 

another inadvertently leads students to sit back and wait until someone translates what is being 

said from Arabic into English, instead of making the effort to understand the teacher‘s language 

by drawing on their current language reservoir. Mixing languages and using translation is 

therefore counter-productive and should not be used in an Arabic classroom that seeks to develop 

communicative competence among the learners. This position is supported by research findings 

on language acquisition, which do not support the use of translation in foreign language 

education (Curtain, 2010).  

Why is it important to use Arabic in the classroom? 

Research on second language acquisition shows that learners need to be surrounded with 

comprehensible language input in order for language learning to take place. Comprehensible 

input helps the language learner to develop language and cultural proficiency in the language that 

they study. Research also shows that effective language instruction must provide significant 

levels of meaningful communication and interactive feedback in the target language. Interacting 

in the target language inside the classroom both with the teachers and other classmates has a 

pivotal role in enhancing language learning. This fact is emphasized in the K-16 Standards for 

Foreign Language Learning in the 21st Century. It is expected therefore that ―language 

educators and their students use the target language as exclusively as possible (90% plus) at all 

levels of instruction during instructional time and, when feasible, beyond the classroom.  

While translation from Arabic into English may be a convenient way to help students 

immediately and easily understand the meaning of language input, such an approach does not 

help to prepare students for real life and may impede their ability to develop strategies that allow 

them to comprehend and use the target language. It may be argued that using Arabic 90 to 100 

per cent of the time in the Arabic classroom as recommended by ACTFL would inevitably lead 

to confusion and frustration on the part of many students, causing resistance and objection to the 

exclusive use of Arabic by some parents and administrators. This argument fails to recognize 

that the cause of frustration and confusion is not so much the exclusive use of Arabic, as it is 

student inability to understand the language of the teacher. This means that such frustration and 

confusion will cease to exist if the teacher succeeds to make the language input comprehensible 

to his/her students. After all, why would students complain about the exclusive use of Arabic if 
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teachers of Arabic succeed to help them understand the language that they hear in class? When 

the language to which students are exposed is age-appropriate, interesting and comprehensible, 

students will enjoy listening to it, using it, and their level of motivation will increase. 

The question, therefore, is not whether the teacher of Arabic should use Arabic exclusively or 

most of the time in his/her teaching, but how to meticulously do so in a way that enables students 

to understand and enjoy what is being said and taught. What kind of instructional strategies can 

be used that allow the Arabic language learner to both understand the language of the teacher and 

continue to increase their proficiency. The next section addresses some of the techniques and 

strategies used in the foreign language teaching to help provide comprehensible input. First let‘s 

explain what comprehensible input and comprehensible output mean. 

Comprehensible Input  

During instruction time, students of Arabic need to hear language input (Arabic) used by their 

teachers and other sources, such as video clips, in order for them to develop their language skills. 

For that language input to benefit them, however, it has to be comprehensible, hence the theory 

of ―comprehensible input‖ proposed by Stephen Krashen (1982-1985). More specifically, 

comprehensible input, represented by the formula (i + 1),means that input which is slightly 

beyond the current level of competence of the language learner. If i is the language learner‘s 

current level of competence in the foreign language, then i + 1 is the next immediate step along 

the development continuum. Therefore, for the language input to be comprehensible, it is 

important for it to be slightly above the current level of the language learner. If language input in 

the Arabic classroom is way beyond the learner‘s current level, then the learner will be confused 

and frustrated, and the input will not contribute to the growth of his/her language. At the same 

time, if the language input is at or below the current level of the language learner, then the 

learner could become bored and may not benefit from the instruction. In addition to being 

comprehensible (i + 1), language input needs to be meaningful and interesting in order for it to 

increase learner‘s motivation and participation. (Krashen, 1982). 

Comprehensible Output 

While comprehensible input is what the language learner hears, comprehensible output is what 

the language learner produces. In the Arabic classroom, that means that students are expected to 

communicate with each other and with their teacher using Arabic in a way that is meaningful and 

comprehensible. Meaningful communication means that the students use the language to 

accomplish meaningful tasks and not simply produce grammatically correct sentences. 

According to Swain (1985), when learners are pushed to express themselves in the new 

language, they begin to listen to the grammar and the language, and not just to the vocabulary. 

Unlike their teacher, students cannot use Arabic at a high rate (90% plus), and certainly cannot 

produce grammatically correct sentences at a high rate either. Yet, it is important to expect them 

to use Arabic as much as they could (depending on their current proficiency level). In order for 

students to use Arabic, it is also important not to discourage them through overcorrection. When 

students use Arabic to communicate with their teacher or with each other, many teachers focus 

on accuracy (pronunciation, vocabulary, grammar, etc.), when in fact their focus should be on 

the message. Giving the Arabic language learner sufficient time to articulate him/herself with the 
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language forms that they possess, and giving them room for making mistakes will bolster their 

confidence and put them on the road for continuous learning and improvement. 

Some instructional strategies to facilitate comprehension 

In order to facilitate comprehension and make sure that students of Arabic do not get frustrated, 

teachers of Arabic should be meticulous in their planning by choosing a variety of instructional 

strategies to facilitate comprehension and support meaning making. Following is a list of 

instructional strategies that the teacher of Arabic can utilize to make language input 

comprehensible: 

1. Use Arabic from the very beginning and consistently in order to help students realize that 

this is the ―natural‖ way to learn Arabic and that the use of Arabic is important to the 

teacher and the students alike; 

2. Provide students with common phrases to request assistance and clarification (

. This is especially helpful for beginning 

level students; 

3. Use routine activities, such as talking about the weather, the dates, recounting events, etc. 

4. Conduct comprehension checks to ensure understanding, by asking questions for 

example;  

5. Use simplified forms of the language (caretaker speech), the kind of speech that parents 

use with their children; 

6. Use repetition to allow students process and absorb the new information; 

7. Use visuals, concrete objects, gestures and physical actions to clarify meaning; 

8. Create Arabic presence in the classroom and the school; 

9. Encourage self-expression and spontaneous use of language and do not resort to 

overcorrection that may discourage students from speaking;  

10. Offer feedback to assist and improve students‘ ability to interact orally in the target 

language. 

The above list is by no means exhaustive. Meticulous planning allows the teacher to come up 

with a variety of age-appropriate and interesting strategies to help their students understand the 

language used while enjoying the whole act of learning. Teachers of Arabic who utilize a variety 

of strategies to provide comprehensible input and provide their students with the opportunity to 

produce comprehensible output will soon realize that their students are more responsive and 

motivated to learn. These teachers encounter less disciplinary problems because their students 

are busy with learning Arabic. 

Conclusion 

Teachers of Arabic in Islamic schools can enhance student learning, level of interest and 

motivation by maximizing the use of Arabic during instruction time. This could be done 

regardless of the age and proficiency level of their students. Their success depends to a large 

extent on the degree to which they painstakingly plan for and use effective and proper 

instructional strategies to provide comprehensible input while allowing students to also use the 

language for meaningful purposes.  
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Bullying: Recognition and Prevention A Proactive Approach with an 

Islamic Perspective 

Sufia Azmat & Aslihan Yildiz-Odeh 

 

Abstract________________________________________________________________________________ 

This paper will examine the forms of bullying and make recommendations on dealing with 

bullying issues. It will address the question of whether bullying exists in Islamic Schools, offer 

various tools for recognizing bullying, and discuss the impact of bullying on the victims and the 

larger school community.  Islam's teachings regarding bullying will also be reviewed. Short-

term as well as long-term solutions will be presented. These include a character education 

program as well as an advisory program as viable tools to help foster a nurturing, caring 

community of learners in addition to serving as a preventive measure against bullying.  
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Bullying Recognition and Prevention A Proactive Approach with an Islamic 

Perspective____________________________________________________________________________ 

Bullying is aggressive behavior that is persistent, intentional and involves an imbalance of 

power. It is repeated over time and can take many forms. In recent years, increasing numbers of 

educators, health professionals, parents, and other adults who interact with children and youth 

have come to understand the seriousness of bullying. Islamic school educators are also coming to 
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realize that bullying is not exclusive to public schools. As Muslim educators dedicated to the 

cause of raising morally upright children, it might at first be counter-intuitive to some of us that 

bullying, at least to some degree, is inevitable even in Islamic schools. If we are to ask ourselves 

the question: ―Does cheating go on in Islamic Schools?‖ and if the answer is ―yes‖, then there is 

no reason to think otherwise for bullying. Where there are human beings, there will be conflict, 

oppression, injustice, etc…  An article published in the Chicago Crescent – a publication of the 

Council of Islamic organizations in greater Chicago - by Nadiah Mohajir, on Dec 2, 2010, 

states:   

―As HEART‘s surveys and workshops in area Islamic schools indicate, harassment 

between peers is so rampant and far-reaching that even private Muslim schools, where 

most share the same faith, customs and values, are no exception. One Islamic school 

educator told us of a girl who received several emails from a classmate suggesting that 

she ‗kill herself because she was fat and ugly.‘ What‘s more unfortunate is that the school 

did not have the proper staff or programs in place to address it effectively. This concept 

of "cyber-bullying" has led to disturbing trends, where emails, chat messages and other 

types of social media platforms are used to bully and condemn another girl.‖  

 

It is imperative that all schools, public and non-public, take a proactive approach to an issue that 

has existed for many years.   

Not all "bad" behavior or things that happen when children make bad choices are bullying 

behavior. There is a difference between bullying and falling out with a friend or getting into an 

argument. Sometimes children can just be mean or make a poor choice without it rising to the 

level of bullying. Many times, there may be an issue between two children that can mistakenly 

be labeled as a bullying situation. Just because someone does something wrong or doesn't treat 

someone with respect doesn't make him/her a bully.  

Bullying occurs when someone deliberately targets someone weaker or different from them and 

repeatedly picks on them. As opposed to a conflict, in a bullying situation, one child has power 

over another and the interaction is one sided. Bullying is a direct attack on a student‘s status, 

sense of belonging and core identity, and often results in low self-esteem. In many cases, adults 

don't recognize some behaviors as bullying. As a result, bullying is often ineffectually addressed 

using the traditional discipline system of applying punishment to an aggressor.  

Types/Categories of bullying 

 Verbal bullying which includes derogatory comments and name calling. Although all 

forms of bullying are very upsetting for the victim, studies show that verbal bullying can 

be more harmful than physical bullying. 

 Physical bullying such as hitting, kicking, shoving, and spitting. 

 Social bullying includes spreading lies and false rumors, consistently leaving someone 

out of games or social activities, encouraging others to ignore them or turning their 

friends against them. 

 Manipulation – making someone do something against their will through blackmailing or 

threats. 
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 Cyber bullying (via cell phone or Internet); bullying doesn‘t just happen in the 

playground. Bullies can now use email and mobile phones to threaten their victims. 

 

Reasons for bullying 

 

Students who bully have strong needs for power and (negative) dominance. Bullies find 

satisfaction in causing injury and suffering to other students. Students who bully are often 

rewarded in some way for their behavior with material or psychological rewards. 

 

Bullying is not Islamically Appropriate Behavior 

Allah (SWT) teaches us in the Qur'an that Muslims are not allowed to engage in types of 

behaviors that fall under the category of bullying. Prophet Muhammad (S.) emphasized the 

importance of Islamic manners of conduct and his teachings are diametrically opposed to what 

would today constitute ―bullying‖. Bullying, by its very nature, is a form of oppression (dhulm) 

where one person (or group) uses their power to hurt someone else. Allah (SWT) clearly states in 

the Qur'an: “Allah does not like the oppressors” (Surat Ali Imran, 3:140). 

Verbal bullying involves name-calling, mocking and teasing. Allah (SWT) instructed the 

Prophet: “Command my servants to say that which is best” (Surat al Isra: 53). We are to utter 

words of kindness and fairness and not profanity, name calling or other hurtful things. He (SWT) 

says in the Qur'an: “Let not some men among you laugh at others it may be that the (latter) are 

better than the (former): nor let some women laugh at others: it may be that the (latter) are 

better than the (former): nor defamenor be sarcastic to each other, nor call each other by 

offensive names‖ (Surat al Hujurat: 11). This ayah, too, clearly prohibits sarcasm, mocking, and 

name calling. In addition, the Prophet (S) said: “Muslims are brothers to one another. They 

should neither cheat, lie, nor humiliate each other” (Tirmidhi). 

Social Bullying includes spreading rumors about others. Allah (SWT) makes it impermissible to 

defame another Muslim in the above ayah in Surat al Hujurat. He also tells us in the same surah: 

"And backbite not one another...‟‟ (Surat al Hujurat: 12). Allah (SWT) sheds light on what is 

awaiting those who backbite and slander others in the hereafter in the opening words of Surat al 

Humaza where He (SWT) says: ―Woe to every back-biter, slanderer” (Surat al Humazah: 1). 

Spreading rumors involves lying and deception as well as ruining someone's reputation. The 

Prophet (S) warned us about this in no equivocal terms when he said:  

―Whoever has oppressed another person concerning his reputation or anything else, he 

should beg him to forgive him before the Day of Resurrection when there will be no 

money (to compensate for wrong deeds), but if he has good deeds, those good deeds will 

be taken from him according to his oppression which he has done, and if he has no good 

deeds, the sins of the oppressed person will be loaded on him‖ (Sahih Bukhari). 

  

It is clear that physical bullying is also not allowed as the Prophet (S) taught us: "The Muslim is 

the person whose tongue and hand do not harm others” (Sahih Bukhari). 
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Effects of Bullying 

A single student who bullies can have a wide-ranging negative impact on the students he/she 

bullies, the students who witness bullying, and the overall climate of the school. Students 

deserve to feel safe at school but when they experience bullying, effects such as depression, low 

self-esteem, health problems, poor grades, and/or suicidal thoughts can last long into their future. 

The bullying student also hurts him/herself. Those who bully their peers are more likely to: get 

into frequent fights, steal and vandalize property, drink alcohol and smoke, receive poor grades, 

perceive a negative climate at school, and/or carry a weapon. 

When bullying continues without being checked, it might create an environment of fear and 

disrespect where students have difficulty learning and feel insecure, or where they may perceive 

that teachers and staff have little control and don't care about them.  

Not all students who bully others have obvious behavior problems or are engaged in rule-

breaking activities. Some of them are highly skilled socially and good at ingratiating themselves 

with their teacher and other adults. This is true of some boys who bully but is perhaps even more 

common among bullying girls. For this reason it is often difficult for adults to discover or even 

imagine that these students engage in bullying behavior. 

There is also a distinct difference in the "styles" between the two genders. In general, boys tend 

to target both boys and girls who they are not friends with, while girls tend to target other girls 

with whom they are friends. Furthermore, the motivation behind boys‘ bullying is to "joke 

around" or look cool, whereas girls are more likely to be mean when they are bullying. 

 

Empowering the Bystanders for Bullying Prevention 

Students who see bullying happen (the ―bystanders‖) may feel that they are in an unsafe 

environment. They commonly report much discomfort at witnessing bullying, but say they do 

not know how to stop it. Many do not speak up for fear that they will be the next bullying target, 

that they may be called a ―snitch‖, or for fear of lowering their own status. They may feel guilty 

for not acting and sometimes end up being drawn into bullying behavior by group pressure. 

We are taught by Allah and His Messenger (S) that it is the duty of Muslims to take action in 

order to establish justice as well as prevent evil acts. We need to empower our students with the 

teachings of Islam so that they understand how to react when they witness someone being 

bullied. Below are some of the ahadith that we, as Islamic educators, need to communicate to 

our children so they grow up to embody their teachings and act accordingly. In a hadith narrated 

by Abu Sa'id al-Khudri, the Messenger of Allah, (SAW), said, "If anyone notices something evil, 

he should change it with his hands and if he cannot, he should change it with his tongue and if he 

cannot, he should at least hate it in his heart and that is the weakest form of faith" (Muslim). In 

other words, when witnessing a wrongful act, a Muslim should stop it by physical means if they 

are able to. Otherwise, they need to stop it verbally. If they are unable to do that either, then they 

should not partake in, encourage or enjoy watching it. This is a very powerful hadith in that, 

when looked at from an anti-bullying perspective, it makes clear the stance students should take 

if they witness bullying. We have an obligation to teach our children that their obligation to stop 

a bully in any of the above forms possible. At a school setting, the most viable option for 
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stopping the bully would be the verbal reaction. The witness can either tell the bully to stop or 

tell a teacher instead of doing nothing. They need to understand their obligation to at least tell an 

adult so that the bullying can be stopped on the spot or prevented in the future. They need to be 

taught that this is not snitching; rather it is part of enjoining good and forbidding wrong and 

obeying divine command to establish justice. Note that the final option in the hadith is that the 

person should at least hate it in their hearts. That means that the bystanders at least show the 

bullies that they do not approve of their behavior. Since among the main motivations for a bully 

are gaining popularity and peer pressure to look ―in charge‖, a school culture where the majority 

of the students are willing to tell on him/her while the rest at least openly disapprove of such 

behavior would make for a poor ―playing field‖ for a bully.  Students should also be taught that 

even if someone that they like is the bully, by virtue of being a good friend to them they should 

stop the bullying. The Prophet (S).said: "Help your brother, whether he is an oppressor or he is 

an oppressed one. People asked, "O Allah's Apostle (SAW)! It is all right to help him if he is 

oppressed, but how should we help him if he is an oppressor?" The Prophet (SAW) said, "By 

preventing him from oppressing others" (Sahih Bukhari, Hadith 633).  

He (S) is also reported to have said: ―…Whoever fulfilled the needs of his brother, Allah will 

fulfill his needs; whoever brought his (Muslim) brother out of a discomfort, Allah will bring him 

out of the discomforts of the Day of Resurrection, and whoever screened a Muslim, Allah will 

screen him on the Day of Resurrection" (Sahih Bukhari, Hadith 631). He (S) also said: “None of 

you is truly a believer until he wishes for his brother what he wishes for himself” (Sahih 

Muslim). 

Bullying Prevention – A Comprehensive Approach 

It is important to prevent bullying before it starts by creating classroom communities in which 

children's love and belonging needs are met. We need to teach children how to care about each 

other, how to use kind words, how to support each others' learning, and so on. Although 

researchers have documented success of some comprehensive programs in reducing bullying, 

there is still much to learn about which aspects of these programs are most important. In many 

respects, research on bullying prevention is still in its infancy. However, a review of existing 

bullying prevention programs and feedback from educators in the field suggests some strategies 

that represent "best practices" in bullying prevention and intervention. 

Focus on the social environment of the school: To reduce bullying, it is important to change the 

climate of the school and the social norms with regard to bullying. It must become "un-cool" to 

bully, "cool" to help out students who are bullied, and common for everyone to notice when a 

child is bullied or left out. This requires the efforts of everyone in the school environment; 

teachers, administrators, counselors, other non-teaching staff (such as nurses, school resource 

officers, custodians, cafeteria workers, and school librarians), parents, and students. 

Assess/Document/Track bullying at your school: Adults are not always very good at estimating 

the nature and extent of bullying at their school. We are often surprised by the amount of 

bullying that students experience, the types of bullying that are most common, or the "hot spots" 

where bullying happens. Therefore, it is quite useful to assess bullying by administering an 

anonymous questionnaire to students about it. Documenting bullying is an important element of 

any bullying prevention effort. Effective documentation should include assessing the nature and 
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prevalence of bullying and tracking suspected and confirmed incidents. The next step would be 

to tackle the now-documented issues. 

Garner staff and parent support for bullying prevention: Bullying prevention should not be the 

sole responsibility of an administrator, counselor, teacher or any single individual at a school. To 

be most effective, bullying prevention efforts require buy-in from the majority of the staff and 

from parents. 

Form a group to coordinate the school's bullying prevention activities: Bullying prevention 

efforts seem to work best if they are coordinated by a representative group from the school. This 

coordinating team that is representative of the various constituencies (such as the administration, 

teachers from different grades, non-teaching staff, school counselor, and parents) should meet 

regularly to review data from the school survey; plan bullying prevention rules, policies, and 

activities; motivate staff, students, and parents; and ensure that the efforts continue over time.  

 

Train staff in bullying prevention: All administrators, faculty, and staff should be trained in 

bullying prevention and intervention. In-service training can help staff to better understand the 

nature of bullying and its effects, how to respond if they observe bullying, and how to work with 

others to help prevent bullying from occurring. Training should be available for all adults in the 

school environment who interact with students (e.g., counselors, resource staff, nurses, 

lunchroom and recess aides, parent volunteers, and custodians).  

 

Establish and enforce school rules and policies related to bullying: Although many school 

behavior codes implicitly forbid bullying, many do not use the term or make explicit the 

expectations for student behavior. It is important to make clear that the school not only expects 

students not to bully, but that it also expects them to be good citizens, not passive bystanders. 

Developing simple, clear rules about bullying can help to ensure that students are aware of these 

expectations and behave accordingly. School rules and policies should be posted and discussed 

with students and parents. Appropriate positive and negative consequences also should be 

developed for following or not following the school's rules. 

 

Increase adult supervision in hot spots where bullying occurs: Once the school identifies hot 

spots for bullying from the student questionnaires, look for creative ways to increase adults‘ 

presence and attentiveness in these locations. 

 

Focus some class time on bullying prevention: It is important that bullying prevention programs 

include a classroom component. Teachers should set aside time to discuss bullying and peer 

relations with students. These meetings help teachers to be informed of students' concerns, allow 

time for candid discussions about bullying and the harm that it can cause, and provide tools for 

students to address bullying problems. Anti-bullying themes and messages also can be 

incorporated throughout the school curriculum.  

 

Short-term, piecemeal approaches to bullying prevention are often the topic of a staff in-service 

training, a PTA meeting, a school-wide assembly, or lessons taught by individual teachers. 

Although each of these efforts does represent important initial steps in the adoption of a 
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comprehensive, long-term bullying prevention strategy, it will do little to significantly reduce 

bullying problems if only implemented in a piecemeal way. To reduce the occurrence of bullying 

there must be a change in the climate of the school. 

Islam‘s teachings should be the principles that form the framework for our philosophy in life as 

well as the criteria by which we choose our actions. Therefore, it is natural and imperative that 

Islamic teachings guide Islamic Schools‘ anti-bullying measures while they adopt the 

conventional tools outlined earlier in the paper. One such guiding principle would be building 

the character of our students in the light of the Qur‘an and the Sunnah. We as Muslim educators 

must incorporate the teachings of our deen in our anti-bullying efforts. In fact, teaching our 

children morals, good character, and the right code of conduct with others should be our utmost 

priority. It should stem from the very nature of what Islam demands of us and not reactionary 

acts to tackle bullying in a nutshell. The Prophet (S) captured the essence of his message when 

he said: “I have only been sent to perfect good manners (akhlaq)." [Bukhari‘s - Adab al-

Mufrad). The Arabic word Akhlaq, which is the word used in the original hadith is the plural of 

the word "Khuluq" meaning one‘s character and nature. As such, it encompasses morals and 

manners. This hadith clearly shows the central place of good character in Islamic teachings.  

At Noor-Ul-Iman School, we implement a character education program whereby one desirable 

character trait is highlighted for about a month through various ahadith that teach about that trait. 

At the upper elementary and middle school levels the students receive a hadith ditto each week 

which begins with the English translation of the hadith (which teaches about the particular 

character trait) that is followed by short answer questions. The questions are formulated to make 

the students first think about the meaning of the hadith and then to make them relate it to their 

own lives in some way. After the students complete the dittos as homework, the hadith and the 

students‘ answers are discussed in Islamic Studies class. The teacher brings in supplementary 

information on the importance of the trait, drawing on other related ahadith, ayaat, examples 

from history or current events, etc. The same character trait is highlighted through well-known 

proverbs and quotes that are included in the weekly memos that are read to the students as well.  

Through continuous exposure and discussion of these character traits that are based on the 

teachings of the Prophet (S), we aim to inculcate strong Islamic values in our children. One of 

the fruits of the internalization of these character traits should be a disinclination to engage in 

aggressive and hurtful behavior toward others. Moreover, a school culture that prizes rectitude as 

manifested in everyday discussions would be less conducive to granting a willing audience to the 

would-be bully.  This in turn should result in less likelihood for bullying to take place.  

The following is a very small sample of the many teachings of the Prophet (S) on good character 

which should be shared with our students: 

“There isn‟t anything, which will be put on the scales (on the day of resurrection), 

heavier than good character” (Abu Daawood and At-Tirmidhi). 

 

“The dearest and nearest among you to me on the Day of Resurrection will be the best of 

you in conduct. And the people who are the most hated by me and the ones who are the 

furthest from me in the Hereafter are those who have the worst akhlaq”(Bukhari). 
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“The most perfect believer in respect of faith is he who is best of them in manners” 

(Sunan Abu Dawud). 

 

“Shall I inform you about the people of the Fire? They comprise every cruel, violent, 

proud and conceited person” (Bukhari). 

 

In addition, we recommend implementing an Advisory Program as a very valuable and versatile 

preventive tool.  At Noor-Ul-Iman School, every student is assigned to an ―Advisory‖ upon 

entering 6
th

 grade. Each advisory consists of about 10 students from grades 6
th

 through 8
th

.  The 

Advisory meets at least once a month. Topics are discussed as appropriate to the time of year, for 

example: Getting to Know You in the fall; Report Card Results in the winter; Stressful Projects 

in the spring. Advisors can play a significant role in students‘ lives. A strong advising program 

provides support for students, parents, teachers, and administrators. It promotes school spirit and 

helps students to build relationships with peers and with an adult. An Advisory provides 

academic, social, personal, and emotional support. 

The solution to preventing bullying in schools is multi-faceted. There is no simple remedy. As 

with any illness, we cannot merely rely on a medicine to cure the illness. We must identify the 

cause, get to the root of the problem and promote healthy habits to prevent future occurrences. 

Each school must modify the suggestions given above to suit its individual needs. As Muslim 

educators, our anti-bullying efforts must be guided by Islamic principles. Character education 

based on the Qur‘an and the Sunnah is an important tool that we recommend all Islamic schools 

implement in their effort to build a safe, just and nurturing school environment for all. 

Insha‘Allah, working together as Muslims for the sake of Allah, we can nurture caring 

individuals of good character who will truly be a guiding light for future generations. 
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Palestine and Jerusalem: History Curriculum Project for Islamic 
Schools 

Hatem Bazian & Kristen Szremski 

Abstract________________________________________________________________________________ 

Palestine and Jerusalem in particular occupy an important place in Muslim thinking and activism 

not only in the United States but across many parts of the world as well. Understanding the 

history and contemporary issues related to Palestine is critical for the American Muslim 

community.  While the sentiments of support and emotional reactions to events tend to dominate 

American Muslim engagement with Palestine and Jerusalem, it is time for the community to 

approach the subject in an academic manner with a set curriculum that examines the religious 

importance of the area, the history of its people and the roots of the conflict. This session will 

offer the first attempt at developing a curriculum with the student learning objectives presented 

to the conference with a timeline for the actual completion of the materials for this curriculum. 

We will be looking for feedback and constructive criticism as we set out to provide a detailed 

and systemic treatment of the most difficult issue confronting Muslims in America today. 
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Palestine and Jerusalem: History Curriculum Project for Islamic School_________ 

Palestine and Jerusalem in particular occupy an important place in Muslim thinking and activism 

not only in the United States but across many parts of the world as well. Understanding the 

history and contemporary issues related to Palestine is critical for the American Muslim 

community.  While the sentiments of support and emotional reactions to events tend to dominate 

American Muslim engagement with Palestine and Jerusalem, it is time for the community to 

approach the subject in an academic manner with a set curriculum that examines the religious 

importance of the area, the history of its people and the roots of the conflict. This session will 

offer the first attempt at developing a curriculum with the student learning objectives presented 

to the conference with a timeline for the actual completion of the materials for this curriculum. 

We will be looking for feedback and constructive criticism as we set out to provide a detailed 

and systemic treatment of the most difficult issue confronting Muslims in America today. 

 

The American Muslim community faces many contemporary challenges in the political, social, 

economic, religious and educational fields; and our institutional capacity while rapidly 

expanding is still stretched beyond its limits and working often to catch-up with rapidly changing 

landscape.  In certain areas the challenges are a welcome opportunity as it provides the 

community the real possibility to grow through it and bring about innovative solutions and 

responses that fit into the particular circumstances faced by American Muslim communities.  On 

the other hand, a set of challenges that are externally driven and present an on-going challenge to 

communities‘ ability to expand, get recognized and contribute to shaping the contemporary 

American society with a uniquely Muslim worldview.   I am aware of the various challenges, 

limitations and contestation facing the diverse spectrum of the American Muslim community and 

its institutional infrastructure from mosques, schools, not for profit organizations and civic 

engagement focused organizations; however in this short paper I will present a specific academic 

response to the on-going crisis related to Palestine and how best develop our communities 

collective knowledge base on the subject. 
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Defining the Problem: An Epistemic Analysis of the Palestine Crisis 

When one is asked about Palestine and the current occupation the most common point of 

reference is to start with the Balfour Declaration of November 2
nd

, 1917, or some will go a little 

before to 1876 or 1882, i.e. the beginning of the settlement movement.  However, starting dates 

and events tend to obfuscate the epistemic framework behind the particular recorded 

occurrences.  In any humanly constructed project one must articulate a vision, mission, goals and 

objectives before embarking on the step by step implementation; thus when we study the end 

result then we can trace it back to its beginning and highlight critical moments that are all 

measured in light of the initially articulated founding documents.  What are the epistemic lens 

through which Palestine should be understood is the primary question that must be explored and 

then we can trace the particular events and significant dates in history.  The most apt epistemic 

lens to understand Palestine is that of colonialism connected at its root to an imperial, power and 

racial centric reading of Biblical texts.   

 

Colonization is always about land and narrative constructed around it.  Every colonial program 

embarks on defining its relationship to the land and the people it colonized.  The end goal of the 

process is to affirm the colonizer rights to the land while denying it to the indigenous inhabitants; 

a feat accomplished through a variety of tools but none so powerful as that of religious 

rationalization.  God, in the colonial framework, is not the source of spiritual uplifting and a 

caller to ethical conduct; rather a source of authentication for racial classification and 

authorization for territorial expansion.  When discussing Palestine, we must address colonization 

and we must understand the role religion plays in the rationalization of colonial conquest in the 

past and at present. 

 

The present tool kit for Palestine involves both a religious rationalization in the form of returning 

to claim ―the Promised Land‖ on the one hand and systematic omission of Palestinian history on 

the other.    What has been done and what is being done in the misrepresentation of the Palestine 

question is, on the one hand, an attempt to establish territorial claims through a selective 

portrayal of historical chronology, which lends maximum support to a particular argument, 

namely the right of modern Zionists to Palestine as their ancestral home.  On the other hand, by 

means of omission of a historical period, attempts are made to create doubt and challenge claims 

by those who are actually living in the land, the Palestinians, 90% of whom were Muslims at the 

turn of the 20th century.     

 

At times when omission is not practiced a much more refined approach is deployed, contesting 

Palestinian history and the narrative accompanying it.  In certain corners, Palestine‘s history 

started around 1000 BC, stopped after 500 BC (or for some 70 BC) and then once again was re-

initiated in 1948.  As to the period before 1000 and after 500, they are but a footnote to the real 

history, the one advanced by Israel and its supporters in the West.  What this approach represents 

is a way to cast doubt upon the history of a people by an outsider group that has a vested interest 

in negating the existence not only of the history but also of the people who are its subject.  Such 

an approach is undertaken not by someone engaged in the pursuit of historical facts whatever 

they might be; rather it is an effort to contest the other as a means of affirming the collective self-

interest of modern Zionism and its many supporters in the West.     
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The existing omission of Palestine's Islamic history has had a far deeper consequence, whether 

intended or not, of rejecting indigenous Palestinians claims and rights to the land.  History is 

written within the scope of time and space; thus the Islamic period time is omitted which also 

leads to a discontinuity of a people's right or claim to their own space.  The Palestinians, who are 

the inhabitants of this land, are either completely absent from the history or at most a side show 

to the main act of Jewish history in Palestine, both ancient and present.   

 

How a Palestinians feels by being in a play about oneself but not able to contribute a single line, 

offer particular roles, and not even allowed presence on the stage at any moment.  In ancient 

times the Palestinians (this term is contested) are only a backdrop to history‘s major unfolding 

epics and they are movable parts in a pre-determined play occurring in his own homes and lands.  

Historically speaking, it is simply astounding that such an ancient people are completely absent 

and the only fault is that they did not play along when they were supposed to and should have 

learned to step aside for a more important history to emerge.  The play has a Divine purpose and 

the Palestinians deemed to be dispensable i.e. they should happily move away for the star cast to 

emerge on history‘s greatest stage, the Holy Land.  

 

The same stage used in ancient times is currently being offered for a replay purposes but with an 

improved light show before, after and in between.  The same cast, the same Divine purpose, the 

geography and the end is already well-known, the cast is set to triumph over the Palestinians.  

All what is missing is more death and destruction to be visited upon the Palestinians (who really 

don‘t exist) before the curtain is removed and another glorious day is ushered in but to be sure 

about it again that you (Palestinian/Muslim) are not included.   

 

The problem of the contemporary Palestinian is that he/she doesn‘t understand the bigger 

picture!  Yes, that one which is so big that it does not include him/her.  How can the Palestinians 

be so insolent and not recognize that the star cast is coming to the worldly stage, why they are 

still in the way, why are they still occupying the dressing rooms and why are they eating the 

food!  In the ancient period we were at the wrong place at the wrong time, during the Islamic era 

our real job was as a postman transmitting to Europe what belonged to it while it was asleep for 

some much needed rest and in the present nationalist period ours is an inferior brand born only in 

response to and in inspiration from the main cast and rooted in jealousy.   

 

To be more precise, Palestinians are nameless and faceless.  They were in ancient times and they 

continue to be so today.  The ―West‖ is pre-occupied with the main actors who have returned 

2000 years after a pro-longed absence to claim what rightfully belonged to them and the 

Palestinians have just to move out of the way.  If you examine it closely, the Palestinians, have 

no real claims to their own lands, homes and history and whatever they have it was borrowed 

from the main cast, the ancient Jews and Jews of Islam.   

 

If we move a little closer we can see an even more dismissal of the Palestinians and in particular 

the Muslims among them for Islam represent an imposter religion, a false prophet, and a fraud 

emerging through a combination of Muhammad‘s (PBBH) smartness and eloquence he managed 

to capture people‘s minds but in reality all what he brought forth was borrowed from the main 

cast.  Islam and its followers, we are informed by this cast, are a 14
th

 century fraud and what they 

managed to do was to mine the old sources and come up with a new play that says they are the 
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main players or even worst they actually want to direct, write their own lines, set up the stage, 

select the costumes, hire the staff, sell the tickets, and direct the whole show.  It should be 

obvious to anyone with ―sound‖ mind that the Muslims were incapable in the past and surely the 

present to undertake or develop any unique project and most surely not religion or spirituality; 

for they are inferior and lack sound intellect i.e. the colonial category of sub-human.   

 

What I am bringing up is Islam‘s designation in the ―West‖ as some kind of an illegitimate force 

that has no authenticity to it, which comes into the fore concerning Palestine and its Islamic 

history.  Yes, I do see some Western concerns about Palestinians Human Rights, while this is 

welcome it really does not begin to address the obfuscation and to certain extent culpability in 

what was and is under way.  It is not a function emerging out of Palestinians/Muslims 

confronting Israeli forces but more so of a deeply held believe that they don‘t belong on the same 

stage and as such it becomes a problem of management of a group that is not equal and God 

forbid it to be deemed superior in rights.  Are we just when we inform an owner of a house that 

he has equal rights to his own house as the thief who is already living in it!  This is how the West 

deals with the Palestinians and Muslims. 

 

At present, Palestine and Al-Quds (Jerusalem) are attracting world attention and we can see that 

an increasingly vocal Muslim populace is raising its collective voice demanding a hearing.  Are 

we able to hear, are we ready to accord a 1.2 billion people a modicum of respect and most of all 

do we have the ability to think outside our own construct imaginary boxes; ancient and 

contemporary.  The journey toward understanding Muslim perspectives and the apparent 

increase in frustration in their ranks begins with the readiness to explore the historical 

foundations that influence almost all of Islam‘s followers in relations to Palestine and Al-Quds 

(Jerusalem). 

 

Toward an Islamic Epistemic Curriculum for Palestine in Islamic Schools 

The need for an Islamic epistemic curriculum for Palestine in Islamic schools and its timeliness 

can‘t be overstated as the world, Muslim and otherwise, are moving into a greater period of 

tension and confrontation whereby Palestine and Al-Quds (Jerusalem) loom large in the 

background.  My intent in this curriculum is to bring about a more grounded academic 

curriculum design that highlight most authoritative research relating to Palestine and Al-Quds 

from the earliest periods of human history up to the present.  The vision of this curriculum is 

rooted in empowering American Muslims on the most critical issues related to Palestine that 

confront them at every juncture and often attempts to place them at a disadvantage.  

 

Across the US Muslim communities as well as youth members are being asked and challenged to 

provide meaningful answers to a long list of questions related to Palestine and Al-Quds; however 

few structured, well researched and tested materials are available to guide all of us in this critical 

process.  What are our views on Palestine, on occupation, the right of return, sharing Al-Quds, 

Palestine as a collective waqf, violence, invented people, Arab conquest of Palestine,  and one-

state, two-states, no-state, etc. are all questions that are thrown at Muslims all day across the 

country and we have no single of cohesive answers and then our youth are sent out ill-prepared 

to engage on these topics.   
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In addition, individual and sometimes conflicting responses and answers lead to greater levels of 

misunderstandings and suspicion on the part of the larger community; thus creating unneeded 

barriers at a time when cooperation and joint engagement are badly needed.  The curriculum will 

seek to provide a staged development of knowledge modules for students in Islamic schools that 

can be integrated into world history units as well as literature when possible through the 

employment of primary and secondary texts, which includes Islamic sources like the Qur‘an, 

Hadith, Tafseer, history, then early historical records and archeological evidence that is followed 

by a set of all relevant international documents from the 19
th

 and 20
th

 centuries.  Lastly, the 

curriculum will focus on Palestinian society with the specific goal of connecting their stories, 

struggles and tribulations to our own so we will be better prepared to educate others on this most 

important cause. 

 

The curriculum to be designed with the following student learning objectives: 

1. Help define the epistemic foundation for studying the Palestine crisis in the current period. 

2. Provide the students Palestine‘s comprehensive historical timeline from the stone-age period up 

the present and make it possible for them to integrate it into the study of world history. 

3. Demonstrate through research the various contributions that formed the basis of indigenous 

Palestinian culture and society from the earliest periods to the Present. 

4. Students will be introduced to the most recent archeological research on Palestine and the factual 

evidence pertaining to Canaanites inhabitants. 

5. Students will be able to trace the early arrival of Islam in Palestine, and the various 

developments beginning with at the 7
th

 Century and up to the present. 

6. Students will be exposed to Islamic texts and basic beliefs related to Palestine and Al-Quds. 

7. Students will be able to analyze the assumptions rooted in Zionist claims to Palestine and 

compare and contrast them to existing historical and textual records.  

8. Guide the students through a detailed examination of 19
th

 and 20
th

 century history of Palestine 

while integrating it to the study of world history. 

 

The curriculum will seek to provide a common Muslim framework for engaging in the Palestine 

struggle and to empower our youth to be able to answer the question often asked: what are the 

basis of Muslim claims to Palestine?  What do Muslims say about al-Quds and the land of 

Palestine?  Why is al-Quds significant to the followers of Islam?  Why should this Islamic 

understanding convey a legitimate territorial claim by the present day Palestinians?  Finally, how 

this Islamic consciousness has been expressed in various periods?  Our hope is to work on a 

series of school books dealing with this subject and provide learning tools for schools and 

teachers so as to empower Muslim students and the community at large with the needed skills, 

knowledge and abilities to defend and assert our unique and rightful worldview related to 

Palestine and its indigenous inhabitants.  

 

 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

58 
 

Hands-On Books-Closed: Character Traits and Islamic Connections 

Tatiana Coloso & Aishia Neal 

Abstract_______________________________________________________________________________ 

A growing trend in education across America is the implementation of Character Education 

within the curriculum, this, however is nothing new in Islam. The Prophet Mohamed, SA, said, 

"The best among you are those with the best manners." (Al-Bukhari) Many may ask how to 

begin to teach Character Education. With all the academic demands, and growing responsibilities 

of teachers, this can be a challenge in the least.  In this workshop we will discuss how to 

incorporate Character Education into a curriculum, and how to change it from being a program to 

being the culture of your classroom and school. Learning the importance of having a solid 

Character Education culture will not only enhance classroom management but will create the 

foundation for developing our future leaders. You will leave this workshop with practical ideas 

for your school and hands-on activities for your classroom that YOU will create. 

 

About the Authors_____________________________________________________________________ 

Tatiana Coloso has been at Al-Iman School for the past four 

years. She has taught Islamic Studies from kindergarten through 

fourth grade. Her innovative teaching strategies have tremendously 

improved the Islamic Studies curriculum which has inspired her 

students. Tatiana has a passion for teaching, nurturing, and 

stimulating young minds. She does this in an extremely creative 

manner and by engaging students in innovative activities. This has 

created an enthusiastic environment within her classroom. 

Since beginning her teaching career; nine years ago, Aishia Neal 

has taught students ranging in grades three to eight.  Working in 

Islamic schools has encouraged her to explore ways to integrate 

and ―islamify‖ the curriculum taught in her core content classes.   

Currently teaching 3rd grade at Al-Iman School, she is a Lead 

Teacher who strives to engage her students using the latest 

research based strategies, while creating a classroom environment 

that is safe, stimulating, and supportive to all learning styles. 
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Hands-On Books-Closed: Character Traits and Islamic Connections_____________ 

Introduction 
The primary concern of any parent sending their child to an Islamic school is to ensure that their 

child receives the academic and religious tools they need to become successful Muslims in this 

life and in the Hereafter. In order to achieve this objective, the Islamic school has to broaden 

their resources and strategies in order to fully prepare their students for achieving this goal. This 

paper will explain how implementing strong character education will promote a culture that 

encourages excellent manners (adhab) in students, and how this can lead to better student 

achievement in and out of school. 

 

Importance of Focusing on Character Education 
As Muslims we believe in the importance of having good character.  There are many ahadith and 

quotes from previous scholars and current educators that support the implementation and 

importance of fostering good manners and character in students. Some are as follows: 

 

Abu Hurairah (r) said, ―I heard the Prophet, peace and blessings be upon him, say, ―The best 

among you in Islam are those with the best manners.‖ (Al-Bukhari) 

 

―Education is not teaching people what they do not know. Education is teaching people 

to behave as they are not already behaving.‖ (Harry Wong, 2006)
1
 

 

Abu Darda' reported that the Prophet of Allah, peace and blessings be upon him, 

said,"Nothing is weightier on the Scale of Deeds than one's good manners." (Al-

Bukhari) 

 

“Effective character education is not adding a program or set of programs to a school. 

Rather it is a transformation of the culture and life of the school.”(Dr. Marvin 

Berkowitz, 2004)
3
 

 

As stated above, character education isn‟t another program or curriculum that Islamic schools 

need to develop.  Character education is the Islamic responsibility of each Muslim. Every 

teacher must be knowledgeable of Islamic adhab (manners) in order to model it to his or her 

students. As Muslim educators we will be held accountable in the sight of Allah for the education 

of our youth. The Medieval theologian, Abu Hamid al-Ghazali, claimed that if a child‟s heart is 

accustomed to doing good actions and being surrounded by good he will grow up to lead a 

happy and successful life and his parents and teachers will gain the reward. But if he is 

surrounded by and accustomed to doing evil, he will grow up to live an unhappy life and that his 

parents and educators bear the burden of responsibility. 

 

When contemplating the implementation of a formal Character Education program, it is best to 

invite all teachers in the school to participate.  When all teachers are involved, the students will 

be consistently surrounded by adults modeling and promoting good manners.  If it‘s necessary to 

change the culture in the school one should reflect back to their mission and vision statement. 

The mission and vision statement should not only reflect academic goals but it should also 

include goals for building the student‘s character. Changing the culture of a school can seem like 

a huge task, but when every staff member truly understands the importance of building good 
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manners and values in their students, the goal has been achieved. Every staff member needs to 

recognize the tremendous importance of preparing our students for this life and the Hereafter. 

Ultimately this falls on the shoulders of the administration. They are the ones who will be the 

model for their staff members and the staff members will be the model for their students. It is the 

administrators‘ duty to ensure that every staff member is educated on Islamic manners and how 

to interact with students based at age appropriate levels. This can be done during the summer and 

throughout the school year. They also bear the responsibility of correcting teachers when these 

character traits are not upheld. Everyone in the school holds a level of responsibility. 

 

The values we display to our students are the values they will follow. If we want our 

students to display compassion then we need to have compassion towards them. If we want 

them to be respectful then we need to treat them with respect. John C. Maxwell puts it 

eloquently when he says, 

 

―People cannot give to others what they themselves do not possess.‖ (Maxwell, 1998)
2
 

 

 

Implementation of Character Education  

School Wide: 

As a school there are many activities that can be implemented in order to create a culture full of 

values and manners. First and foremost, every stakeholder in the school must feel that they are 

respected and valued.   Once a staff member, student, or parent is felt they are being treated 

unfairly the culture will begin to weaken. Having a Shura that includes teachers, parents, and 

students, as well as some community members would ensure that all points of view are covered 

when deciding on issues that concern the students.   

 

Creating school wide events is another great way to bring the school together in order to create 

unity among all stakeholders. Holding school pep rallies, daily or weekly assemblies are great 

ways of bringing everyone together. Another wonderful way of creating compassion and 

generosity is by setting up community service events such has a monthly food drive or cleanup 

days. Having Principal awards, school wide merit systems, and other forms of rewarding good 

adhab are also ways to encourage positive results. 

 

Classroom: 

Teachers have the ability to mold their students within their classroom. Creating an atmosphere 

of compassion, respect, honesty, and so on, is modeled through the teacher. From day one, the 

teacher must clearly state the rules and expectations of their students and what their students 

should expect from them. It is the teachers‘ duty to uphold these values throughout the school 

year. The first few weeks should be utilized for practicing expected values and manners. As you 

are creating a culture of manners within your classroom it is also important to begin creating a 

solid framework for your class.  

 

Establishing a solid framework in which the routine is regular and 

organized, students identify the expectations of the teacher.  This allows 

the student the ability to focus on the content taught, not wondering 
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―what comes next‖.  By being organized and prepared the teacher raises the level of respect for 

the class and the subject being taught.  

 

―A well-managed classroom is a task-oriented and predictable 

enviornment.‖ ―Teachers who are ready maximize student 

learning and minimize student misbehavior. (Wong and 

Wong 2006)
1 

 

A final way to implement good character in the class is to have engaging activities to reinforce 

specific character traits.  Revisiting these traits during center time, open discussion, and while 

problem solving outside the class are excellent opportunities to strengthen students‘ character. 

 

Center based activities are needed in order to incorporate 

critical thinking skills, creativity, and differentiated 

instruction. These activities also develop independence in 

students‘ time management skills. Center based activities 

expand on multiple dimensions of learning by using, 

enhancing and connecting our student‘s skills and knowledge. 

Using center based activities in class will enable students to 

demonstrate all levels of thinking –remembering, describing, explaining, applying, analyzing, 

evaluating, and creating. (Revised Bloom's Taxonomy)  Centered based activities also promote 

cooperation and foster respect between students, encouraging them to problem solve while 

completing the task at hand.   

 

―Most of the research indicates that cooperative learning leads to higher achievement for all 

students.‖ (Wong and Wong, 2006)
1
 

 

The teacher is encouraged to create projects or activities that allow students to practice specific 

character traits as well.  For example, if the month‘s character trait of focus is commitment, the 

teacher can give a center project that involves more than one student in which each participant 

commits to complete a certain part of the project.  Explaining the importance of commitment and 

how it can affect others if one gives up or does not do his or her part, gives the teacher a practical 

way to deepen students‘ understanding of character. 

 

In Class Activity: 

When thinking thematically, pocket folders are a great activity that is simple and fun to create. 

They can be unit based, theme based, or character trait based. In the example shown below the 

unit title is named ―The Prophet Muhammad (saw)‖, and each pocket of the folder represents a 

chapter.  The teacher has created activities that correlate with the chapters and the students 

compile each activity in the pockets.  At the end of the unit, the teacher has all the materials 

ready for review before the summative assessment. These activities can be summaries, poetry, art 

projects, puppets, mini-books, and/or foldables. 
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How to Make a Pocket Folder: 

1. Using construction paper (regular or 12‖ x 18‖) fold the bottom portion up to the desired 

height. 

2. Staple the right side of the folded portion to close the pocket. 

3. Finishing Options:  

a. If you know how many pockets you will be using you can stack them together and 

then staple them along the left side. 

b. If you plan to continue adding pockets for an ongoing project or for a decorative 

touch you can punch holes along the left side and tie them together using string or 

ribbon.  

1.                                              2.                                           3 a.                                                  3b.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Conclusion: 

In conclusion, initiating a focus on character traits either school wide or in the classroom may 

feel a bit daunting, but beginning with the Quran and Sunnah is the key. Encouraging all teachers 

to become more knowledgeable about the rights and responsibilities of the educator to the 

student as well as the student to his or herself, is the next step. Working in the classroom, 

respecting the learning environment by holding high expectations, and creating engaging 

activities that support good character gives the student the practice needed to develop into 

conscious, well mannered students, thus becoming the best among us. 
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Workshop Outline 

I. Opening Activity  

a. #1 Create Character Folder – to be added to throughout workshop 

II. Introduction of Presenters 

a. Tatiana Coloso 

b. Aishia Neal 

III. Importance of Implementing Character Education 

a. Quran and Sunnah 

b. Ron Clark Academy 

(Activity #2 – Scroll Activity) 

IV. School Wide Implementation 

a. Staff / Teacher Buy In: Changing the culture of the school 

(Activity #3 – Mirror Activity) 

b. School Wide programs /Activities 

i. Merit / Demerit System (Caught Doing Good) 

ii. Pep Rallies & Assemblies 

iii. Community Service 

V. Classroom Implementation 

a. Resources 

i. BIAE Objectives 

ii. Websites 

iii. Texts 

(Activity #4 – Generosity Flap Book)  

b. Modeling Behavior in the Classroom. 

c. Framework and Behavior management 

d. Centered Based Activities to Instill Good Character. 

(Activity #5 – Good Manners in the Masjid) 

(Activity#6 – Thankfulness –Whoo‘s Thankful Owl) 

VI. Closing & Open Forum 
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Qur’an Curriculum beyond Memorization: Development and 

Implementation of a Skill-Oriented Assessment Model 

Dalia El Deeb & Souheil Zekri 

Abstract________________________________________________________________________________ 

With class-time limitations and a lack of clear benchmarks, Qur‘an teaching/assessment has 

historically focused mainly on memorization. In an increasingly Outcome Based Education, 

there is an urgent need to reform Qur‘an programs, without jeopardizing the fundamental 

teachings. We present a skill-based assessment model compiled by revisiting and integrating 

authentic knowledge and practical instructional methods preserved in the work of great scholars 

like Ibn-Al Jazarei and Nour Haqqani. Integrating the Nuraniyah method provided the needed 

skeleton and allowed efficient utilization of time. This paper summarizes a novel approach in 

implementing a skill-based Qur‘an curriculum to assess students‘ learning at the American 

Youth Academy (AYA).   
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Quran Curriculum beyond Memorization: Development and Implementation 

of a Skill-Oriented Assessment Model_______________________________________________ 

Introduction 

More than any other subject taught in Islamic schools, Qur‘an education calls for revolutionary 

changes. In the first comprehensive textbook entitled: The Curriculum, in 1918, John Franklin 

Bobbitt said that curriculum, as an idea, has its roots in the Latin word for race-course, 

explaining the curriculum as the course of deeds and experiences through which children become 

the adults they should be, for success in adult society. This is an excellent definition for a Qur‘an 

curriculum. Enhancing our students‘ ability to access the Qur‘an is guarding their faith and 

protecting their Muslim character.  

With the absence of a Qur‘an curriculum articulating a K-12 program philosophy, sequencing 

grade-level objectives, and setting clear standards and bench marks suitable to implement in 

Islamic schools, Qur‘an teaching and assessment has mainly focused on memorization, 

undermining an array of essential skills related to the learning of the Qur‘an.  

A novel approach in developing and implementing a skill-based curriculum to deliver and assess 

students‘ learning of the Holy Qur‘an at the American Youth academy (AYA) is introduced in 

this paper. We relied on authentic knowledge in identifying the required Tilawah & Tafseer 

skills. Sound curriculum mapping using ATLAS, a web-based software, reduced much of the 

gaps that tend to materialize in most curricula. The implementation of the Nuraniyah method has 

been the main initiating force behind this reform. Qualitative and quantitative improvements are 

demonstrated especially in the lower grade levels since the beginning of the implementation 

phase three years ago. For all age groups, the improvement in fluency of reading and accuracy of 

Tilawah was associated with an enhanced willingness to read and to adopt the teachings of the 

Holy Qur‘an. 

 

Skill-Based Curriculum 

Educators and policy makers are leaning towards changing the way we measure the effectiveness 

of education from an emphasis on traditional inputs, such as course credits earned and hours 

spent in class, to results or outcomes (Denver,1995).While a resource-based curriculum primarily 

focuses on the resources that are available to the student, a well-designed, skill- based curriculum 

focuses on the students' mastery of required skills and assessing performance: learning 

outcomes. This requires identifying all skills to be introduced, that may or may not necessarily be 

found in one specified resource, ensuring a proper flow of skills without leaving gaps. Skills 

targeted should be objective and approachable for assessment (Duckett, Ian & Brooke, Di. 2007) 

and compatible with child growth and development (CSDE, 2006). 

 

Outcome Based Education (OBE) 

The student-centered learning philosophy that entails continuously measuring the mastery of 

required skills and assessing students‘ performances is known as Outcome Based Education 

(OBE).The students‘ ability to demonstrate the mastery of specific skills is monitored using a 

variety of ongoing formative assessments in addition to summative post assessments. 
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Formative Versus Summative Assessment     

 

A formative assessment involves formal and informal assessment procedures employed by 

teachers during the learning process.  This helps modify teaching and learning activities to 

improve student attainment. It typically involves qualitative feedback, rather than scores, that 

focuses on the details of content and performance (Huhta, Ari 2010).It is commonly contrasted 

with summative assessment, which seeks to monitor educational outcomes in cumulatively based 

testing, often for purposes of external accountability (Shepard, Lorrie A. 2005). Formative 

assessment in Qur‘an curriculum includes daily checking for mastery of all introduced skills by 

engaging students in different activities. This includes individual and group performances and 

projects, as well as oral, written, listening, and web-based activities. Students demonstrate their 

mastery of the skills and get direct and precise feedback from their teacher and from each other. 

 

In traditional assessment models, students receive credit for the time spent in the course, not for 

mastering specific skills. The content covered is greatly governed by grade level. Some students 

fall behind while others are not challenged enough. On the other hand, the alternative skill-

oriented assessment model presented here allows efficient assessment of skill mastery on 

individual and class level and provides critical data to guide necessary modifications. 

 

Setting the Stage 

Development of the Qur‘an curriculum at AYA started nearly three years ago. In order to ensure 

a manifest improvement in our students‘ ability to read the Holy Qur‘an (fluently and skillfully) 

and benefit from its guidance, the educational committee conducted a feasibility study for the 

implementation of the Nuraniyah Method. Teacher/Administrator training was one of the major 

parts of the feasibility study. As a result, a rigorous staff development program was put in place.  

The administrative team at AYA worked closely with Ahlul Qur‘an Academy (AQA), a local 

institution that provides Qur‘an education and teachers‘ training, to establish a strong teacher 

development and certification program. Briefing about the method was presented to the parents 

and the community members in an interactive workshop. Once the complete Qur'an faculty was 

trained and certified in the Nuraniyah Method, a curriculum based on the guidelines of the 

method was developed and implemented.  

The curriculum development process is an endeavor that spans many years with a closed 

loop design-assess-redesign process (Figure 1). 

 
 

 

Design

Assess

Redesign

Continuous 

Reassessment 

Time 

http://en.wikipedia.org/wiki/Summative_assessment
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Figure 1: Closed Loop Curriculum Design Process 

 

Adopting a skill-based approach constituted the first component of the closed-loop curriculum 

designing process. The key content areas of the curriculum were identified, and skills to target in 

each area were defined, adhering to authenticity. Integration, particularly with the Arabic 

curriculum was kept in mind.  A top-down systematic approach to designing the Qur‘an 

curriculum was followed: Yearly Plan to Quarterly Skills to the Daily Lesson Plans.  

 

An immediate follow-up system was established, where the head of the Qur‘an department was 

entrusted with teacher observations, designing assessment tools, and collecting data to establish 

initial assessment. Qualitative and quantitative data were obtained and results were evaluated. 

The redesign process was then kick-started.   

 

The administrative team collaborated closely with the teachers through the use of ATLAS. 

Curriculum maps were aligned both horizontally and vertically, organizing content, skills, 

assessments, and resources over time. A curriculum map also served as a tool for collecting data 

about the implemented curriculum. By mapping what is actually taught and when it is taught, 

teachers are able to produce data that can be used with assessment data to make modifications in 

instruction (Educational Leadership, December 2003/January 2004). 

 

Identifying Key Content Areas and Related Skills:  

 

 
 

 

Figure 2: Content Areas of the Qur‘an Curriculum at American youth Academy 

 

Teaching /assessment addressed three main content areas: Reading/Tilawah, Tafseer, and Qur‘an 

Memorization. In addition, an introductory area addressed necessary basic skills and Aadaab, 

and enhanced positive attitude and willingness to learn.  An advanced area, on the other hand, 

allowed extending and refining the skills, enriching the curriculum and meeting the needs of 

advanced students.  The grade distribution between the three main areas varied with age and 

level.  

1. Reading/ Tilawah

2. Qur'an  Memorization

3. Tafseer

Advanced Areas 

Aadaab and Virtues 
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1. Reading/Tilawah 

This content area addresses the ability to recognize and properly pronounce Arabic letters, 

words, and ayat, as well as the ability to observe proper Tajweed upon Qur‘an recitation. 

Struggling to read Qur‘an causes frustration and decreases chances of learning. Fluency of 

reading increases willingness to read. Proceeding to an array of curriculum objectives could be 

hindered by lack of fluency in reading. Therefore, we focused on enforcing fluency of reading 

and accuracy of pronunciation at an early age applying the Nuraniyah method.  

 

Teaching and assessment were based on specific Tilawah skills introduced in the proper order 

and continuously reinforced over time. The Introductory Area addresses skills related to Aadaab 

of Tilawah and rules for Isti‘athah and Basmalah .  The Advanced Area 

includes skills related to advanced Tajweed topics and Rasm Al-Mushaf Al-Uthmani.  Sample 

skills to introduce and assess under the Tilawah content area of the curriculum are shown in 

Table 1.   

 

Reading/Tilawah abilities were the determining factor in students‘ placement. Demonstration of 

mastery of specific skills was assessed using a screening pre-test (Table 3). The Qur‘an class 

schedule was designed to allow moving students across grade levels for proper placement.  

 

 2.  Memorization   

This area includes memorization of newly assigned surahs and review of Surahs learned in the 

previous school year. It also includes an introductory unit addressing virtues of learning and 

memorizing the Qur‘an and strategies that enhance memorization. An average of two to three 

new lines a week are introduced-depending on level-to ensure adequate time for Nuraniyah and 

Tilawah practices, especially in the first couple of years of the implementation.   

Sample skills to introduce and assess under Qur‘an memorization are shown below.  

 

 

 

 

 

 

 

 3.  Tafseer 

Memorization is coupled with Tafseer. Depending on age, this includes general    meaning, 

vocabulary definition, reason for revelation, stories behind the Ayaat, Qur‘anic figures of speech 

and sentence structures.  The introductory area emphasizes the importance of understanding 

Allah‘s Book and adopting its morals and teachings.  Advanced topics include addressing 

Revelation( ), gathering of the Qur‘an, and biographies of Sahabah and/or scholars. 

 

A novel approach, the Pearl Divers program , was adopted to enhance Tafseer skills 

in sample classes. As skilled divers, students are required to take notes in their ―Diver's Diary‖ 

under labeled sections. Students are trained to extract valuable information such as (the (Do)‘s 

and (Don‘t)‘s or the  virtues and major sins, list Allah‘s names, summarize stories and infer the 

wisdom in them, search and explore scientific miracles of the Qur'an, compare and contrast 

- Lists strategies to enhance Qur‘an memorization. 

- Recalls and recites an ―n‖ number of ayat from the ―X‖ Juz‘a of the Holy Qur‘an. 

- Categorizes studied Surahs into Qur‘an Makki or Madani 

- Quotes ayahs from memory that shows similarity with ayas at hand (Al-Mutashabihat)  
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features and fate of the believers/ non-believers, or quote Du‘aa or Athkaar from the ayaat. This 

approach enforces an array of cognitive skills and allows students to attain a higher level of 

understanding of the Qur‘an. Sample skills to introduce in Tafseer area are shown below. 

 

 

 

 

 

 

 

Authenticity in Identification and Implementation of the Required Skills for Proper Tilawah 

Opponents of OBE worry about who will decide on outcomes and how students, school and 

districts will be held accountable for achieving them. 

 

Proper Tilawah of the Qur‘an calls for strict adherence to the teachings of Prophet Mohammad 

SAWS transmitted to us by a continuous chain of scholars, preserved both in written and in oral 

form. The list of Tilawah skills in AYA‘s Qur‘an program was compiled from the famous 

legitimate work of Ibn Al-Jazarei ( ; The Introduction to What a Reader of the Qur‘an 

Should Know‖  and The Beneficial in Tajweed 

by Imam Ahmad At-Tibi (  ). Developing and sequencing of grade-

level Tilawah objectives was largely guided by the Nuraniyah lesson objectives (Al Raee 2006).  

The Talqeen nature of Nuraniyah lessons‘ practice (teacher‘s accurate pronunciation 

prompting correct repetition by students) greatly guarded proper pronunciation.  

 

Features of An-Nuraniyah Method, a Scaffolded and Spiraled Approach 

The Nuraniyah method was introduced to the Arab world in 1998 by Sheikh Mohammad Farouq 

Al-Raee, the great grandson of the author, Sheikh Nour Haqqany, and the head of the Furqan 

Center for Qur‘an Education in Jeddah.  He obtained the original copy of Al-Qa‘ida An-

Nuraniyah, revised it, and reprinted it with a sound recording. The Nuraniyah book is composed 

of 16 lessons and a final lesson. The material is detailed and thorough, yet presented in a way 

that is simple and appealing to children. Word selections are from the Qur‘an, and the Ayaat in 

the final lesson are written in accordance with the Rasm Al Mushaf Al Uthmani. Lesson 

objectives are presented in a remarkably efficient, hierarchical order building practical Tajweed 

skills one on top of the other (a scaffolded approach).  Extensive practice of each lesson along 

with the audio recording is pivotal.  

 

Demanding students‘ proper performance in an on-going, continuous assessment is key to 

success. Moving on to the next skill level is determined by mastery of the skills at hand. This is 

one of two essential features of a spiraled approach. The second is fulfilled by the design of the 

Nuraniyah lessons, where all previously learned skills are practiced again in the next lesson in 

addition to the new skills. The Nuraniyah method is a unique and highly-efficient, scaffolded and 

spiraled approach to mastering over 95% of Tajweed skills. 

 

The Nuraniyah method allows the use of time more efficiently, thereby achieving an outcome 

that typically would require more time or would be hard to achieve altogether. 

-Knows the reason for revealing the Surah/Ayah. 

-Defines ―n‖ number of vocabulary words.  

-Recalls a number of words from previous knowledge with the same root as the word at hand. 

-Lists manners/morals mentioned in the ayaat 

-Quotes ayahs from the memory to support a statement.  
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The Nuraniyah method provided a skeleton for the Tilawah curriculum. Skills can be addressed 

under four broad units: 

 

1. Essentials of Tilawah (skills addressed in Lessons 1 - 6):  

Students will be able to read 5-letter words with Harakat and Tanween applying Tafkheem and 

Tarqeeq and observing Itmam Al-Harakat) and the Huroof Muqatta‟ah at the beginning of Suras. 

2. Advanced Tilawah 1 (Skills addressed in Lessons 7 - 9):  

Students will be able to read 8-letter words with Harakat, Tanween, Hamzatul-Wasland Al-Lam Al-

Qamariyah , and observe Madd and Leen. Students will recognize Sukoon in the Qur‘an.  

3. Advanced Tilawah 2 (Skills addressed in Lessons 10 and 11):  

Students will be able to observe Makhaarij and Sifaatof letters, some of the rules of An-Noon 

As-Saakinah, and apply rules of Hamzatul-Waslin nouns and verbs in 6-word Ayahs. 

4. Advanced Tilawah 3 (Skills addressed in Lessons 12 - 17): 

Students will be able to read words with Shaddah, Lam Shamsiyyah, Noon and Meem with 

Shaddah, all types of Madd, all rules for Al-Meem As-Saakinah, all rules for An-Noon as 

Saakinah and Tanween, observe rules for proper stopping at the end of words, and read 

unpracticed words from the Qur‘an using Hijaa' of the Nuraniyah.      

 

The span of time needed to teach the above unites is variable. For beginners and lower grades K-1
st
, 

the Essentials of Tilawah could span the whole school year. The same unit could be covered in the 

first semester if introduced to intermediate level students or 2
nd 

/3
rd

- grade students. For such 

students, the teacher should be able to introduce up to lesson 11 in one year. As shown in Figure 3, 

the Essentials of Tilawah was introduced to our 4
th-

/5
th

 -grade advanced students in the first quarter, 

and Advanced Tilawah 1-3 were covered in the three following quarters.  

 

Curriculum Mapping 
There are six major ideas that feed into curriculum mapping. Knowledge transfer is one of these 

ideas and a vital piece in curriculum development. Curriculum developers look at how the 

school‘s mission, accreditation standards, teaching strategies among other factors, are all 

integrated as shown in Figure 3. We relied on ATLAS curriculum mapping, a web-based tool, 

that could be accessed from anywhere by all educators across subjects and grades to provide a 

central location for educators to visualize the big picture. Furthermore, every Qur‘an teacher 

could choose the proper teaching strategies to ensure proper transfer of knowledge and avoid 

deviation from what was intended to be taught.  
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Figure 3: Overall Integration in Curriculum Mapping 

 

  

A transparency factor is another necessity in curriculum mapping. The ATLAS mapping tool 

allows for smooth transition across grades and subjects thanks to its user friendly web based 

search capabilities. Transparency brings a new level of accountability for each team member to 

contribute to the overall curriculum, while focusing on his/her specific part in the development 

process. Thus, the big picture always stays in focus throughout the development and continuous 

improvement stages. Finally, the adopted curriculum mapping provides a vital collaborative 

environment, which engages teachers in collaborative work, supports a process of continuous 

improvement (design-assess-redesign), works across boundaries, offers a critical examination of 

what needs to stay and changes and builds learning communities.  

 

A top-down systematic approach to designing our Qur‘an curriculum was followed. The design 

flowed from a Yearly Plan to Quarterly Skills to the Daily Lesson Plans. A sample page of 

ATLAS curriculum mapping is shown in Figure 4; it illustrates the yearly plan for a higher 

elementary class at AYA.  Sample Quarterly Skill Reports are presented in Tables 1 and 2,  

listing some required Tilawah, Tafseer and Memorization skills introduced in Unit 3 of the 

Yearly Plan to the same class. Units span variable amounts of time and may actually overlap.  

 

Unit Development and Implementation Entails: 

1. Identification of Unit Objectives in each of the three areas (Tilawah/ Memorization/Tafseer). 

2. Establishing a summarized content of the unit (what we want the students to know about the 

unit we are teaching) and the available instructional resources.  

3. Listing the essential questions that guide students using an inquiry based approach. 

4. Establishing a list of Specific, Measurable, Attainable, Reasonable, and Timely (SMART) 

skills: (what we want the students to be able to do) and applying it to Steps 5 and 6 below.  

5. Designing learning activities to introduce the skills using the appropriate teaching strategies. 

6. Designing formative and summative assessments to measure skills mastery (Tables 3 & 4). 

7. Developing lesson plans including objectives, teaching strategies/procedure, time allocation, 

assessment, and resources (sample lesson plan template is shown in Figure 5). 

8. Implementing lessons plans with modifications if needed based on continuous assessments. 

9. Conducting formative assessments using formal and informal assessment procedures. 

Curriculu
m 

Mapping
Accreditation

Mission

Intended vs. 
Taught 

Curriculum

Teaching 
Strategies

Curriculum 
Initiatives
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10. Conducting summative assessments of unit skills. 

11. Preparing unit skills reports per student and per class. 

12. Sharing student skills reports with students and their parents. 

13. Analyzing the class skills report and verifying the mastery of each skill. 

14. Moving to the next unit or re-teaching with modifications based on the outcomes. 

 

Conclusion 

A noble, skills-based Qur'an curriculum was developed and implemented at AYA that addressed 

skills to introduce and assess in three main content areas:  Reading/Tilawah, Qur'an 

Memorization, and Tafseer. The Nuraniyah method served as a skeleton and an efficient 

instructional method to introduce Tilawah skills.  

 

Formative and summative assessments were conducted throughout the teaching process, after 

which decisions were made to either move on to the next lessons/skills or to redesign the lessons 

covered, re-teach and re-assess. 

  

Quantitative and qualitative improvement was observed in all grade levels, especially in 

Elementary. Students demonstrated a high level of awareness and mastery of required skills, and 

an enhanced willingness to approach the Qur'an was clearly seen. 
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Creating a Data-Driven Culture in Islamic Schools 

Hamed Ghazali 

 

Abstract________________________________________________________________________________ 

Using data to plan for the school is an essential step necessary for increasing the effectiveness of 

the school. A teacher who collects data before starting teaching the curriculum will be much 

more effective in reaching the goals and in achieving the highest scores. Data collection should 

be a continuous process in the life of the school and its teachers. Unfortunately, many have 

gotten used to the traditional way of teaching where a teacher goes to the classroom and starts 

the lesson with a ―one-size-fits-all‖ approach. Data are rarely collected to guide the teaching 

process. The board and the administration together with the teaching staff should change this 

situation and work hard to create a data-driven culture in the school. What kind of data teachers 

and administrators should seek to collect? How do we do data analysis? How do we draw 

conclusions from the data analysis? How do we come up with intervention plans based on this 

data analysis? This workshop answers these questions and gives real examples of its application. 

The workshop will give hands-on activities for teachers to train them on the use of data in 

driving instructions in the classroom. 
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Dr. Hamed Ghazali has a Ph.D. degree from the department of 

curriculum and instructions at Kansas State University.  He is 

currently working as the director of Houston Quran Academy of 

Houston, Texas. He is also a professor at Al-Huda University. He 

is also an adjunct professor at the Islamic American University. He 

is also the chairman of MAS Council of Islamic Schools 

(MASCIS). He worked as a private school principal for 10 years. 

 He is also working as a consultant for a number of private schools. 

 He has been helping with the Southern Association of Colleges 

and Schools (SACS) as a member of the accreditation team for 

several private schools.  He has written several papers and articles 

on education and a book on understanding the Holy Quran. Dr. 

Ghazali served as one of the former vice presidents of ISNA 

 

Creating a Data Driven Culture in Islamic Schools_________________________________ 

Introduction 

I have had the opportunity to work in Islamic schools as an administrator and as a teacher. I have 

been through what principals and superintendents experience on daily basis and I have been 

through what teachers go through on a daily basis as well. I taught science for middle and high 

schools. Right now I teach Quran and Arabic for different grades including first graders as well 

as middle and high school students. I have the opportunity also to train the weekend-school 
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teachers and to participate with them in teaching. I am still teaching Quran and Arabic to the 

Sunday-School students in Houston on a weekly basis. What I am writing to you in this article 

comes from my experience as a teacher and as an administrator.  

 

While collecting data for improving the Sunday-School performance at the beginning of the year, 

I encountered several students who were not able to read from the Quran after 5 years of being in 

the Sunday school. The problem is not limited to one particular school. We do find these 

examples almost in every weekend school. To improve the effectiveness of the Sunday School, I 

decided to teach them Arabic vocabulary and grammar. I came up with my own textbook which 

mixes these two elements together. In discussing the first page of the vocabulary list which is 

taken from part 30 of the Holy Quran, I asked my class, which had about 32 middle-school 

students, to tell me the meaning of the word  which means say. This word is found in many 

places in the Quran. Every Muslim should be familiar with it since it is the beginning word in the 

last three Suras of the Holy Quran after the . To my surprise only 8 students knew what it 

means. When I moved to the next word on the list which was  (I seek protection), I assumed 

that every student would know what it means, but again to my surprise only the same 8 students 

raised their hands. I tried to make it easier for them by saying that it is the same word that is in 

the statement  (I seek Allah‘s protection from the cursed Satan). I thought 

that everyone knows what this sentence means since Muslims say it almost every time they read 

the Quran. However, only the same 8 students were able to tell me what the sentence mean; the 

other 75% said they say it but they don‘t know what it means. I concluded that it is important to 

collect data and to change the way we teach.  

 

Another problem that comes from the lack of collecting and using data is that we see students 

taking the same material in Quran over and over again every year with little achievements. A 

fifth grader who spent her last five years in another Islamic school with a good reputation 

memorized 6 pages in these five years. When she moved to another Islamic school that uses data 

to make curricular and instructional decisions, she was able to memorize 6 pages in one month. 

She did in one month what she did in five years! The problem with students taking the same 

material over and over again is much more drastic in the weekend school. Using data to make 

curricular decisions will sharply increase students‘ productivity.   

 

The problem is not limited to the weekend schools; it also exists in the full-time Islamic schools. 

While visiting one of the well-established Islamic schools, I examined the students‘ abilities in 

5
th

 grade to read the Holy Quran. I opened randomly some of the pages of the Quran and asked 

each student to read a few lines. It is sad to say that almost all the class failed to read with 

acceptable fluency. When asked to read a passage from a book written in English, students had 

no difficulty reading it with high degree of fluency. I told these students that they should have 

read the Quran to me the same way as they read from the English book, or at least close to it. 

When I asked them to tell me the meaning of some of the famous words they were reading, they 

failed to do so. Some translated the word Kafreen as bad people; none knew what the word 

Taqwa mean. I found out that most of these students were in the school since preschool, which 

means they had been learning Arabic and Quran for 7 years. This story is not particular to this 

school; it is there in almost all Islamic schools. When we changed the way Arabic and Quran are 

taught in this school through the process of data collection and through modifying the 

expectations, these same students excelled beyond expectations. When the expectations were 
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modified in that particular school to have every child read from any place in the Quran by the 

end of 2
nd

 grade, students did and the standard of Arabic improved significantly.  

 

I have seen many Islamic schools whose administrators and parents were living under the 

impression that they are one of the best schools in the nation. This impression changed 

tremendously after we looked at data and compared it to other data from good schools. Data 

speaks louder than claims and claims would not hold water until they are supported by data. For 

example, I went to one school a few years ago who was in business for about 10 years. They 

talked to me about how wonderful the school was and how much popularity they gained in the 

city. However, after I examined the school‘s standardized test results, which happened to be the 

IOWA test, I found out that the average for the school for the elementary and middle school was 

in the 58
th

 percentile. That is not an outstanding score! The school I supervise right now had a 

comparable average IOWA score in the 83
rd

 percentile. What makes this school average 58 and 

what makes the other 83? Can we objectively say that the school with the 58 average is a good 

school if we compare it to the school with 83 average percentile? Again, data speak louder than 

words.  

 

When you say your school is good, what makes you say so? What kind of data do you have to 

support that claim? Do you know where the school stands today in its academics and in its 

Tarbiyah program, whether it is Quran, Arabic, or Islamic studies? Do you know where you want 

to take your school to? Do you have a plan to do so? Are you following a ―one-size-fits-all‖ 

approach to teaching and learning in the school? Or, are you using data to differentiate your 

instructions? Are you using data to come up with intervention plans for students who are not 

meeting your standards? Are you using data to modify instructions for students who are above 

average? If the answers to these questions are negative, then you really need to create a data-

driven culture in your school.   

 

What Kind of Data Can We Use 

The focus in this paper is on the use of test data to improve students‘ performance. These may 

include some or all of the following: 

1. Federal or national Standardized tests: These are norm-referenced tests, which examine 

students‘ performance in comparison to the performance of a representative group. They 

are good for comparison purposes. They are not that much related to objectives and 

curriculum content. They are more interested in measuring the acquirements of skills and 

abilities that are acquired over a relatively long period of time rather than content and 

objectives. A good number of the standardized tests such as IOWA and STANFORD are 

good examples of these tests.  

2. State tests: These are criterion-referenced tests, which are based on absolute rather than 

relative standards or a comparison group. They are related directly to instructional 

objectives. Therefore, they are sensitive to changes in the curriculum and task analysis. 

Example of these tests would be the local school tests and most of state tests like the 

Texas Assessment of Knowledge and Skills (TAKS) that is used in Texas. 

3. Local school tests, or in-house tests produced by the school, which are criterion-

referenced tests. These are prepared by the school staff. Some also use some tests that are 

produced by some of the textbook publishing companies.  
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4. Student working portfolios and writing samples, which track student improvement over a 

period of time.  

5. Other relevant discipline and character education data. 

 

How do schools that are data-driven use data? 

Professional schools constantly use data to make curricular and instructional decisions; they rely 

heavily on the use of data. For these schools, the year does not start in the fall; it starts in the 

summer! In June and July, they use the data collected in April and May to plan for the new 

school year. The data could be one or more of the data sources mentioned above. In the next few 

paragraphs, I will introduce to you the story of how data changed the course of one of the Islamic 

schools.  Let me call the school for now ―The Islamic Academy,‖ which is located in one of the 

cities in the United States with sizable Muslim population. The city has a good Islamic Center 

built as an Islamic center with lots of good facilities. The Masjid has a paid Imam. The 

community managed to build a good school with a gym and all kinds of labs. Luckily, the 

community has one school and one Islamic center in the city. The Islamic Academy has been in 

business for more than 13 years. The school has attracted a good number of students and has 

gained good reputation in the city. I was approached to help the school improve its academic 

performance and its Tarbiyah/character-education program.  

 

The first step was to visit all the teachers in action and do an observation of the backbone of the 

school. Meanwhile we started collecting different forms of data as described above both on the 

national level, state level and school level. These were used collectively to assess where the 

school was. Since the focus in this paper is on the use of data, I will only focus on that element 

and leave the other elements for a future paper. I will use one example of data, which is the 

national test the school used. This has been the IOWA test. In spite of all the debate about the 

use of standardized tests in education, they do give a good picture in comparing your school with 

other schools in the nation. The school administration in particular and the school community in 

general were under the impression that their school was one of the best schools in the nation until 

they started to look at the IOWA test results more carefully.  

 

The results of the test for the end of the academic year (May 2010) are shown in figure 1. It 

shows the average NPR for each grade level, first grade through 8
th

 grade. As the color-code key 

shows, any value that has an NPR value that is 50 or less is colored red, any value between 51 

and 60 is colored pink, any value between 61 and 70 is colored yellow, and any value that is 71 

or above is colored green. A good school has an abundance of green cells in their evaluation 

sheet with less and less of the other colors. Just upon having a quick look at the school 

evaluation sheet shown in figure 1, one would immediately realize that we are not dealing with a 

school that is one of the best in the nation as the school administration and its community 

thought. There are lots of red and pink cells in the chart. In fact the percentage of the red and 

pink cells in the chart is about 50%. When I showed the data to the board and the administration 

of the school, they were shocked and realized that they have a lot of work to do. When the school 

followed a data-driven approach to improve the academic performance of its students, the results 

showed a drastic increase in all almost all scores. This is shown graphically in figure 2. It is clear 

that the average score (Core total) jumped from the 59
th

 percentile to the 65
th

 percentile. 

Discussion of how to improve the standardized-test results are beyond the scope of this paper. 

You may contact the author of this paper to get more details about planning these improvements.  
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The plan was to put the school on the right track. A full description of how to put the school on 

the right track is beyond the scope of this paper as it has several elements. Only one of these 

elements will be discussed in this paper, which is the creation of a data-driven culture in the 

school. To do so, end-of-year data such as IOWA test, State test results, and similar data that are 

collected in May are analyzed in the summer to find trends and directions for the new school 

year. One would try to find the strength and weaknesses of the school in general. For example, 

the data shown in figure 1 indicates that the school in general is weak in capitalization and 

punctuation. This may be due to lack of emphasis on perfection and neatness that seems to be 

common in some Islamic schools. All what it takes to solve these problems is to demand 

perfection and to insist that students follow the rules when it comes to capitalization and 

punctuation. In that particular school, when this was done, the average score for capitalization 

jumped from the pink color to the yellow and punctuation jumped from the yellow to the green 

with an increase of about 8 percentiles. It was also clear that 4
th

 and 6
th

grades in particular 

(which would be 5
th

 and 7
th

 grades in the next academic year) were weak in general. It was 

decided to give particular attention to these two grades when the new academic year starts. 

Several conclusions were made through the analysis of only this figure. Additional analysis was 

done by analyzing individual students‘ scores and color coding them into the four categories 

mentioned above. 

 

To promote the creation of a data-driven culture in the school, all teachers were trained to do 

extensive data collection and analysis at the beginning of year in all subjects taught. All teachers 

were required to do several assessment tests, which included the IOWA test, the TAKS 

(published old and practice State tests), and placement tests. In addition, all teachers were 

required to make their own comprehensive tests, which included two types of tests derived from 

the textbooks they teach for each subject taught. For example, 4
th

 grade teachers were required to 

offer their students a comprehensive 4
th

 grade test covering all the material that will be studied 

during the course of the year. In addition, they were required to offer their students another 

comprehensive 3
rd

 grade test to find out if they mastered 3
rd

 grade material or not. This was in 

addition to their IOWA tests and TAKS tests. Thus, each teacher had a wealth of data at her 

hands. This data helped each teacher make a detailed profile for each student that showed her or 

his strength and weakness. It also helped in establishing a baseline for each student upon which 

measurements would be made in the future to see if significant learning was taking place or not.  

 

The average for these tests was calculated and students were arbitrarily grouped in three groups: 

green, yellow, and red. The green included students who had scores that seemed to be high, 

yellow groups included students that seemed to be in the intermediate level, and red included 

students that seem to need extra work. This is shown graphically in figures 3 and 4. An 

intervention plan was developed for each student who was placed in the red zone. Details of the 

plan were discussed among all the teachers teaching that particular child. The plan was also 

discussed with and approved by the principal. A letter was sent to the parent of that particular 

child explaining why his child was placed in the red zone and how the school was planning to 

move that student from the red zone to yellow or the green zone. It is interesting to note that the 

math score for the top three students exceeded 90%; some of them scored A+. It is important to 

note that this is a comprehensive test of what they were going to study over the course of the 

whole year. It was clear that those students already mastered with high proficiency the skills they 
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need to master in 4
th

 grade math. The beauty of this data analysis here is that it showed the math 

teacher that it was necessary to modify or change the curriculum for those students; otherwise 

those students would be the source of discipline problems or would be bored to death, the least to 

say.  

 

Each of these groups was taught differently. Actually more teachers were hired to help in 

teaching some of these groups, especially the students who were placed in the red zone. One-size 

fits all does not work in this case. It was necessary to differentiate instructions and/or to hire 

more teachers in order to maximize the benefit for each student.  

 

It should also be noticed that the use of a pre-test post-test approach is very helpful and is an 

integral part of this approach. For example, all the comprehensive tests that are developed by the 

teachers I worked with are used effectively to test new student in order to place them in the right 

grade level, especially those who are home-schooled. The same test is offered twice, once at the 

beginning of the year and anther at the end of the year. So, for 3
rd

 grade students for example, a 

comprehensive test for 3
rd

 grade skills that they are supposed to learn during the course of the 

year is offered at the beginning of the year. Students are expected not to score high; however, a 

good number of them score high. A teacher who is well-trained will immediately make a 

decision to modify the curriculum for these students. The same comprehensive test is then 

offered again at the end of the year. The difference between the two scores shows how much 

learning took place during the course of the year. The first time the test is offered gives a 

baseline upon which further measurements can be made. The second test tells if actual learning 

took place or not.  

 

If data-driven approach is to be effective, data has to be collected and analyzed in August and 

early September for schools that start their academic year in August. Intervention plans and 

curriculum modifications are to be decided upon in September. Implementation of the plans is 

carried out in late September, October, November and December. Re-evaluation is done again in 

late December or early January. Based on the results of these evaluations, the intervention plans 

are adjusted and re-implemented again. Then end-of-year data are collected again in late April 

and early May.  Figure 5 shows the results of the re-evaluation that was done in late December of 

this academic year for English in one of the schools that I supervise. It is clear from these results 

that the teacher did an excellent job in improving students‘ abilities to improve their reading 

scores.  

 

In addition to these tests, some teachers rely heavily on students‘ portfolios and writing samples. 

These provide a practical way of demonstrating students‘ learning. Thus, it is strongly 

recommend that teachers use combinations of these methods in order to maximize the benefits of 

this data-driven approach. It should be noted also that what has been discussed here in the 

academic subjects (math, science or similar subjects) was similarly done for the Arabic and 

Quran, which resulted in significant improvements in students‘ performances in these two 

subjects. I will be happy to share with those who are interested how this was done and some of 

the results and approaches followed. It is also interesting to note that when the same approach 

was used to improve the performance of the weekend school, the results were remarkably good. 

Again, for details of how this was done, please contact the author of this paper at 

ghazalif@aol.com. 

mailto:ghazalif@aol.com
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Table 1: IOWA test results with color coding 

 

2010 

 
2011 

 

48 Vocabulary 61 Vocabulary 

56 Comprehension 62 Comprehension 

52 Reading Total 56 Reading Total 

68 Word Analysis 58 Word Analysis 

36 Listening  31 Listening  

66 Spelling 72 Spelling 

59 Capitalization 65 Capitalization 

68 Punctuation 76 Punctuation 

67 Usage & Expressions 71 Usage & Expressions 

63 Language (Total) 71 Language (Total) 

62 Mathematics 66 Mathematics 

59 CORE TOTAL 65 CORE TOTAL 

53 Social Studies 55 Social Studies 

62 Science 65 Science 

64 Maps and Diagrams 71 Maps and Diagrams 

63 Reference Material 66 Reference Material 

63 Sources of Info Total 65 Sources of Info Total 

60 Composite 62 Composite 

 

Table 2: Average IOWA test NPR values for 2010 and 2011 

 Grade Level: 1st  2nd 3rd 4th 5th 6th 7th 8th 

Test Date  May-10 May-10 May-10 May-10 May-10 May-10 May-10 May-10 

Vocabulary 43 43 45 40 68 51 55 42 

Comprehension 66 57 51 53 68 43 56 51 

Reading Total 56 52 46 47 69 45 56 46 

Word Analysis 61 72 72           

Listening  26 42 39           

Spelling 81 71 61 53 78 58 61 67 

Capitalization     63 46 71 46 64 65 

Punctuation     63 62 82 57 72 70 

Usage & Express.     72 65 73 55 72 63 

Language (Total) 73 53 66 57 69 54 66 68 

Mathematics 47 62 68 54 79 56 70 58 

CORE TOTAL 56 54 58 53 75 51 64 58 

Social Studies 30 36 65 53 73 51 56 57 

Science 32 67 72 62 73 52 73 65 

Maps and Diagrams     74 51 66 57 66 72 

Reference Material     52 66 74 45 69 69 

Sources of Info Total 68 56 61 58 72 52 68 72 

Composite 45 55 66 55 74 53 65 63 

NPR Value 
Color 
code 

71 or Above   

61-70   

51-60   

50 or less   
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4th Grade math  

4th 

grade 

TAKS 

National 

level test 

Student 1 98% 100% 

Student 2 95% 88% 

Student 3 93% 90% 

Student 4 90% 90% 

Student 5  76% 83% 

Student 6 71% 93% 

Student 7 71% 83% 

Student 8 69% 80% 

Student 9 64% 85% 

Student 10 62% 78% 

Student 11 55% 80% 

Student 12 52% 65% 

Student 13 50% 37% 

Student 14 43% 63% 

Student 15 38% 75% 

 

Figure 3: Beginning-of-year math comprehensive test results for 4
th

 grade students  

 

Names Placement 

Test 

1st grade 

compreh 

test 

2nd Grade 

Test 

Pearson 

Beginning 

of year 

Average 

Student 1 91 92 82 88 88.25 

Student 2 84 90 73 100 86.75 

Student 3 84 89 87 81 85.25 

Student 4 69 87 75 81 78 

student 5 75 88 79 69 77.75 

Student 6 88 85 84 50 76.75 

Student 7 78 80 82 63 75.75 

Student 8 72 80 62 81 73.75 

Student 9 72 86 71 63 73 

Student 10 68 78 62 63 67.75 

Student 11 63 65 48 63 59.75 

Figure 4: Beginning-of-year comprehensive 2
nd

 grade testing 
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  Correct word/min 

  Aug Dec 

Student 1 67 94 

Student 2 73 98 

Student 3 96 118 

Student 4 99 109 

Student 5 104 131 

student 6 106 124 

student 7 96 129 

student 8 134 158 

student 9 123 160 

student 10 116 169 

 

Figure 5: Improvement in 3
rd

 grade student reading abilities 
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Promoting Spiritual Environment in Islamic Schools 

Inam-ul-Haq 

Meet the Presenter____________________________________________________________________ 

In 2001, Professor Inamul Haq was our 1st annual banquet 

speaker, just before the school opened its doors.  He shared the 

inspirational story of his own experiences as a 10 year principal at 

Islamic Schools in the Chicago area. Inamul Haq is an adjunct 

professor of religious studies and coordinator of the Islamic 

Studies Program at Elmhurst College and an adjunct professor at 

Loyola University, University of Illinois at Chicago (UIC) and 

Chicago Theological Union (CTU). His areas of expertise are 

Islamic theology and Qur‘anic studies.  

Professor Haq is leading the college‘s development of an Islamic studies emphasis, and teaches 

introductory courses on Islam and international courses on religion in Turkey and Jordan.  He 

has served several Chicago area Muslim educational institutions in various capacities, including 

being a Principal at Universal School in Bridgeview and the Foundation School in Villa Park. 

Mr. Haq is founding member of the International Strategy and Policy Institute, an Oak Brook-

based think tank. He served on the Chicago Committee of Human Rights Watch and on the 

Board of the Cardinal Bernadine Center of Catholic Theological Union. Mr. Haq is also an 

honorary Imam in Chicago. He has been frequently interviewed by local media, including the 

Chicago Tribune and PBS regarding issues covering Islam and Muslims.   
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Project Based Learning 

Nuzhat Hye 

Abstract________________________________________________________________________________ 

Project Based Learning (PBL) transforms from ―teacher telling‖ to ―student doing‖ .  PBL also 

entails integrating skills and concepts from a wide range of disciplines and subject-areas.  When 

students experience PBL, it develops in them skills in technology use, inquiry and research, 

teamwork and cooperation, communication and content delivery.  PBL is an introduction to 

students of what they will see and experience in the real world:  In the real world one must recall 

information from diverse sources, then integrate and apply that information to deal successfully 

with whatever project and /or challenge one is faced with 

Meet the Author_______________________________________________________________________ 

Nuzhat Hye has been an educator for over 16 years and currently 

teaches 4th grade English Language Arts and Science at the 

Islamic School of Irving, Texas.  She serves on several committees 

including those for hiring and curriculum development.  In 

addition, she is the lead teacher for the elementary department.  

She has previously presented at the ISNA Education Forum 2011 

addressing Effective Writing Practices.  

 

Project Based Learning______________________________________________________________ 

The agenda to teach for understanding rather than curriculum completion and standardized 

testing has become an issue that is taking away from the success of student learning for 

understanding. Project Based Learning, or PBL, is a systematic teaching method that engages 

students in learning essential knowledge and life-enhancing skills. Through an extended student-

influenced inquiry process structured around complex, authentic questions, and carefully 

designed products and tasks this method increases student awareness and comprehension of the 

materials.  

Project Based Learning is not a new concept however it is an intimidating one.  Good teachers 

have always used projects as a supplement to their regular course of instruction. A teacher who 

takes a group on a field trip, enter projects in a science fair, keeps a class garden for collecting 

data and analyzing, or any activities involving students studying and interacting with the real 

world around them, has conducted a project based learning activity. Most educators do not find 

the time or resources to expand their curriculum and motivate students. This disregard of 

attention leads to a lack in student excitement for learning. 

We are seeing a resurgence of interest in the idea of PBL and its consistent and successful 

application and management in the classrooms. Project based learning provides tools and 

strategies for instructors aiming for a comprehensive or a more deeper understanding to be 

prominent place in their classroom. Educators must add to their repertoire of resources and 
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strategies for engaging students in meaningful and lasting learning experiences.  When students 

truly understand what they learn, they tend to retain the information longer. 

Facilitating understanding is one of the most persistently honored goals of teaching.  Helping 

students acquire an understanding is a difficult task.  Rarely do students see the connections 

between what they learn in school and what experience out of school.  There are several factors 

appear to be influencing here.  First, for many teachers, enhancing student understanding is their 

sole agenda.  Most distribute their efforts towards curriculum completion. Secondly, the schools 

and standardized tests for which we prepared usually offer little support in in-depth 

understanding.  Project Based Learning takes the initiative to implement the idea of  

understanding by doing as it deserves special attention.   

Project-based learning is a comprehensive instructional approach to engage students in 

sustained, cooperative investigation (Bransford  & Stein, 1993). 

In accordance to Bransford and Stein research, within the framework of PBL, there is a shift 

from the inquiry based learning to collaborative learning. In project based learning students are 

required to find solutions to problems through medians such as but not limited to refining 

questions, debating ideas, making predictions, designing plans and /or experiments, collecting 

and analyzing data, drawing conclusions, communicating their ideas and findings to others, 

asking new questions, and creating artifacts. (Blumenfeld et.al., 1991). There are two dominant 

perspectives to Project Based Learning: Teacher facilitated and Teacher guided.  

 

Teacher Facilitated entails engagement of learning experiences involving students in complex, 

real-world projects as they develop and apply skills and knowledge.  This is a strategy that 

recognizes the significance of  learning whilst exploring the students‘ inherent drive to learn and 

capability to do important work, utilizing a learning in which the curricula outcomes can be 

easily identified yet  the outcome of the students‘ learning process is not predetermined. It 

requires students to draw from many information sources and disciplines in order to solve 

problems. It is through these experiences that students learn to manage and allocate resources 

such as time and materials. 

Whereas, the Teacher Guided perspective selects the varying skills and content taught. This 

method identifies the essential knowledge needed for students to master the key objectives and 

crafting the driving question to focus the project and engage the students. It clearly demonstrates 

what the students have learned through their performance. This method allows freedom of 

creating assessment tools to clarify expectations and the evaluation of student work. A degree of 

compromise can be existent between the two perspectives, however, both are derived from the 

same basic question of who is in control. 

 According to Race (2001) „learning from other people is the most instinctive and natural of all 

the learning contexts we experience‟. Group discussions allow students to fully comprehend the 

meaning as they interact and analyze text.  It also gives students the opportunity to take 

responsibility of their own learning.  

 

http://www.aishe.org/readings/2005-1/donnelly-fitzmaurice-Collaborative-Project-based-Learning.html#XRace2001
http://www.aishe.org/readings/2005-1/donnelly-fitzmaurice-Collaborative-Project-based-Learning.html#XRace2001
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In a group learning context students are facilitated to develop key skills such as communication 

and teamwork. Students become proficient in a skill through practice and in the group learning 

context they learn to work within a group and to resolve conflicts. These are the key experiences 

students must develop as research indicates employers seek graduates who have well developed 

communication, teamwork and problem solving skills. The dexterity needed must be introduced 

and reinforced from a primary level, so that students are proficient by middle and high school.  

This perspective on teaching makes the curriculum both rigorous and relevant. 

To provide such a rigorous curriculum, educators need to commit extra time and involvement for 

collaborating project-based work. This will translate to an added workload and resources that are 

needed for a more complex task of project assessment. 

The educator‘s role is critical at the design stage as strong guidance is needed to tackle work on 

the outset in order to reduce the likelihood of students attempting to undertake overly ambitious 

projects. The projects should be specified in detail, carefully piloted and tested to establish 

reasonable estimates of time required for successful student completion. It is best to provide 

sample projects to illustrate the scope of what is expected, helping form a realistic picture of 

what they are expected to achieve. 

There is a high level of personal involvement and time commitment in evaluating or assessing 

projects. Collaborative project-based methods also imply more tutor involvement in terms of 

reassurance and guidance. Assessment will also be more demanding, and more resources may 

need to be allocated for assessment than would be required on “teacher-directed” courses 

(Crooks et al. 1976). Set guidelines allow students to follow an independent path with ample 

facilitator intervention. The flexibility of teacher gives ease to remedy student error. 

From an academic standpoint, educators need to be clear regarding rewards and penalties that 

students may incur with the pursuit of an unconventional solution to problems they encounter.   

They need to achieve a balance between encouraging students to produce unique solutions and 

rewarding a successful arrival at the end goal. 

Project Based Learning is a student centered learning strategy and as such the role of the student 

must be considered.  Students should be given the opportunity to develop their skills as 

independent learners and this project is an excellent example of this. The project should take 

them beyond their basic knowledge and require them to research in-depth on it.  Working 

collaboratively will require the students to put in to practice a range of important skills such as 

researching literature, collecting information from sources, collecting and analyzing data, and 

working collectively. In addition skills of communication and time management are important. 

Educators are well aware of the different learning styles of students and the various methods they 

must implement to address them. The Spatial/Visual learners are those who enjoy art and 

drawing; reads maps, charts, and diagrams well; fascinated with machines and inventions; 

playing with legos; and they tend to like puzzles and mazes. The typical Kinetic Learner 

processes knowledge through physical sensations, they are highly active, communicates with 

body language; and are naturally athletic and enjoy sports. A Language- Oriented Learner thinks 

in words; verbalizes concepts; spins tales and jokes; spells words accurately and easily; has an 

excellent memory for dates, names, and trivia; and are musically talented. The Logical learner 

thinks conceptually; likes to explore patterns and relationships; enjoys puzzles and seeing how 

http://www.aishe.org/readings/2005-1/donnelly-fitzmaurice-Collaborative-Project-based-Learning.html#XCrooks1976
http://www.aishe.org/readings/2005-1/donnelly-fitzmaurice-Collaborative-Project-based-Learning.html#XCrooks1976
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things work; constantly questions; capable of high abstract forms of logical thinking from an 

early age;  creates own designs; and likes computers.  

In order to address the needs of the students effectively, lessons are developed for rigor and 

relevance. For an assignment to be relevant, the project must be linked to real life experiences. 

For example, take the classic assignment of writing a state report. Traditionally, the teacher 

assigns each student a state, hands out a list of topics that need to be covered in the report, and 

provides an example of what an ‗A‘ paper should be. With an assignment similar to this, 

plagiarism is an issue as students often replicate from sources they have used. However, a 

teacher who uses project-based learning might approach this task from a different perspective. 

The teacher may ask students to research and find what they believe to be the most livable state 

in the United States. The students will need to defend their choices with relevant examples and 

statistics in an assignment. This method encourages students to use problem-solving skills and 

collaboration to successfully complete the project. Furthermore, plagiarism is hardly an issue 

because of the open nature of the project-based learning assignments. 

However, before the project has begun, teachers should identify the specific skills or concepts 

that the student will learn, form clear academic goals, and map out how the goals tie into school, 

state, and national standards. Herman, et al., have identified five questions to consider when 

determining learning goals: 

1. What important cognitive skills do I want my students to develop? (e.g.to use algebra to solve 

everyday problems, to write persuasively). Use state or district standards as a guide. 

2. What social and affective skills do I want my students to develop? (e.g., develop teamwork 

skills). 

3. What metacognitive skills do I want my students to develop? 

(e.g., reflect on the research process they use, evaluate its effectiveness, and determine methods 

of improvement). 

4. What types of problems do I want my students to be able to solve? (e.g., know how to do 

research, apply the scientific method). 

5. What concepts and principles do I want my students to be able to apply? (e.g., apply basic 

principles of ecology and conservation in their lives,  understand cause-and-effect relationships). 

Be as specific as possible in determining outcomes so that both parties  understand exactly what 

is to be learned.  Other options that teachers and students need to consider include whether the 

students have easy access to the resources they need.  This is especially important if a student is 

using specific technology or subject-matter expertise from the community.  If the students are 

even aware of how to use the resources they have selected as some may have  minimal 

experience with computers  Whether or not  the students have mentors or coaches to support 

them in their work needs to be addressed as well.  This can be in-school or out-of-school 

mentors. 
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There are many types of effective projects. Some can address a specific community or school 

need, transform existing work experiences or jobs into projects, or develop a project based on 

classroom curriculum (Dickinson, et al., 1998; Martin & Baker, 2000). 

 Other project ideas can focus on career research such as : Design a diorama based on the solar 

system; plan an ecosystem; develop a website to promote alternative energy, allow students 

blogging, posting, etc.; create statistics to illustrate population demographics of the school 

community; create a pamphlet to promote state tourism; create a video diary of the school‘s 

history through interviews; and create an art exhibit in the library. The possibilities for projects 

are endless, but the underlying factor for any idea is that it is student driven, challenging and 

meaningful. 

It is important to realize that using project-based instruction does not indicate riddance of a 

structured curriculum.  This instruction complements and enhances what children learn through a 

systematic instruction. It is the teacher‘s ability to facilitate and act as coach that becomes an 

integral part in the success of a project. The teacher will have brainstormed ideas with the 

student to come up with project possibilities, discuss possibilities and options, help the student 

form a guiding question, and be ready to help the student throughout the implementation process 

(e.g., setting guidelines, due dates, resource selection, etc.) (Bryson, 1994; Rankin, 1993). 

Some possible problem areas to be aware of when undertaking project-based instruction include:  

 Projects can often take longer than expected. 

 Projects often require a lot of preparation time for teachers. 

 Teachers sometimes feel a need to direct lessons so students learn what is required. 

 Teachers can give students too much independence—students have less than coaching, 

etc. 

 Teachers without experience using technology as a cognitive tool may have difficulty 

incorporating it into the projects. 

 Non-traditional assessment may be unfamiliar to some teachers. 

 Arranging parents and community members to be important parts of the project is not 

easy to arrange and can be time-consuming. 

 Intensive staff development is required; teachers are not traditionally prepared to 

integrate content into real-world activities. 

 Resources may not be readily available for many projects. 

 There might be a lack of administrative support—the district focus is covering the basics 

and standards in traditional curriculum methods. 

 Aligning project goals with curriculum goals can be difficult. 

 Parents are not always supportive of projects 

(Harwell, 1997; Moursund, Bielefeldt, & Underwood, 1997; Thomas, 1998): 

With the success of Project Based Learning, one must be thoroughly aware of the pitfalls that 

may arise and the tactics to prevent an occurrence. If one is worried about not covering the 

curriculum content, ensure the basic content is covered before students embark on the projects.  

Do not allow the activity drive the instructional content, instead let the instructional content drive 

the activity. Students might want to choose a project and then try to fit it into the instructional 

content.  Establish that the  project‘s purpose is tied to the curriculum or performance standards.  
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Providing sufficient time for students to learn new skills or technologies, such as learning to use 

software programs or designing websites, will help avoid any pitfalls.  For collaborative projects, 

help students define their roles in project planning and implementation so  everyone is able to 

gain the critical skills and knowledge  outlined by the project goals. For example, everyone in the 

group can be an interviewer, and take part in the presentation of the final project. The set up of 

timelines and project deadlines in advance will provide a structure for project activities.  

Furthermore working together with other teachers to share resources to create a cross-classroom 

project has been extremely beneficial because it gives the students a broader understanding of the 

material. 

After the completion of the project, the teacher needs to determine what the purpose of the 

assessment is. Most generally fall into two general categories (Bonthron & Gordon, 1999): 

1. Achievement: Focus on outcomes of student learning to monitor progress and determine 

grades. 

2. Diagnosis and Improvement: Focus on process and look at student strengths and 

weaknesses to identify appropriate programs and students‘ learning strategies. 

 

Assessing student performance on project work is quite different from assessing traditional class 

work. As students are working on different projects with different timelines, the teacher‘s task of 

evaluating a students‘ progress is more complex than for typical classroom instruction where 

there is a collective assessment. 

As an educator, our students in Islamic Schools need to be 21
st
 century learners.  Though 

conflicting challenges may be present, such as meeting proficiency requirements of state 

academic standards and tests under the No Child Left Behind Act, our students must be college 

ready.  It is a joint collaboration to effectively prepare them for a world in which they will live 

and work.   By ensuring that the vision of a complete education is not lost in an effort to teach to 

the test, education must be rigorous and relevant for our students. The PBL methodology yields 

projects that meet today‘s standards for accountability and teach students the academic content 

and the 21st century skills they need for life success. 
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Response to Intervention (RTI) in Private Islamic Schools 
Seema A. Imam 

Abstract________________________________________________________________________________ 

This invited presentation takes a closer look at Response to Intervention (RTI) and the potential 

for Islamic Schools in general. The presentation is not a research one but rather a practical 

discussion on RTI with the perspective of how and why implementing RTI is beneficial to 

schools that implement it. The presentation begins with the context of the Islamic Schools, 

definition of RTI, some perspectives about preparing to use RTI, and close with ideas about the 

implementation and evaluation of RTI. Participants will go away with a better understanding of 

RTI and ideas about what is sound decision making in their schools. 
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Response to Intervention (RTI) in Private Islamic Schools________________________ 

In today‘s educational landscape there are many techniques, laws, and news stories that reach 

small private schools at a much slower pace and at times board members and administrators of 

Islamic Schools are confused by. The discourse can become noise after awhile and often schools 

are not sure where to focus since like other private schools they are in a different network and 

often navigate these challenges in isolation. In general, over the early years of Islamic Schools 

(1985-2000) and true to some degree still, Islamic Schools prefer not to take children with 

special needs. This does not guarantee that there are no struggling students in their classrooms, 

however. In fact the challenge becomes more serious because these same schools are not staffed 

to identify students with special learning requirements and therefore do not provide much 

assistance. Parents often prefer staying in the Islamic School and do not return to the public 

school environment where students might receive special services. In essence this is why, in and 

of itself Response to Intervention (RTI) could benefit the Islamic School student population 

tremendously.  
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This invited paper presentation will take a closer look at RTI and the potential for Islamic 

Schools in general. The presentation is not a research paper but rather a practical discussion on 

RTI with the perspective of how and why implementing RTI is beneficial to schools that 

implement it. The paper will begin with the context of the Islamic Schools, define RTI, offer 

some perspectives about preparing to use RTI, and close with ideas about the implementation 

and evaluation of RTI. 

Context of Islamic Schools in the US 

As a result of most Islamic Schools not having staffing for special needs, something that has in 

the past further exacerbated the identification process was that many schools did not have good 

relationships with the public schools. Often this has been the case simply because it was not 

cultivated. In fact the public school districts are potential places where schools could find public 

educators (in many states) who are funded to identify special learners who attend school in the 

private sector. The relationship has been in some schools strained due to misunderstanding of 

Muslims, their faith Islam, language issues, cultural differences and more.  Many schools are 

however in regular attendance at district professional development and have benefited from 

district relationships. It would follow that in the ensuing discussion of implementation of RTI 

there may be benefits worth exploring if schools partner with neighboring schools and reap the 

benefit of their professional development network on the research, planning, implementation and 

evaluation of an RTI program and not implement this in isolation. Another possibility would be 

that the Islamic Schools themselves gather together and share resources toward the 

implementation of RTI.  

Definition of Response to Intervention 

The first questions one might have are: What is the purpose of RTI?  What is Response to 

Intervention (RTI)?  According to Cooper, (2010) ―The purpose of RTI is to catch struggling 

children early, provide appropriate instruction, and prevent the need to refer the child for special 

education‖ (p.75).  He further states, ―RTI is a tiered process of instruction that permits schools 

to identify struggling students early and to provide appropriate instructional interventions. By 

intervening early, students will experience a greater chance for success and less need for special 

education services‖  (p.75). Thus RTI can be a means of effectively ensuring that all students 

receive assistance in their learning at a time when they need it and for the duration they require 

it. This means it is not forever in many cases.  

As a result of knowing how it works taking on an RTI program means a paradigm shift in our 

schools as it does wherever it is implemented. Thus, how should the Islamic Schools view RTI 

and how should we strive to implement it? The process is set up so that a student‘s progress is 

monitored at each phase and through the use of data the need for intervention is carefully 

determined. Cornett explains, (2011) ―Response to Intervention is a federal initiative that created 

a multi-tiered process to provide services to struggling learners at increasing levels of intensity‖ 

(p. 83). This allows for intervention in a student‘s general education without a special education 

designation in some cases but works in tiers so we better meet the needs of all students in our 

classrooms even those with special designations. It is up to schools themselves however, to 

decide if they enroll all children or retain those that have specific special needs identified at some 

point while in their attendance another reason to work closely with the public school. 
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It has been the case nationwide that students who struggle are readily placed in language or 

special needs programs when in fact other less permanent intervention might have been 

sufficient to ease the struggling student‘s way. This is not necessarily true in Islamic Schools, for 

reasons stated earlier, one being that they did not have the professional staff to identify those 

needs. It is often more likely that some students with academic struggles are not getting much 

assistance at all. To further understand RTI, school boards and administrators will find volumes 

of materials on the Internet as well as numerous books that are available to help guide them 

toward a better understanding of RTI. I would suggest that due to the nature of private schools, 

their school boards, and the general way that mandates are viewed, schools seek out the network 

in their state that is offering RTI professional development. Since, I doubt that we currently find 

RTI already implemented in many Islamic Schools, it is the first goal to better understand how 

RTI could help our schools to more effectively address the needs of all students.  Cooper stated, 

―RTI is designed to increase the percentage of children who can pass the NCLB state tests in 

reading and mathematics‖ (p.76).  The goal of academic success is certainly a clear goal held by 

Islamic schools as well.  When academic excellence for all children is a shared outcome, it may 

serve Islamic schools well to learn what RTI is and implement this new more focused process to 

benefit students in their schools. Cooper explains, (2013) ―A child would move from Tier 1 

general education (class wide intervention) to a Tier 2 (more targeted small group intervention) 

and, if necessary, to a Tier 3, where the student would receive additional support and 

individualized attention.‖ (p. 76). As it is defined and implemented already in many schools it 

provides assistance to students that may not fall further behind thus helping many students to be 

more successful in school overall. 

Perspectives About Preparing to Use RTI 

All over the country there are initiatives that are being put in place. Schools of education are 

getting on board in teacher preparation and public elementary and high schools are at a variety of 

phases in the development of RTI programs since it became law September 1, 2010.  So, for 

Islamic Schools to plan for more adequate instructional models makes perfect sense at this point. 

Cornett stated (2011), ―The federal government purposefully provided few details for the 

development and implementation of procedures, stating specifically that states and districts 

should be given the flexibility to establish models. Art Integration expands options as teachers 

design instruction that fits their particular students allowing students to learn through diverse arts 

processes and materials, including the multiple intelligences strategies and multisensory 

methods.‖  As our own programs are independent and have a variety of philosophies we can see 

how professional development can grow out of such a program. In addition some aspects of our 

programs would require creativity. We would want to address our schools having two language 

arts programs, one in English and one in Arabic. We would want to address the art of the 

memorization of Quran and thus our RTI program would have some unique factors to address.  

As stated by Cornett (2011), ―RTI requires teachers to engage in creative problem solving to 

differentiate instruction at the first signs of difficulty. (p. 83). 

As a first step if we plan more carefully and implement strong differentiation programs such as 

the one Cornett discusses, it may benefit our students. A good example of differentiation and 

intervention strategies and one of my favorites comes from the Cornett‘s textbook. I use it in the 

Arts Integrations course, which is a great reminder to teachers that there are many facets of 
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differentiation. When teachers realize that there are many things they can change to assist 

students‘ learning I believe students benefit. Her example spells the word, ―Particular‖  

P lace, (Learning Setting) ,A mount ((Time and Materials), R ate (Frequency) 

I nstruction (Teaching Strategies), C urriculum (Scope and Sequence), 

U tensils (Media and Tools), L evel of Difficulty (Complexity), Assistance (Scaffolding), and R 

esponse (Evidence). She focuses on the facts that we can alter place or setting where learning 

takes place, the materials uses, the frequency of an activity, the amount of the assignment, the 

level of complexity to name a few. This becomes a teacher‘s teaching style when a teacher 

embraces the value of making learning more prescriptive for certain students and teachers with 

multiple intelligences and learning modalities in mind. In fact  that is when the teacher 

themselves may become so involved in their teaching they thoroughly enjoy teaching. 

In fact, part of the process in preparing for an RTI program would be to have more teachers 

realize the benefits that there students would have an increased power over their learning.  The 

purpose in our classrooms is to instruct those who are gifted at their level, those who are average, 

those with special intelligences, the English language learners, those who learn who specific 

modalities---- all at their level and to engage them in appropriate ways so that the end result is all 

students being taught, validated and achieve their highest potential. We would want to review 

how possible it is to differentiate in a negative and not so productive way. There is detrimental 

differentiation and it includes teaching ‗too low, too easy, using low groups, easy texts, giving 

less access to computers, or recess and in general punishing lower achievers by demonstrating 

lower expectations. Preparing to implement RTI would require a paradigm shift and buy in with 

positive perspectives.  

 

Ideas About the Implementation and Evaluation of RTI 

Implementation of RTI is far more than elaborate differentiation. It is a multi-tiered system of 

support, data based decision making, and guides teachers in the recognition of eligibility for 

special education while it allows for all students to receive the kind of instruction they need 

when they need it. For more resources schools could check with state and local school districts, 

in fact in Illinois there are many resources and Illinois is into its 12
th

 year, far beyond piloting 

RTI.  As teacher educators focus more on Response to Intervention and as districts prepare to use 

researched strategies, collect valid data and do assessment to be sure that students get the 

increased sorts of opportunities that they each one require, I hope more children will benefit. For 

Islamic Schools, it makes sense to work together train our teachers, review some strategies and 

create a plan.   

According to Searle, (2010) ―I have found it helpful to envision the RTI framework as a three-

legged stool. The three legs are (1) an assessment process, (2) a tiered intervention menu, and (3) 

a problem solving process. Each leg of this stool must be in place for the framework to be stable 

and functional‖ (p. 2). This is very helpful for the stage of implementation that most if not all 

Islamic schools may find themselves at.  
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RTI plans can be designed so that they meet the needs of 80% of the students in tier 1. There is 

flexibility and while tier 1 is the core of the program decisions of who needs tier 2 or 3 is based 

on scientific evidence or data.  Each school is able to design their own plan and so drawing the 

line or cut between tiers is up to the individual school. What do we mean scientific based?  

Scientific based means that we have evidence, the program is shown to have worked, the tools 

used to collect data are objective and adequate as well as the study is published in a peer 

reviewed journal and includes enough of a description that others can replicate the procedures. 

Therefore, when we select models already tried and published that will enhance our ability to get 

our teachers trained and prepared.  

For a more in depth study of your school and your decisions that relate to RTI the three authors 

in the reference list that I highly recommend area Fisher, Sailor, and Searle. Some recommended 

websites are: http://rti4success.org/instructionTools ,http://ies.ed.gov/ncee/wwc/ , 

http://dww.ed.gov/ , http://bestevidence.org/ , To read the Public Law 108-446 of the 108th 

Congress go to http://idea.ed.gov/download/statute/html .   

Finally, in closing, RTI and this discussion, which was intended to be an overview in the context 

of Islamic schools, may be just one of the many possible programs to implement. It is up to us, as 

educators, administrators and school boards to ensure that we meet the needs of all students in 

our schools and that we do this through the best means possible. We are responsible for our 

students and are educating them at times when high quality research is available. Our teachers 

must continue to participate in continuous professional development and educational research as 

a means to having the best schools in the nation. We have much to benefit from as our schools 

renew themselves through the process of regular accreditation and become stronger. As we 

implement sound educational practices we must carefully select the best programs and continue 

to build strong schools. 
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Creating Collaborative Teams for Improving Student Achievement 

Kathy Jamil 

Abstract________________________________________________________________________________ 

Collaboration among teachers has been proven to be one of the most effective ways to improve 

student learning.  When teachers share information, resources and skills, work together to 

problem solve, and create a viable curriculum using data-driven decisions, student achievement 

increases. 

 

Though few would disagree that there are benefits of establishing a culture of collaboration, 

schools sometimes avoid this process as it poses challenges.   A common challenge is finding 

common time for collaboration. Teams should meet at least 90 minutes a week.   It is unfair to 

ask overworked teachers to work more hours after-school to collaborate, yet it seems too difficult 

to have multiple teachers meet at the same time during the school day when students need their 

teachers.   Another challenge maybe getting teachers involved in the process as it can be viewed 

as another top-down project that requires more from them. 

As teachers begin this process, they will immediately benefit from the support from their peers 

and sharing of skills and knowledge.  As teams work on common assessments for data analysis 

and curriculum development, they will witness the improvements of their student‘s learning. 

 Students will have clear learning goals, whether they are in class or receiving intervention 

through RTI.  Teachers will find they will have more time being more effective.   This workshop 

will share how to promote this process in schools, identify characteristics of successful teams, 

 and provide assistance on how to schedule team-time during the school day. 
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activities for girls. She has worked with the youth in various areas for over 15 years in scouting 

programs, college preparation, and youth group development in WNY.  
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Creating Collaborative Teams for Improving Student Achievement______________ 

Establishing highly effective teams in schools can have a significant impact on student 

achievement. Teams use data analysis to drive instruction, identify gaps in curriculum within and 

across grade levels, which in turn develops a viable ―living‖ curriculum. Teams work 

collaboratively as learners; they learn of their student‘s specific needs, school-wide needs, and 

learn strategies to help students overcome obstacles by sharing strategies with their peers.  This 

is an aspect of a Professional Learning Community, or PLC, where a school culture of 

collaboration and learning benefits students and teachers alike.  

Collaboration among teachers is one of the most effective ways to improve student learning.  

When teachers share information, resources and skills, work together to problem solve, and 

create a viable curriculum using data-driven decisions, student achievement increases. High 

performing teams communicate effectively horizontally and vertically with the PLC foundation: 

 

 

Kindergarten Team 

1
st
 Gr Team 

2
nd

 Gr Team 

3
rd

 Gr Team 

4
th

 Gr Team 

5
th

 Gr Team 

Shared Purpose: 

Ensuring high-

levels of learning 

for all students 

Shared Vision: 

Creating the structures and 

culture to ensure all kids 

learn 

Collective Commitments: 
Clarifying how each 

individual will contribute 

to achieving the vision 

Shared Goals: 

Identifying 

indicators to 

monitor progress 

 

Differences in content coverage, skill development and grading within the same grade level are 

common in schools where teachers work in isolation. Two students in the same grade but with 

different class teachers may get similar results on a standardized test, while having significantly 

different classroom grades in that same subject.  This can be due to many variables, such as a 

teacher‘s grade policy, infrequent assessing, student work expectations, criterion in identifying 

achievement, depth of curricular coverage, or different teaching strategies.  Even with 

curriculum maps and rubrics, the individual teacher is the most significant factor in student 

Horizontal Teams 
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achievement and variations are going to happen while working in isolation. Gaps within grade 

levels are widened over years as students continue to proceed through each grade level, falling 

farther and farther behind. Grade levels teams work on vertical alignment (subject-based such as 

a K-8
th

 Math Team, or interdisciplinary such as a Middle School Team) to cross reference 

horizontal work and remove gaps in learning school-wide.  The following is a suggested model 

to begin this process:  

1. Principals must have a strong understanding how effective teams work, data analysis and the 

PLC process. Some resources and trainings are offered on www.allthingsplc.info.   

2. Board presentations should be done to ensure buy-in from the board and support for 

initiatives that may require their approval, such as budgetary increases for staff development. 

3. Meet with key people in your building (circle of influence) to discuss the initiative. ―A 

principal benefits by working through the issues with a small group of key staff members and 

securing them as allies before engaging the entire faculty‖(DuFour, DuFour, Eaker, Many, 

2010, p. 21) Find teacher leaders that will support the process and move things forward.  

Principals should share the benefits of such an approach to inspire teachers and help them see 

how they will become better educators.  Choose members that are strongly committed and 

work well with people. These individuals will make up the Leadership Team.  

4. Decide which teams should be established based on school needs. If you find that many 

students are struggling with writing, a Language Arts Team should be one to consider. It‘s 

best to start with one or two teams initially.  It is possible to start with a vertical alignment 

before horizontal as gaps can be identified across grade levels and then teachers within grade 

levels can work together to standardize their work.  

5. Train the Leadership Team on how to serve as a liaison between the team members and 

administration.  They initiate collective commitments to establish team norms, help establish 

SMART goals, and develop, monitor and evaluate the team‘s action plan to achieve goals. 

Empower them with additional staff development that focuses on the PLC, data analysis and 

team building. Provide additional planning time for them. 

6. Seek school-wide support from the staff by reinforcing a shared purpose and vision for 

student achievement. According to Kotter (1996), ―a strong, guided coalition is always need 

– one with a high level of trust and shared objectives that appeal to both head and heart‖ (p.  

52). Monitor attitudes towards the concept that all students can learn.  This will take time, 

depending on what your current school culture fosters. Present the initiative along with other 

members of the Leadership Team in a stepwise manner, ensuring they feel they are supported 

throughout the process.  Select members from the staff to be on specific teams. 

7. Ensure collaborative time is scheduled during school hours.  

Though the Principal should attend some meetings, they are more focused on meeting with the 

Leadership Team to monitor progress and provide support.  It is important that the Principal 

does not take over the team meetings.  Distributing leadership by letting others ―own‖ the 

meeting empowers teacher-leaders. Shared responsibility establishes interdependency rather 

than dependency.  Principals focus on establishing environments where everyone on the team is 

heard, request feedback through surveys, and a have non-defensive approach obstacles are 

brought up or administrative short-comings are identified.  Principals need to keep in mind that 

it is not a matter of whether they agree that negative feedback is true or false; rather it is how 

another perceives it.  

http://www.allthingsplc.info/


13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

99 
 

Collaborative Team Processes 

Establish team commitment and norms – Teams create statements to describe what their team is 

about. For example, the Quran Team‘s vision is to ―develop a love for the Book of Allah in so 

that a student is always connected to its divine message and pursuant of maintaining an 

attachment in their hearts throughout their lives‖.  Team norms are identified as: 

 Meet on time  

 Have an agenda 

 Have minutes 

 Ensure everyone is heard 

 Be prepared for meetings 

 Ensure everyone has a role 

Collect data – Gather information (standardized tests, benchmark and unit tests, etc.) across 

grade levels for vertical teams and horizontally for within grade levels.  Data from multiple years 

of testing should be used.  Compare apples to apples; ensure that assessments are aligned using 

the same level of higher order thinking and question types.  This is more challenging if teams use 

teacher-created tests that were made in isolation and expected to be compared to another 

teacher‘s assessment results. If you find that you need more data, decide as a team which type of 

data you need to collect and create a timeline for creating/purchasing, administrating and scoring 

them.  Ensure that the assessments are aligned by grade level or within grade levels.  

Analyze data – While many testing agencies do most of the analysis for you, teams will decide 

how they will look at the data. Teams can decide how to divide this process; individual teachers 

can analyze data for the lowest performing areas for their class and share it with their team 

members to look for trends within and across grade levels. Here teams will find clarity in where 

the school has a strong academic emphasis and where they have needs. It is important that teams 

avoid assumptions based on opinions unless they have the data to back it up.  

SMART Goal planning – Based on the analyzing results of the team‘s work, teams will choose a 

Strategic, Measurable, Attainable, Result-oriented, Time-bound (SMART) goal. For example, a 

team discovers 60% of students achieve the school‘s target goal of 85% mastery at each grade 

level for solving word problems.  The team establishes a SMART goal: ―To increase the 

percentage of students who achieve the target goal of 85% mastery in math word problem 

solving on assessments done mid-year and end of the year from 60% to 80%‖.  Oftentimes our 

goals are vague, are not time-bound, and don‘t clarify exactly what the team is looking for 

(measureable). Teams establish strategy/action steps, distribute responsibility among team 

members, establish timelines, and identify evidence of effectiveness for each SMART Goal (see 

appendix for template). Schools may realize during this process that additional support is needed 

to enrich and extend learning for some students.  Administrative support is critical during this 

time; if teams have worked hard to identify a need and the Principal does not respond 

supportively, whether it‘s to establish an after-school tutoring program, teacher aid support, 

developing RTI in the building, the team momentum will quickly die out.  

The following table shows results of proficiency levels in 4
th

grade:writing 

informative/explanatory texts (Common Core WHST.6-8.1): 
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Teacher 1 Teacher 2 Teacher 3 Teacher 4 

73% of students 

are proficient 

100% of students 

are proficient 

100% of students 

are proficient 

52% of students 

are proficient 

 

Examples of Some Team Strategies: 

 Establish a SMART goal of 90% of all 4
th

 grade students to reach proficiency levels in 

explanatory writing texts by the end of the year evident on the state exams in May. 

 Are teachers 1-4 testing standards the same way? Is teacher 1‘s test considered a high-

level critical thinking assessment while teacher 2 is using multiple choice tests? To target 

gaps in learning, difficulty levels in assessments must also be aligned within grade levels.  

This team develops formative and summative assessments, administer, grade and share 

the results to identify whether the gap is related to student knowledge or 

teaching/assessment strategies.  

 Target the weaknesses; what part of writing explanatory texts are the students struggling 

with? If the team is unsure, they create common formative assessments that breakdown 

the steps of each component of explanatory writing in order to identify trends in student 

work where the challenges emerge. 

 Student support: students struggling in the class of Teacher 1 and 4 can be grouped for 

Title I services.  The Title I teacher would work 80 – 200 minutes a week with students, 

depending on their levels and needs, targeting the specific skills needed in writing.  

Implement intervention times for classroom teachers and their students by providing 

aides to work with the rest of the class while small groups work with teachers.  The team 

may opt to establish a writing lab in each class as a center.  Teacher 1 and 2 may swap 

classes for a few days to teach each other‘s group with a strength they can support 

students with.  

 Teacher support: Teachers learn about their students and learn from each other through 

Peer Coaching. Teacher 2 and 3 can coach Teacher 1 and 4.  Perhaps there are teaching 

strategies that works well in meeting this standard. Each teacher observes the other 

teaching or Teacher 2 & 3 teach Teacher 1 & 4‘s classes while the classroom teachers 

observe and later come together to discuss their experience. Studies have shown that 

―there is not one way to teach effectively, but many‖(Stigler & Hielbert, 2009, p. 34) 

Despite the fact that Teacher 2 and 3 have 100% proficiency in their classes, these teachers are 

equally concerned for all students. As part of the team‘s values, accepting that ―all students are 

our students‖ strengthens teams and provides for a nurturing environment school-wide. 

Challenges 

Though few would disagree that there are benefits of establishing a culture of collaboration, 

schools sometimes avoid this process as it poses challenges, such as lack of time and resources, 

and burn-out of teams. 

Establishing collaboration time initially seems difficult, but ways to implement this during the 

days just requires some creativity. Considering that effective teams should meet about90 minutes 

a week, it would be difficult for teachers to work more hours after-school to collaborate. If 

master schedules 1) schedule subjects to be taught at the same time for each grade and 2) 
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schedule specials during the same period, teachers that teach the same content area will be free 

for collaborative meetings during the same time while the special teachers have their students 

(see sample schedule).If more staff is needed to work with students, schools should look into 

recruiting college students, high school interns, guidance and administrators for providing 

additional support for intervention or enrichment activities for students. They can work with 

students by placing them into flexible groups as a way to group students based on needs while 

their content teachers meet to collaborate.   

Discussions on how to allocate existing resources should include administrators and team 

members as creativity will be the key to resolving challenges.  Schools can better allocate time, 

people, materials, and funds when multiple people with a shared vision put their minds together.  

Teams can avoid burn-out by ensuring appropriate pacing, yet consistent work that show 

progress of the team‘s meetings. Disinterest in a team can be expected if little or no results are 

apparent.  Team leaders must be vigilant about ensuring their team has created SMART goals, 

monitors their progress, and celebrating milestones. The Principal should work with the 

Leadership Team to ensure there is effective progress and improvement in student achievement. 

Teams continue through this process, allowing the realities of the student‘s progress over time to 

be the guiding principles behind teamwork.  

Capacity building takes time, however, if we are serious about learning, the results are worth the 

work and wait.  School-wide progress will be apparent among students and empowerment of 

teachers will be the school‘s norm.   

―Capacity building…is not just workshops and professional development for all. It is the daily 

habit of working together, and you can‟t lean this from a workshop of course. You need to learn 

it by doing it and having mechanisms for getting better at it on purpose.‖ (Fullen, 2005) 

 

(Inserts: sample schedule, SMART template) 

Resources______________________________________________________________________________ 

DuFour, DuFour, Eaker, Many. (2010)Learning by doing: a handbook for professional learning 

communities at work. 2
nd

 ed. Bloomington, IN: Solution Tree Press. 

DuFour, R. (2011) Professional Learning Communities at Work Institute. One is the loneliest 

number: developing leadership capacity in your school. Bloomington, IN: Solution Tree. 

Fullen, M. (2005). Leadership and sustainability: System thinkers in action. San Francisco: 

Corwin Press. 
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Kotter, J.P. (1996). Leading change. Boston: Harvard Business School.  

Stigler, J. & Hiebert, J. (2009).Maximizing the power of formative assessments. Phi Delta 

Kappan, 90(9), 640 
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Endowments for Islamic Schools 

K. Rizwan Kadir 

Abstract________________________________________________________________________________ 

Muslim organizations in general and Islamic schools in particular have been talking establishing 

an endowment for their respective institutions. Ten years ago, the idea did not make financial 

sense, but now it does as our organizations have matured, mashaAllah. 

About the Author______________________________________________________________________ 

K. Rizwan Kadir is a senior management consultant to Fortune 

100 companies in the areas of strategic planning, governance, and 

financial management. He started his career with an investment 

bank and worked at emerging growth firms at Director and C-level 

positions, including Chief Operating and Compliance Officer. He 

has an MBA in Finance and International Business from the 

University of Chicago. Besides undergraduate education at 

Northwestern University, he completed post-MBA work in 

quantitative finance at UChicago. A firm proponent of servant 

leadership, Rizwan believes in giving back to one‘s communities. 

Over the last 10 years, he has served on university and professional 

organizations‘ boards. Currently, he is Chairman of MCC Full 

Time School, one of the largest and oldest Islamic schools in the 

US. He is also a Director of Islamic Schools League of America 

(ISLA). 

As President of the Pakistan Club at the University of Chicago‘s Booth School of Business, he 

has spearheaded crafting a positive brand name for Pakistan. In the last 8 years, the Club has 

conducted admissions sessions, flood and earthquake relief work, presentations by senior 

corporate executives, diplomats, a Nobel laureate, renowned academics, and investments 

conferences about Pakistan. As a Director of University of Chicago‘s Alumni Board from 2004 

to 2007, he led its programming for the alumni, and presently counsels prospective 

undergraduates MBA, and PhD students. As the Regional Director (Chicago) of PRMIA  - a 

financial risk management organization – he cultivated a community of finance professionals in 

Chicago, rivaling those in the financial centers of London and New York. Since 9/11, he has 

been involved in inter-faith dialogs in the North Shore suburbs, and also worked on a project 

with the US Treasury‘s Counter-Terrorism Unit to develop financial guidelines for the US-based 

Islamic charities. Over the last 10 years, he has been a (volunteer) consultant to about 2 dozen 

fund-raisers and capital campaigns in the Muslim, Pakistani, and Kashmiri communities. Rizwan 

speaks on financial, international, and inter-faith topics at professional forums and has been 

interviewed by the Washington Post, MSNBC, Religion News Service, Voice of America, and 

the local media, among others. 
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Endowments for Islamic Schools____________________________________________________ 

After the British rule was firmly established in the sub-continent in the 19
th

 century, two major 

changes were made to the educational system with wide-ranging and long-lasting implications 

for Muslims. First, Arabic and Farsi were eliminated from the public curriculum with the result 

that almost overnight an educated class became un-educated. Equally devastating was the 

takeover of lands which had been granted to Muslim educational institutions. Consequently, their 

revenue streams – which depended almost solely on the donated land - dried up very quickly. At 

the same time, a switch to English as the medium of instruction made Muslim institutions mostly 

irrelevant in the new emerging world. 

Meanwhile in the US, the Land Grant Act of 1862 was passed which endowed land grants to 

small colleges or established them with the grants. Today, some of our best public universities 

owe their existence and success to this piece of legislation. For example. the University of Texas 

system – with one of the largest endowments – was given pieces of land on which oil was 

discovered later on, changing the fortunes of the system. 

So, while one civilization floundered, another flourished, with endowments playing a critical role 

in each instance. The history of waqf (plural awqaf) goes back to the time of the Prophet 

. The first waqf is the mosque of Quba' in Madinah, built upon the arrival of the Prophet 

Muhammad  in 622, and still stands on the same lot with a new and enlarged structure. 

Shaykh Hamza Yusuf has noted that the ten sahaba who were promised paradise are all said to 

have given endowments from their property. 

Within the first three centuries of Islam (6
th

 – 9
th

 centuries A.D.), Muslim jurists developed the 

legal institution of the waqf as an unincorporated charitable trust. In classical Muslim societies, 

awqaf typically provided public goods, such as education, health care, water supply, and 

highway facilities, and were considered a religious and charitable provision, but on a voluntary 

basis. For centuries, awqaf provided the only regular financial support for the madrasas - 

providers of higher education, mosques, Khanqas, bathhouses, bridges, and even to non-Muslim 

communities.  

There is growing academic evidence that the trust law developed in England at the time of the 

Crusades during the 12th and 13th centuries, was introduced by Crusaders who may have been 

influenced by the waqf institutions they came across in the Middle East. For example, Oxford‘s 

Merton College (established in 1274 AD) was influenced by awqaf in Muslim societies. It‘s no 

surprise then that Imam Zaid Shakir famously said ―Money has always underwritten intellectual 

power”. 

 

 

Basics 

An endowment is a fund which is kept in perpetuity to provide income earnings (from its 

investments) for the benefit of a cause (Islamic education, for example) and/or an institution. 

Such funds are permanent assets which are invested to earn income to support an organization‘s 

activities. The funds can consist of different forms, such as cash, securities, or property. 

Typically, only a small amount of income is paid out annually to fund authorized projects; this 

payout ratio is less than the investment gain, thereby preserving the capital. 
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A distinction between Endowments and Awqaf: Traditionally, awqaf were meant to support 

both public interests (waqfkhairi) and a donor‘s family interests (waqfahli). The family interests 

were besides Islamic inheritance rules. However, in the US, trusts typically manage family 

interests, while endowments and foundations support public institutions. 

 

Regulation 

In the US, endowments are independent of any firm or governmental group. Like pension funds, 

qualified endowments are exempt from taxation. In 2006, the Uniform Prudent Management of 

Institutional Funds Act (UPMIFA) was created to provide a comprehensive set of guidelines. It 

requires that endowment funds be prudently managed so that the purchasing power of the corpus 

is maintained. Faith-based and religious endowments may follow UPMIFA, but are not required. 

Endowment assets are listed on Form 990 filings with the IRS. 

 

Rationale for Endowments 

An endowment is a key element of long-term planning of an organization. In terms of 

sustainability, once an endowment has been established, it builds support for long-range 

maintenance of infra-structure and other programs. At the same time, existing endowments can 

be basis for acquiring new ones, thus leveraging an organization‘s support within its community. 

Financially, a viable endowment provides protection from fundraising trends which are beyond 

any one‘s control.  

 

Needless to say, besides being Sadaqa-e-jariya, an endowment is a great way to create legacy 

programs for the donors within a community. 

 

How to start an endowment 

Generally speaking, an endowment includes funds given to an organization by its donors, with 

the stipulation that the principal may not be spent, and with restrictions on the use of income by 

naming the intended purposes. A quasi-endowment allows the use of principal, but with trustees‘ 

prudence. An endowment document covers a donor‘s intentions and objectives - Kitabul Waqfin 

classical terms. Similarly, an Investment Policy Statement (IPS) covers investment policies of 

the endowment. 

 

Starting point of an endowment campaign should be to set up an Endowment Management 

Account (EMA) with the philanthropy advisory group of an investment firm. 

 

When does it make sense to start an endowment? 

A rule of thumb for the tipping point at which it makes sense to start an endowment (versus 

focusing on growing the organization) is when 75 – 80% of its expenses are met with current 

revenue streams, and if the organization has a solid base of repeat donors. 

 

In other words, think of an endowment as a retirement plan for an organization which has 

operating budget‘s current expenses to pay and may be facing increasing operating costs. The 

critical factor is to determine how much of the annual expenses can be met through regular 

revenues and general fundraising. 
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Endowments Caveats 

Endowments are not financial promise-lands or a panacea for all the financial needs of an 

organization. As stated earlier, most endowments stipulate restriction on the use of its principal, 

and in some cases, even the investment income may be restricted initially for awhile. For 

example, in 2003, out of University of Chicago‘s $3.5 billion endowment, almost $593 million 

could never be spent.  

 

A typical rate of expenditure (Spending Policy) for many endowments is barely 5% of the 

average total assets over the last 12 quarters.  

Endowments do not necessarily improve financial stability of a non-profit. Its balance sheet may 

improve, but it has little impact on the income statement. Finally, an endowment is distinct from 

a project fundraising, such as raising funds for a new building, which consumes all monies 

raised, whereas an endowment preserves the capital raised. 

Sources of Funding for Endowments  

Conventional sources have been wealthy individuals, public and private sectors, general public, 

and of course, income earnings from the endowment‘s investments. Among Muslim 

communities, the best sources of endowment money are zakat and sadaqa contributions. 

However, there are different opinions among our scholars and communities on both donation 

eligibility and usage of funds. 

 

One common myth is that the donors will fund the endowment and discontinue annual giving. In 

reality, annual giving is typically from the donors‘ income, whereas endowment donations, 

typically part of a donor‘s planned giving, are from their assets, not income. 

 

Some other pertinent issues, such as investment and risk management, as well as several issues 

mentioned in this article are discussed more in a powerpoint presentation which is available on 

Islamic Schools League of America (ISLA)‘s website at: 

http://www.theisla.org/staticpages/index.php/FinanceFundraising 
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Mind Over Task: Capturing the Best in Participatory Techniques  

Susan Labadi 

 
Abstract________________________________________________________________________________ 
Dynamic learning entails planning with brain research and as much student engagement as 

possible. This session captures highlights, practical tips, and experiencing the take-home 

methods the audience will enjoy from three books that guide instructional strategies with 

consideration given by practitioners from the realms of biology, cognitive psychology, and 

education. The titles are: Brain Rules: 12 Principles for Surviving and Thriving at Work, Home, 

and School; Why Don‟t Students Like School; and Total Participation Techniques-Making Every 

Student an Active Learner. 

 
About the Author______________________________________________________________________ 

Susan Labadi is Founder and President of Genius School, Inc. ~ 

A Professional Development Company (geniusschoolonline.com). 

She is also Project Coordinator of the American Halal Association 

and Editor of HalalConnect magazine. Her work with the 

association includes fueling social media and website, creating 

consensus on Halal Standards, promoting interest free financing as 

an industry, and developing Halal education. With a Masters in 

Teaching and certifications from National-Louis University, she 

serves on QAR teams for AdvancEd and presents to education 

colleagues nationally and overseas. Memberships are held in the 

Illinois Principals‘ Association and ASCD. Her goal is to advance 

education of Muslims worldwide through teaching methodology to 

promote student achievement. She also serves on the ISNA 

Education Forum Planning Committee and writes articles for 

Islamic Horizons. 

 
Mind Over Task: Capturing the Best in Participatory Techniques________________ 
 

What we think we do as educators may not be what we think we do. Let us postulate that 

typically to teach a science lesson we assign some reading to our students. The next day the 

instructor reviews and clarifies the reading. Then, with a partner, an experiment is performed to 

illustrate the lesson, and a lab report is written. Voila! We think that we have taught students to 

think like scientists. 

What a fallacy! Since when do scientists know the outcome of an experiment? Aren‘t they 

supposed to observe, interpret, and then report? Scientists have a wealth of expertise usually 

from much time investment and a wide bank of knowledge that guides them to their conclusions. 

As educators, sometimes we have the sense that we are performing according to scripts from our 

experiences as students, but we need to question those archaic practices in order to hone in on 
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something better. When was the last time that you knew all of your students were really 

thinking? How can you achieve getting all their minds on task? 

This presentation solicits the best applied brain research and tactics to give effective tools and 

insight to educators in order for them to capture active brain participation, and to foster cognitive 

growth and knowledge acquisition. 

From John Medina‘s Brain Rules: 12 Principles for Surviving and Thriving at Work, Home, and 

School, we understand that the critical initial component that must precede learning is to reduce 

stress. It cannot be overestimated that we must succeed in creating a connected, participatory, 

egalitarian community in our classrooms. An easy way to foster this, upon the initial class 

meeting, is to use ice breaker activities, have students introduce each other, and have everyone 

share something personally unique about them self. Teachers might also, in the introductory 

phase of community building, group students in some teams. The gist is to create challenges that 

help teams work collaboratively without threat. In this way, students understand that errors are 

acceptable and occur as a normal function of effort and learning. The trick is to teach them to 

persevere until success is achieved, no matter what the task. It can also be summarized that 

education greatly rests on the relationship one has with one‘s teacher, so make your relationships 

positive. 

Something else to know from brain research is how to get attention. We can use names, provide 

real stories, and relate learning to scenarios that students identify with. For example, in a 

Reading, Islamic Studies, History, Foreign Language, or other Social Studies class, one might 

posit a dilemma that students might face today which parallels the lesson. This might entail 

getting lost in a city, or dealing with a confrontation, or having to decide between two difficult 

choices. When links between content and students‘ lives are made clear, the gates for learning 

are open. 

However, those open brain gates seem to have an expiration programmed into them. Typically, 

we can hold an audience‘s attention for ten minutes, and then the brain downshifts for a bit. You 

might think of it akin to taking a ―commercial break,‖ but there are strategies we can use to jump 

start that attention and recapture it. Anything that elicits emotion or a spark of relevant 

connection to the student will bring their attention back to the presenter. If done each ten minutes 

for about three times, there seems to be the ability to cruise beyond the ten minutes barrier 

should the need arise. This is useful for block schedules and longer class periods, but generally 

ill-advised for younger learners since we want to incorporate movement and participation well 

before thirty minutes of class has passed. 

Also relevant is the brain‘s need for organization, so an outline of the lesson, a list of objectives 

for it, and an easily followed sequence helps students feel secure and allows ease of acquisition 

in learning. Instructors can scaffold organization through graphics, timelines, syllabi, and 

familiar class routines that can even have some fun reinforcing activity as its climax. Some 

teachers have regular class games for review, and even teams can be created for added 

motivation to learn the content. 

Memorization is facilitated by repetition, and using summarization at the close of class and 

review of the previous day‘s lesson at the commencement of the next class is effective. In fact, 

one could also make the case that spiral reviews and periodically highlighting important key 
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concepts is similar to periodic immunization booster shots. They remind us, revisit the learning, 

and reestablish the conduits to the brain‘s neurons for speedy recall. Remember how rusty the 

brains seem to be after a summer vacation from school, or if multiplication facts have not been 

used in some time? Using groups or pairs to revisit these ideas are effective strategies. 

Memory is ramped up when we use multiple modes of communication. Strive to have students 

experience as much visual stimuli as possible because it is the predominant mode of learning for 

most of us. Combine visuals with associated words, have students discuss, debate, and interact 

with the content, even write about it because all these means of processing further create more 

solid pathways in cognition.  

Using the perspective of cognitive scientist Daniel Willingham, author of Why Don‟t Students 

Like School? he explains that what most people mistake for intelligence is really a greater than 

average ability to recall information from memory. He also reveals, to the puzzlement of most 

educators, that the brain is typically lazy and really prefers to avoid thinking because it is hard 

work. With this in mind though, he does credit human brains with a capacity for survival, for 

curiosity, and for using the recall of memory to help us navigate through our days. It is the 

accumulation of past experiences that inform us on how to handle the immediate needs. We like 

to think though, if we find benefit or pleasure derived from making the effort. 

Applied to the classroom, Willingham encourages teachers to consider the students‘ perspective. 

Be aware of what types of thought processes the instructor is guiding the students through, and 

beware of potential pitfalls that might derail their exuberance for learning. In fact, educators 

should strive for ways to positively reinforce the students‘ experiences. Keep in mind that 

learning usually presupposes some background knowledge that is built upon to derive a deeper 

understanding. If that initial knowledge has gaps, it could be a tripping point or an opportunity 

for re-teaching. 

A strategy for building a lesson would be to establish the essential questions that need to be 

answered by the lesson. Then work backwards to glean the learning experiences the students can 

do to arrive at a conclusion. Be sure to connect back far enough to incorporate those basic 

learning elements that have a logical connection to the lesson. 

For example, let‘s create a lesson scenario where a student‘s bedroom needs new carpeting. Have 

the students determine how much carpet needs to be ordered if the carpet roll from the 

manufacturer is 15 feet wide. The lesson could feature a student-chosen detail array like color 

and various grades and costs to elicit a more authentic connection for the students‘ interest. One 

might have varying degrees of complexity with adding dimensions for closet floor space or an 

oddly shaped bedroom. The procedural steps and formulas for area and possibly metric 

conversions can be added at the teacher‘s discretion to the lesson. All these components offer 

possibilities for differentiation to customize the experience for the level matching the student. 

A very important message communicated by Willingham is that learning is rapidly acquired 

through reading, and a commitment to reading returns exponential results. Since so much of 

expert knowledge is initially couched in rudimentary knowledge, the most intelligent people 

seem to know a little about a lot of things, basically through reading. They go to expert level 

when they develop specialized knowledge relative to a field of study or professional experience.  
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In a nutshell, the key factor in becoming an expert, as research has revealed, is the commitment 

to practice. People who are considered to be great in their fields have a high threshold for mental 

exhaustion. They are in some definitions ―workaholics,‖ and most of us have probably 

experienced some successful students who have matched that definition. In the professional 

world, there is what is known as the ―ten-year-rule,‖ that one cannot be truly considered an 

expert without at least a ten year tenure practicing whether it be golf, chess, physics, or even 

teaching while deliberately reaching for higher levels of expertise and performance. 

With this in mind, it is important to differentiate that we expect students to be novices, not to 

create knowledge per se, but to understand and acquire knowledge and the appreciation for 

creating knowledge. There is a difference. While our students are not perhaps so well versed to 

create original thinking, they can memorize declarative knowledge, and use thinking skills to 

interpret and build upon that knowledge. We want them to make the learning connections, each 

and every one of them. That is our goal. To ask them to create knowledge is not a bad idea 

though, because it presents challenge; and even if the results are not world class, the challenge 

and expectation brings inspiration and can be very motivating to lead students to eventually 

become experts in their respective subjects of interest. 

Science fair is a hallmark event in most of our schools; yet, we who have judged many science 

fairs rarely see the cure for cancer or a successful economically feasible model of alternative 

energy. What we do derive though from giving students the science fair experience is an outlet 

for independent research, development of perseverance in an area of their interest, an 

appreciation for journal research and peer review, a challenge to meet deadlines, composition of 

a report, tabulating and graphing data, interpretation of results, construction of a display board, 

and usually an oral presentation of the chosen experiment or project. So who needs original 

research, when so many other benefits are derived from this assignment? 

It is in the spirit of challenge that instructors need to look at their own performance too. Most 

educators come to their self-established peak within about five years of entering the profession. 

It is incumbent on every education professional to continue to work toward improvement in 

performance, as the ever changing and dynamic classroom experience evolves to ready our 

students for 21
st
 century skills and knowledge. 

Reliance on acquiring participatory techniques promises to enrich the learning environment, and 

is still not used by enough instructors. Please develop a repertoire and share these techniques as 

outlined by Persida and William Himmele in their ASCD book, Total Participation Techniques: 

Making Every Student an Active Learner. 

Total Participation Techniques (TPTs) elicit higher-order thinking skills. Teachers should keep 

in mind the value of student relevance in designing lessons whereby students mesh existing 

knowledge with their perspectives and interests to derive an active engagement with content. 

This book describes thirty-seven TPTs, but we will only initiate the reader to ten easy to apply 

techniques. 

1. Think-Pair-Share 

a. Ask students to think about a prompt* Give them a short time to reflect. 

b. Allow students to pair with a buddy 

c. Advise them to briefly discuss their perspectives 
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*The prompt must be impactful 

2. 2. Whiteboard/Chart Paper Splash 

a. Give a prompt, question, sentence starter or quote. 

b. Students write on assigned areas of the room on a whiteboard or large papers 

c. Have students analyze each other‘s responses which could be categorized as 

Similarities, Differences, and Surprises. 

d. Students discuss their impressions in small groups with one chosen to present 

their analysis 

3. Similes 

a. Make similes about your chosen topic 

b. Ask students to explain the relationships to a partner or as a whiteboard splash 

c. Have students create their own similes 

4. Ranking 

a. The instructor chooses procedural order, concepts, chronological events, value 

based decisions or any criteria that can be ranked regarding the lesson 

b. Students rank and prepare to justify their analysis 

c. Pair or group share with an opportunity to revise as a group their final analysis 

5. Numbered Heads Together 

a. Students count off to determine which group they will be assigned prior to 

beginning an activity 

b. Students of the same number constitute the group, perform the activity and report 

as a group 

6. Thumbs Up/Thumbs Down 

a. Quickly determine students‘ statuses on any number of issues from readiness, to 

comprehension, or to agree or disagree 

7. Whiteboard Hold Ups 

a. Individual whiteboard allow for immediate formative assessment and feedback to 

the instructor 

8. Line Ups 

a. Line students into two parallel lines 

b. Students should have any necessary resources such as books or notes or prompts 

to discuss 

c. Start a fixed time for Q&A with the person in the line opposite them. Instructor 

monitors discussions 

d. When time is up, have everyone move two people to their left to change partners 

and continue with the next prompt 

9. Three 3‘s in a Row 

a. Instructor creates a sheet with 9 squares like Bingo 

b. Each square has a question or prompt and space for a brief response 

c. Students each have a sheet and are instructed that only they may write on their 

own sheet what another person answered and to write the initials of that person in 

the space 

d. Students are given a set time period to collect responses from their peers while 

instructor monitors which questions may pose greater challenges for correct 

responses 

10. Mouth It or Air-Write It 
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a. Every student can discreetly answer True-False, Yes-No, or a number response by 

silently mouthing it or air writing answers in unison with the class. Sharp teachers 

can see how many students are following, and all students are engaged and 

responsible 

There are many more possibilities for engagement, but probably the best benefit is that it makes 

learning fun and interactive. As educators, our job is to foster the love of learning and our duty to 

create the best experiences and relationships in our class communities can greatly be enhanced 

with participatory techniques. 
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Etiquette with the Quran 

Zahir Lewis 

Abstract________________________________________________________________________________ 

Before teachers engage students in teaching Quran, highly effective Quran teachers will have 

inner qualities that truly impact a student‘s long-term connection with the Quran. A teacher of 

Qur‘an needs to be molded by certain qualities and characteristics, establishing a connection 

between them and their students. Once that connection is firm, there is no limit to how much 

students will learn and internalize.  

About the Author______________________________________________________________________ 

Zahir Lewis is the Quran Director and teacher at Universal School in Buffalo, NY.  He currently 

teaches Qur‘an to grades 2-8 and runs a free weekend Quran program. He has worked as a Quran 

teacher for 6 yrs.  He has studied overseas, completed memorization of the Holy Qur‘an at Darul 

Uloom Madania in Buffalo and received ijaza with isnad from Shaykh Ahmed Tayseer Al - 

Quqa, one of the top Qu-ra in Amman, Jordan.  He is currently studying for NY State 

Certification in Elementary Education at Buffalo State College and is pursuing studies in the 

other Qira-at of the Holy Quran.  He is also one of the directors of the NYG (NOMADS Youth 

Group), an all boys youth program focused on teaching love and compassion as the way to attach 

young men to Allah and His Messenger (peace and blessings on him).  

Etiquette with the Quran_____________________________________________________________ 

What is the best way to teach Qur‘an? What are the best Qur‘an teaching strategies a Qur‘an 

teacher can possess to excel their students in the best of ways? As teachers, we all know that the 

Qur‘an is a miracle to all of humanity. Qur‘an is for everyone, and should be taught in a 

particular way to students so they can reap the maximum benefit from it. As a Qur‘an teacher in 

an Islamic School, one wishes to have his/her students maintain a strong spiritual connection 

with the Qur‘an, long after they leave the school. The lack of lifelong pursuance of the Qur‘an 

happens when students are not attached to it. There are certain qualities a teacher should have to 

instill the appropriate skills in learning the Qur‘an and developing a strong connection to it. 

Intention: Before we discuss student‘s relationship with the Qur‘an, teachers need to envelope 

and instill in them certain qualities, which the teacher will insha Allah inspire and motivate his or 

her students to excel in the Qur‘an Al-Kareem. Making sure the teacher‘s intentions are clear and 

sincere is the first thing a teacher does for their self. We remind ourselves that what we are doing 

is solely for Allah. Our Prophet, sallallahualayhiwassallam told us that the best of us is he who 

learns the Qur‘an and teaches it. If the aim is to be in the spotlight, for position in the 

community, or other than His sake, one must re-align themselves with their Creator and make a 

fresh intention. Once our minds and hearts are set to teaching the Book of Allah Most High, then 

we can move on to the other inner qualities one must need in order to make the Qur‘an an 

essential part of our children‘s lives. 
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Developing Inner Qualities: A Qur‘an teacher should be molded with praiseworthy inner 

qualities. Teachers should adhere to religious duties and not neglect them. Not only do students 

learn, ―alif, baa, taa‖, but they also observe a teacher‘s behavior and acts of worship, such as how 

we pray and perform wudhu. Whatever good act teachers do, students will see it and hopefully 

inculcate it into their lives if the teacher has the proper akhlaq and character with them. 

Teachers in general, especially teachers of Qur‘an, should always dress well and have the best in 

their cleanliness. Our clothes should be properly ironed, neat, fragrant and clean. We have to 

remember we are holding the words of Allah in our minds and hearts and our physical and inner 

appearance will reflect that. 

Teachers can address the students about a specific qualities using the Quran and Sunnah that 

deals with one of the superb qualities. For example Surah Qalam Ayah 4 talks about the Prophet 

sallalahalayhiwasallam as having the best of character, or inversely we cross across the Ayaat in 

Surah Maida Ayaat 27-31 that talks about Qabil killing Habil and then emphasize why we should 

have hasad and jealously in our hearts. The teacher can then describe the noble character traits of 

Habib Allah, sallalahalayhiwasallam. Teachers should also remind students that whoever bears 

the Qur‘an in their heart should have the best of character because they are carrying something 

special in their hearts and their outer and inner being should facilitate what it is carrying. 

Sincerity: Having sincerity towards students includes showing students that a teacher cares 

about them. This includes taking time for them and not rushing them in their endeavors. Extra 

help or intervention should be offered to students as needed. The concept of sincerity should be 

taught to the students repeatedly so students understand that you are there for them. This will 

also motivate them to learn more and strive harder in their lessons. 

We all know the Qur‘an is a medium between us and Allah and one who devotes an allotted time 

to study and learn Qur‘an fully can really reach a high position with Allah Most High. We need 

to tell our students this as well! They should know that if they are sincere in reading and 

memorizing the Book of Allah Most High, then the nur and barakah will start to descend on them 

and they will receive the real benefit and blessings of doing these wonderful actions. They will 

get the maximum reward for each letter. 

Differentiation: The teacher should be kind to their class and each of their students respectively. 

Time should be spent to learn the different learning temperaments of their students to 

differentiate their instruction. Student‘s capabilities will defer and teachers should assign work 

based on their capabilities to maintain an engaged student. More so with Qur‘an, the instruction 

is individually based and each student has to be given work that is in accordance with their ZPD 

(Zone of Proximal Development). 

Temperament: A teacher‘s temperament should be pleasant and welcoming and avoid showing 

arrogance or anger towards our students lest they get disheartened. One should treat the student 

with love and kindness, but at the same time students should be taught limits and make sure they 

don‘t mistaken the teacher‘s kindness for weakness. 

Students must be aware of the expectations in their temperament and demeanor. Teachers should 

warn students against arrogance, in feeling that better than others or looking down on those 
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based on their appearances. Storytelling, such as the story of Iblees and Adam are Quranic 

examples that tell us where bad traits can lead to. Iblees refused to prostrate before Adam simply 

because he thought he was better than him. This caused Iblees, which was known to be the leader 

of the angels, to get kicked out of Heaven and despicable in the eyes of all. Students who excel 

and make sure to brag of their accomplishment with the intent of making others feel inferior 

should be reminded of these stories. Just because one has memorized 7 Juz doesn‘t mean he or 

she is better than their peers who are learning how to connect letters. If they aren‘t sincere, 

what‘s the difference in their ―achievement‖ and that of Shaytaan‘s? Allah may refuse to accept 

how much Qur‘an they memorized simply because they weren‘t sincere or had a worldly 

objective for learning it. 

Discipline: The Qur‘an teacher should never discipline a student out of anger. When a teacher 

yells, raises his/her voice, slam things on their desk, etc., it may lower or hinder the attachment 

and reverence to the Qur‘an. Teachers should remember that they are not teaching to make an 

excellent student, rather we want to perfect their manners through the mirror of the teacher‘s 

manners. A teacher should try and correct their students conduct at the best time where he/she 

will be more susceptible in accepting the recommendation or reprimand that their teacher gives 

them. A teacher should avoid embarrassing thee student in front of their peers, instead the 

student should be talked to one on one as in most cases works the best. 

When manners are taught to students, discipline problems are reduced. Students should be 

reminded how they treat the Qur‘an is how much of the light and nur they will receive from 

Allah Most High. They should be told of the great barakah and blessings they will receive not 

only by memorizing or reading it, but also by the certain adab or etiquette they have with Allah‘s 

words. These etiquettes include having wudu when handling or dealing with the mus-haf, how to 

carry it, gently turning the pages of the mus-haf to prevent from ripping pages, being aware of 

how one sits when reading from the Qur‘an, such as facing the Qibla, the comportment one 

should have while reading from the Qur‘an, and not to engage in worldly talk while the mus‘haf 

is open. To some these may seem trivial and minute, but on the contrary, it has a powerful 

affection learners. How many adults do we see leaning on the back of the wall while the 

esteemed Imam, is giving us naseeha on Jumu‘a? How many adults do we see placing the 

miraculous book of Allah Most High on the floor? How many adults do we see engaged in 

arguing in the house of Allah? Why is this? The answer is the lack of adab. Why do adults, who 

are supposed to be role models for children, acting in such a way and expect children to be better 

in their behavior? We want to teach our children adab when they come to the masjid, how to 

treat their parents, elders, teachers, peers and classmates, and how to have adab with the Book of 

Allah. Teaching adab of the Qur‘an at a young age will have a lasting effect on children in their 

throughout their years. 

Teachers should be aware of the grading policy, and self-monitor their progress. Teachers can 

create a graph of their progress over time and students can establish benchmarks for each quarter 

before it begins and monitor their own progress throughout the quarter. Conduct, or 

comportment should be included in the Quran grades and expectations should be clear in the 

beginning of the school year. 

Relationship building: Students shouldn‘t feel hesitant to come to the teacher for anything. 

There shouldn‘t be a problem to give them pieces of candy, healthy snack, toy, or other gift that 
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makes them feel like they are cared about and that their efforts are appreciated. Teachers should 

try their best to come to class happy and smiling as cheerfulness is transmitted to students. 

Personal challenges in a teacher‘s life can shows in their actions or face, and when students sense 

this, may lead to them feeling disheartened with learning. It‘s also possible they may feel that the 

teacher is disappointed in them as if they did something wrong. Teachers should encourage a 

safe, open dialogue in their classes, where the teacher is learning from their students as well, 

despite the fact that they may be younger and smaller. 

Students are very keen and can gauge a teacher‘s commitment. Teachers must give students their 

full, undivided attention during class, or listening to them. Preoccupation with other matters 

while listening to their recitation tells a student that the Quran is not important. Verbal 

reprimands, will not have an effect on a student if the one who is saying it has a negative 

relationship or lacks a bond with the student. Developing such a bond with a student is critical in 

teaching in general and more so in teaching Qur‘an. Once a student has felt the genuine love 

from his or her teacher, then that student will feel ashamed in disappointing his teacher‘s feelings 

if something is done inappropriately in class. 

Calling parents to tell them of what a wonderful job their child is doing in Qur‘an class and how 

one is so proud of them builds strong ties with the children and their families. Calls or notes 

shouldn‘t be sent home only when there is a discipline problem. Teachers should make it a point 

to parents that their concerns for science and math classes should be as, if not more important, as 

receiving proper Qur‘anic education. Showing care for what they feel is important also builds 

bonds. This can be done by attending a student‘s football game, family aqiqah or doing a home 

visit.. This shows students that their teacher isn‘t just passing down information in the class and 

that they really do truly care. 

The teacher can increase their bond with their students by praising their good qualities and 

helping them with their behavioral shortcomings. The teacher can reward a student with a seat 

near to him or her for the day and make this a habit for any student showing significant progress 

and effort. The teacher should encourage celebrating milestones by provide a small gift or 

throwing a party for the class, based on the overall class participation, effort, and progress. The 

teacher can start a Qur‘an club and have something specialized made specifically for this group. 

Also, when a teacher shares their life experiences, it further increase his or her connection with 

the students. 

Classroom Environment: The climate of the Qur‘an classroom should be like no other 

classroom in the building. It should stand out from the rest and students as well as teachers 

should have a feeling of sakina when they step into the classroom. The classroom should be 

spacious enough to accommodate all students and even those who naturally have loud voices. If 

it‘s possible, it is highly recommend teaching Qur‘an in the masjid. What better place to learn 

Qur‘an than in Allah‘s House? Students honor the masjid beyond just a classroom. The students 

love to come in the masjid and naturally love maintaining a clean and fragrant masjid. The 

classroom environment should be filled with reminders on the blessings and virtues of reading 

and memorizing Qur‘an 

Teaching Awe of the Quran: Story-telling is engaging for students, and should be shared to 
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develop awe of the Quran. Stories, such as how the blessed sahaba, radhiAllahu ‗anhum used to 

learn Qur‘an in the Masjid from our beloved Prophet, sallalahalayhiwasallam, or how the angels 

spread their wings on those who are seeking knowledge together or the reward for just reciting 1 

letter, are motivational reminders of the honor of learning the Quran. Children should be taught 

the reward and gift from Allah Most High for those who He blesses to memorize the whole 

Qur‘an by heart. They should know the rewards and benefits of reciting the masnoonsurahs daily 

and that the Qur‘an can either be a witness for us or against us and is a protection for us in this 

life as well as the grave and Judgment Day. 

Etiquette building with the Qur‘an involves both the inward and outward aspects. Before we can 

make them perform the outward actions regarding Qur‘an, we must first tap into their heart, 

create a bond, with the by proper akhlaq and adab by the teacher first, and then open them up to 

the magnificent and wondrous world of the Qur‘an. 

If a teacher really commits to working on their inner qualities, the students will be naturally 

drawn to them and receive the maximum benefit of instruction. 

May Allah enable us to reach our students, but first and foremost ourselves in developing and 

inculcating ―Operation: Love Qur‘an‖ that He has allowed us to be a part of. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

118 
 

How the IB-DP Programs Enhance Education for Arabic as a Second 
Language 

Samia Ramzi Nabhan 

Abstract________________________________________________________________________________ 

The International Baccalaureate Diploma Programme (IB-DP) has proven to  enhance the overall 

learning of students in the classroom.  Such improvements in Arabic learning can be attributed to 

the following reasons: 

1. First, the IB program serves as a college-prep course of study that fulfills requirements of 

various nation higher education systems (UCs and Cal States for example).  This provides a 

strong incentive for students to complete these courses efficiently as it would save them time and 

money in college. 

2.      The fact that IB-DP requires student to pass certain grade in their Arabic course in order to 

get his/her Diploma, puts a lot of pressure on students, parents, teachers, and administration to 

take Arabic program very seriously. 

3.      The second reason this program effectiveness is due to the requirements embedded in the 

program which helps instructor‘s perfect curriculum by integrating listening, reading, writing, 

and speaking. Interconnecting these four elements brings the language to life. 

The IB-DP programme gives Arabic teachers a strong, well-formed back bone to the course 

curriculum. By focusing every lesson on listening, reading, speaking, and writing, teachers will 

be given examples of samples that would effectively assess the achievement of these teaching 

goals. Theories mentioned in the IB manual including ―The Five C‘s‖ and ―Content-Based 

Instruction‖ advise teachers on what type of material would challenge the students both 

linguistically and culturally to make the language ―come alive‖ and reach out to students. 

Listening and speaking are the oral interactions emphasized in the IB-DP program. Students are 

exposed to a wide range of communication and interaction situations which are real-life based 

and address social, cultural, and global issues. Communication exercises would include 

television programs, radio, lectures, plays, or video recordings exposing students to a wide range 

of variety in both oral interactions and comprehension.  Reading requires for the student to have 

an overall meaning of a textual material that a teacher would provide. IB-DP focuses also on 

Interpretation and understanding of grammatical structures and obtaining a wide range of 

vocabulary that becomes recognized after repetition and related in-class activities.  Writing 

would allow students to consider the cultural factor of writing to a specific audience. Writing in 

context and noticing the communication nature in Arabic provides engagement in class 

exercises. 

In this paper, the following will be explained in details: 

1.      How IB-DP pushes teacher to address all Arabic skills in an integrated way on consistent 

and systematic basis. 

2.      How assessment methods adopted by IB-DP have a balanced and comprehensive approach 
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as they use a variety of assessment methods, which cover all skills properly. 

3.      How IB-DP promotes critical thinking while teaching Arabic as a second language 

4.      How IB-DP allowed teacher to have adequate autonomy in designing their classes without 

being dependent of a specific book. 

5.      How IB-DP brings life to the Arabic language 

6.     What modifications are expected from Arabic teacher to teach according to IB-DP standards 

Meet the Author_______________________________________________________________________ 

Samia Ramzi Nabhan has been an Arabic teacher at Al-Arqam 

Islamic School for grade levels 9-12 for the International 

Baccalaureate (IB-DP) program in Sacramento, California. Prior to 

the recent position, she was an Arabic teacher for New Horizon 

School in Pasadena, California. In addition, she was teacher for 

intensive Arabic language in Al-Mashrek International School in 

Amman, Jordan. She was a teacher for six years in The Arab 

Community College also in Amman. Samia attained training 

workshops for Arabic Teachers through Al-Deen Foundation and 

the Bureau of Islamic and Arabic Education. Samia worked for a 

certificate of completion from the national K-12 foreign Language 

Resource Center for pre-K through 12 in Arabic and Hebrew 

professional development institute held in UCLA. 

How the IB-DP Programs Enhance Education for Arabic as a Second Language_ 
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Transforming Islamic Studies and Arabic Classes into the Most 

Beloved Classes in the School 

Sawsan Maddah & Tamer Osman 

Abstract________________________________________________________________________________ 

Our school‘s annual student survey has consistently shown every year that Arabic and Islamic 

Studies are the student‘s favorite classes.  Rarely are students sent to the office during these 

periods for behavior issues.  The fewest complaints from teachers about homework collection 

come from these classes.   In terms of student achievement, student‘s Arabic language classes in 

middle school are taught in Arabic, even if the student had only been learning Arabic for a few 

years.  The alumni are evidence of application of their deen and their frequent visits back to the 

school on their day off from high school, so they can sit in these classes again.  Yet, it is often 

heard from administrators and teachers alike, that these subjects are student‘s least liked classes 

in other schools. 

Though the strategies we suggest should be used in all classes, it is critical to use them in 

subjects like Arabic and Islamic Studies, where they are perceived as different, uncommon, and 

challenging in comparison to what is being taught in public schools.  Other foreign languages, 

such as Spanish, Latin and French are still more commonly taught in public schools.  Though 

Arabic language is increasingly becoming a more common language to offer in non-Islamic 

schools, it is still far from the mark as being as common as the others and is significantly more 

challenging.  Islamic Studies is the ―dos and don‘ts‖ class that reminds students of the things 

they cannot do, and for the things they can do, limited and procedural rules are there to follow. 

It is believed that there are two common success factors in the classes where student 

achievement and motivation is high: 1) students with a strong interest or motivation in a subject 

or class have a perceived ability that they can succeed and take ownership to their grade, and 2) 

students who feel that the teacher is sincerely engaged in teaching and they find that a connection 

to the teacher and subject is intrinsically rewarding. 

This workshop will focus on motivational strategies teachers can use to ensure students feel they 

can achieve through a variety of teaching tools and assessments for student ownership of their 

grade.  It will also focus on best practices for maintaining positive teaching behaviors that result 

in strong teacher-student bonds.  If our schools are to be ―Islamic‖ schools, the true measure of 

how effective schools are in producing God-conscious adults will be directly from their 

experiences in these subjects.  If the negativity remains after a student leaves a school, the 

knowledge learned was temporary and was sufficient for the students to ―get by‖.  Schools need 

to work towards establishing a strong, loving connection for students and these subjects if they 

are to live a lifetime as a practicing Muslim. 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

127 
 

About the Authors_____________________________________________________________________ 

Sawsan Maddah is an American citizen of Palestinian nationality, 

born in Jerusalem, Palestine, and the eldest of 6 siblings.  She 

attended Al-Nezamia high school in Jerusalem and the Teachers 

Training school in Ramallah.  After getting married in 1982, she 

moved to the United States and currently resides in Buffalo, New 

York with her husband and three children.  She joined Universal 

School in September of 2001 as an Arabic teacher for kindergarten 

through second grade.  Today, she continues to teach Arabic to 

fourth grade through 8
th

 grade students. 

Tamer Osman is born and raised in Buffalo, NY.  He completed his undergraduate studies at 

Buffalo State College in business and education. Tamer continued studying Quran and Islamic 

Sciences in Jordan and Syria. He also completed the memorization of Quran under the hands of a 

local Hafiz of Quran from Buffalo. He is currently the Director of Islamic Studies at Universal 

School of Buffalo, NY.  For over ten years he has been educating the youth of the local 

community.  His focus has been on teaching our youth how to lead an upright moral lifestyle.  

Alongside teaching full-time at Universal School, Tamer has established a youth group that 

welcomes people of all faiths and backgrounds.  Over the last few years Tamer has also worked 

with the youth from local gangs.  He has made an effort to show them that by establishing a 

purpose in their life they can overcome the negativity and challenges that they face.  He has 

successfully improved the lives of many youth in his community.  It is Tamer‘s belief that we 

can improve the quality of life of our children through holistic education; where, neither the 

body, the mind, nor the soul is neglected. 

Transforming Islamic Studies and Arabic Classes into the Most Beloved 

Classes in the School__________________________________________________________________ 

Statistics show that the Arabic Language courses are among the most disliked subjects by young 

students.  We are faced with the challenge of changing this prevalent attitude and transforming it 

into becoming one of the most liked subjects for our students.  The teacher‘s role is most crucial 

to achieving this goal.  Mastery of the subject is a prerequisite, yet it is not enough to win the 

hearts or the attention of the students.  At Universal School, the teachers, the administration and 

the students work as a cohesive unit to help make Islamic and Arabic studies the most beloved 

classes in the school. 

There are four components for effective learning: 

1. The teacher 

2. The student 

3. The materials 

4. The (school/classroom) environment 
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The most important of these foundations for learning originates from the teacher. The pious has a 

proverb. ―One salih can change a city but a city can never make a salih‖. The etymology of the 

word salih inclines towards the meaning of a teacher who sets the moral standards and endeavors 

towards righteousness.  Therefore, educators first and foremost need to become the student‘s 

moral compass.  It is evident from many studies that the example set by the "role model" is 

crucial to the education of the student. 

One of the duties of the teacher is to set standards. The setting of a standard through the teacher‘s 

dedication in the subject area is the groundwork for success in the classroom.   Students are 

extremely aware of their surroundings and especially critical towards their teacher. By nature, 

children are less hypocritical and if they do not sense the teacher‘s dedication they will rarely be 

dedicated themselves and will quickly lose interest.   Dedication is expressed through the love 

for the subject area and also the genuine love and respect for the students.   If the teacher does 

love and enjoy the subject they are teaching or are nonchalant about their students, then teaching 

becomes more challenging.  This is not a reference to the amount of information the teacher 

conveys to the student so that the students can regurgitate it on a test.   It is the actual love of the 

subject and the students, if instilled in the heart of the teacher that will inevitably give students 

an opportunity to love the subject and want to implement what they learn.  After all, if it was not 

for the Prophet‘s (peace and blessings be upon him) love of Islam and his followers, the 

companions would not have accomplished such high ranks as they did and Islam would not have 

flourished.  Islam is a living reality, and the path of knowledge is alive in every generation. Love 

is the foundation. 

Another aspect that must be considered is that a teacher should avoid approaching the course 

material as a collection of syntax and semantics to be memorized by the students and evaluating 

the students based on how well they can parrot what their teacher says. The teacher‘s objective is 

to have students learn the information, though that is not the complete goal. The teacher should 

also aspire to convey to the students the love and the beauty of the language or subject and to 

provide them with the opportunity to appreciate it as well. 

In the Classroom Management Action Plan by Harry Wong, he mentions on page 2, lesson 

2,―The number one problem in education is not discipline.  It is the lack of procedure and 

routines resulting in students not knowing what to do responsibly in the classroom‖.  The first 

few days of school will have a great impact on how the classroom will be conducted. The teacher 

should have ample preparation of the unit and lesson.  Many educators have experienced an 

outstanding lesson performance when well prepared before each class.  In regards to the level of 

knowledge of the teacher, mastery of the subject is the ultimate objective.   In the book, Mastery: 

The Keys to Success and Long-Term Fulfillment, Leonard argues that there are three types of 

people when it comes to learning, dabblers, hackers and masters.   He writes that the dabbler is a 

person who just learns the basics of a subject, while a hacker is someone who reaches a level of 

proficiency of the subject matter. The master is one who is committed to mastery. The master 

may not have mastered the subject in its entirety, but they are committed to achieving mastery. 

This is the only acceptable category for a teacher. There needs to be continuous growth, 

specifically from two paths. The first is through the information and connectedness of the 

subject, and the second is the ability to grow as an educator: knowing the effective theories, 

strategies, tools, technology and procedures to give a successful lesson delivery.  At Universal 
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School, there is an axiom which everyone tries to follow, ―life-long learners‖.  Life-long learners 

are the standard goal for the teachers as well as the students.   

The teacher‘s intention must be aligned to please our Lord through the means of sincerely 

wanting to truly guide the students to the pinnacle of success.  Educators receive the title of 

educators because of the education process not because of the profession.  Imam Al Haddad 

(May Allah be pleased with him) compiled a beautiful du‘a of intentions one can make as a 

teacher.   

To summarize this section, teachers must have ample knowledge and deep love of their subject 

and their student. They must also be in constant pursuance of growth for their development as an 

educator and maintaining their good intentions.  What an honorable of an endeavor to have the 

lifestyle of the Holy Prophet (peace and blessings be upon him). In the book, ―The Virtues of 

Good Deeds, Shaykh Zakariya mentions on page a hadith in which the Holy Prophet  said, ―I 

was only sent as a teacher‖. 

 

As for the second area of consideration, the role of student will be discussed. The student is first 

and foremost a servant of Allah with God given rights.  Educators often forget that Allah ta‘ala 

loves children and we overlook the fact that even when they are wrong, they are still innocent. 

This is proven from our Islamic Aqa‘id.  These students are the future of our religion and our 

contribution to a better society and humanity at large. This is a tremendous trust that is not to be 

taken frivolously. Although this section is about the student, one must emphasize the educator‘s 

part in having a successful student.  The teacher‘s role is not just to perfect the student, but rather 

to prefect our relationship with the student as well.  

One should consider the importance in reviving the Sunnah of how to treat children.  One of the 

most all-inclusive and absolute wise statements came from Sayidina Ali (may Allah be pleased 

with him) when he said the following, ―As for your children, play with them for seven (years), 

teach them for seven, befriend them for seven and then let the reigns go‖.  This statement could 

not have come from other than a psychologist of the highest order and it needs its own thesis. 

However, let us just elaborate on this remarkable statement. There is clearly such a thing as 

developmental stages. A teacher of any subject needs to not only be familiar with these stages 

but also have such an understanding of them where they can recognize these stages in their 

students to teach them accordingly.  Fairness is not to treat all the students the same. Rather, it is 

to treat them according to their overall situation, to differentiate their instruction, which is clear 

in the sunnah. Another main point in the road of student‘s success is the means of evaluation. A 

successful method is when students are well aware of what is expected of them through clear 

rubrics.  Rubrics should be provided prior to students being the work being evaluated.  It also can 

be reviewed after the evaluation in order for students to clearly identify their errors.  Also, 

students can thrive when they are evaluated in numerous ways and the lessons are tailored to 

their needs and their interests.  Using a variation of assessments is quite helpful in giving 

students an opportunity to express their talents in how they learn differently.  Lastly, when 

students are able to monitor their own progress by maintaining histograms or a visual of their 

progress over time, it encourages them to succeed. At Universal School there is the concept of 

students ―owning‖ their own grades.  They generate their own benchmarks based on their scores 

and compete with themselves which is the healthiest form of competition. This is eluded in the 
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hadith of the Holy Prophet (peace be upon him) where he advised us to not make today worse 

than yesterday.  It should be better and at minimum it should be the same.   

 

As for the lessons, teachers should be flexible on modifying the lesson plan according to the 

interest of the students. Teachers should be aware of what keeps the students engaged and 

challenged.  There should be a balanced mixture of games, stories, plays and hands on learning. 

The use of technology is important and a great benefit can be derived from it.  However, 

education should not be reduced to only fun and games.  Balance is the best medicine and it is 

the path of the Beloved of God (peace and blessings be upon him). One of the best ways of 

increasing the interest of the students is by implementing the concept of shura by acquiring input 

from the students about their interests.  This is what is referred to as being ―real‖ with the 

students.  Through sharing life experiences and appreciating them, their stories and life 

experiences become keys to building a successful relationship. The modern education system is 

lacking in this area tremendously and Muslims need to revive this tradition.  One must be very 

careful not to turn our students into robots that can fulfill the role of a modern consumer who has 

all the information they need to continue their robotic lives.  The best lessons are always when 

the teachers are actively engaged with the students in the lesson and are raising them up while 

descending to their ground of knowledge.  

The teacher should avoid direct critical or negative feedback. The way of our Prophet (peace and 

blessings be upon him), was through indirect critiquing for self-improvement allow the student to 

grow.  On the other hand, positive feedback must be direct. There is rarely a story from the 

seerah where a sahaba did a good thing or got an answer correct except that the Prophet praised 

him. What is blameworthy is the ―extreme unwarranted praise‖.   The objective of the feedback 

is for a student to succeed not to punish. This works wonderfully, especially if the school is 

protocol based rather than rule based. Otherwise, animosity will grow from the students and they 

may see the teacher in opposition of their well-being. Here we should also point out that the 

modern usage of guilt is strongly contradicting the to sunnah and shame (Haya‘) is what needs to 

be nurtured.  If a teacher has ever been criticized by a student ―this teacher doesn‘t like me, or 

hates me‖ then the teacher should reconsider their feedback strategy. 

In conclusion, power is through mercy and if one is blessed with it they should know that this is 

a great gift and a lordly attribute.  It is not a by chance that the first hadith in hadith science 

handed down to hadith students is the Hadith of Al-Rahma, (The hadith of mercy).  

In this paper we discussed the role of the teacher and the student in transforming your classes 

into classes the students love.  God willing the last two, the environment and the material, will be 

looked at in a different workshop. 
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Al-hamdu_llilahi rabb_il_‘âlamînwasallahu ‗alasaydinâMuhamamdinwa 

‗alââlihiwasahbihiwasallam.Nawaytu al-ta‘allumawatalîmawat_tadhakkarawa-tadhkîrwa_ na‘fa‘ 

wa_l_‘intifâ‘ wal-ifâdahwa‘l_istifâdahwa_l-hath ‗ala_tamassuki bi 

kitâbillahiwasunnati_rusûlihiwa_du‘âil_al-hudâwa_dalâlata 

‗ala_l_khayriwabtighâhawaj_hillâhiwamardâtihiwaqurbihiwathawâbihisubhânahuwata‘âla 

 

All praise to Allah, Lord of the Worlds. And salutations and greetings upon our master 

Muhammad and upon his family and companions. I intend to study and teach, take and give a 

reminder, take and give benefit, take and give advantage, to encourage the holding fast to the 

book of Allah and the way of his messenger, and calling to guidance and directing towards good 

hoping for the countenance of Allah and His pleasure, proximity and reward, transcendent is He. 
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Preparing Weekend Islamic School Teachers to Give their Best 

Abdul Malik Mujahid 

Abstract________________________________________________________________________________ 

Well-meaning teachers volunteer their time for weekend Islamic school mostly without any 

training or compensation. Teachers training programs typically fail since the volunteer teachers 

cannot afford to spare time for the learning process. This paper proposes adopting a mix of 

lesson plans, short online video lessons and fresh content requiring only 30 minutes of 

preparation time to compensate for this unique problem of training the teachers of the weekend 

schools as well as enhancing the relevancy, interest and benefit of weekend school system to 

Muslim students.  
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Preparing Weekend Islamic School Teachers to Give their Best__________________ 

The Challenges of the weekend Islamic schools  

Weekend Islamic school are the main source of Islamic education potentially for the 95% of 

Muslim children who attend public schools where is almost all community resources are focused 

on full time Muslim schools which cater to only a very small percentage of Muslim children. 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

133 
 

Weekend Islamic schools pose some very unique challenges. But there is no bigger challenge for 

it then the available time Students have only 40-60 hours a year available to them to learn all 

about their faith Islam. This is less than the 53 hours a week young people spend consuming 

media.
i
 Weekend Islamic schooling is usually only three hours a week, at the most. Since these 

children do not attend any other Islamic school, these three weekend hours are crucial to their 

Islamic education. 

More than 400 weekend Islamic schoolteachers and educators from forty plus schools identified 

the following top most challenges:
ii
 

 Absence of the qualified teachers 

 Their understanding of the subject matter and  

 Their ability to deliver the subject matter.  

No wonder that the same survey found the number one problem on student side is that they are 

not interested in the weekend school. 
iii

 

Weekend teachers are mostly volunteers. A large number of them usually lack in the following 

areas: 

 They are not formally educated in Islam. They mostly do not have any formal degrees or 

course work in Islamic studies. They mostly draw from their informal learning of their 

faith. 

 They are not trained teachers. Most teachers do not have any formal training as teachers. 

Some of them are young adults themselves and do not have experience of handling 

smaller children at the personal level either.  

 Confusion around the notion of volunteerism. While a large number of the weekends 

schoolteachers are dedicated to their students, their understanding of volunteerism defies 

the time commitment to prepare thoroughly on the subject matter that they are about to 

teach. As volunteers, some of them fail to take the responsibility seriously enough 

regarding punctuality and class preparation. 

 Teachers often don‘t have clear lesson-plans, resources and support materials to follow. 

Sometimes they do not have any textbooks to work with which can give students the 

spirit along with ritual aspect of Islamic practices.   

 While cyberspace is cluttered with information against Islam, the weekend school 

curriculum and text books is so static that it does not discuss what the rest of American is 

discussing about Islam. It does not equip children with information to dismiss or better 

yet counter those objections. 

 Teachers‘ training in a small town is almost impossible as teachers are not available. 

Whereas in the larger towns efforts often fail to attract teachers since the volunteer 

teachers are not willing to spare extra time to learn. 

As a result of the above-mentioned challenges the following is true about the classes as well: 

 Teachers fail to bring the subject matter to life, making it relevant for students 

 Teachers sometime don‘t respect or acknowledge the intelligence of the students 

adequately. 

 The class atmosphere is negative as more emphasis is placed on "Don'ts!" than "Do's!" 
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 Over emphasis on certain topics since books are available for them, for example the 

prophets of Islam which in some schools are taught for seven years, year after year with 

no respect to children‘s intelligence that they can learn all about prophets in one evening 

 Culturally formed, the teaching style may be old-fashioned rather than effective in an 

American context. 

Our children's reactions, therefore, to weekend schools are often negative. I first came to know of 

this problem when I was invited to speak at a graduation ceremony of a large weekend school of 

700 students that has been operating now for the last 40 years.
iv

 I had never seen the least happy 

faces in any graduation. One girl when asked about her weekend‘s school told us that she feels 

like opening the window and jumping down. This experience set me on a quest to learn more 

about our weekend school system. 

 Their public school is almost always is a better facility, teachers are better trained, has an 

evaluation system and more engaging as compared to the weekend school 

 Children are often forced by their parents to attend the weekend school. Many children 

see weekend school as a punishment rather than the privilege that it is. 

 Most children, when older and bold enough, say "No!" to their parents whenever Islamic 

Weekend School is mentioned. 

 Many students despite registration simply don‘t show up to attend classes of irregularly 

attend it. 

 The result is that most weekend schools graduates don‘t come back to Masjids. It might 

be only a slight exaggeration that the system currently is counterproductive as it is 

repelling the five percent of so students whose parents care to bring them to learn Islam. 

The rest are already away. 

 

Possible Solutions being currently used by the community 

These problems are known to the community and many efforts are in place to offer solutions. 

Here is a short list of solutions being used: 

Avoid volunteerism: Considering that a less then responsible volunteerism is a problem, some 

schools are opting to pay weekend schoolteachers.  

Teachers training: In larger cities teachers training is picking up. Some large schools now require 

their teachers to attend. Some give monitory incentives for this purpose. The Council of Islamic 

Organizations of Greater Chicago for several years organized the teachers training institute 

designed specifically for weekend schoolteachers.
v
  

While these efforts are probably delivering some results the Islamic education remains a 

challenge not only for the weekend school children but also for those 95% of Muslim students 

who are not currently enrolled in any Islamic educational program. This requires quite a bit of 

out of box thinking.  

Learning from the Khan Academy model for the Weekend School 

Can there be solutions that are equally good for both, those attending the weekend‘s schools and 

those who should but don‘t, the majority? 
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This is the question we ask ourselves at Sound Vision. Sound Vision has been dedicated for the 

education of Muslim children through mass media. We estimate that about 2 million children, 

new Muslims, new Muslims and some older people have learned to read Quran and offer prayers 

through our programs.  

At Sound Vision, we are observing some very alarming and disturbing trends among young 

Muslims. Some are leaving Islam formally but a whole lot is distancing themselves in many 

forms from Islam and the Muslim community. Yet others are developing self-hate and 

experiencing extra-ordinary anger. Our strategic plans as a results call for an enhanced resource 

allocation by all Muslim institutions towards the education, information, and well being of our 

youth. Considering that the largest number of Muslim youth who are connected with the 

community are connected through the weekend school, not the full time Islamic schools, it is 

therefore of utmost importance for all of us. 

It was during our research for the weekend school solutions that we started exploring on how an 

out of box thinking has started helping our nation in dealing with the challenges of science and 

math education in which the US students are repeatedly tested to be behind creating a vacuum of 

scientists and engineers in America. We found that one of the best solution to be the Khan 

Academy model that is quite applicable to our weekend school situation as well.  

The Khan Academy originated by Mr. Salman Khan‘s efforts to teach math and science to his 

niece living in a different city. Since then it has evolved to provide unique solutions to the math 

and science education problems of our country to the level that not only Bill Gates and his 

children are students of Khan Academy but Gates Foundation is funding it heavily as a solution 

to the American deficiencies in the teaching of math and science. Since good teachers are a 

problem for math and science why not one good teacher masters the art of teaching for a larger 

audience.  

The Khan Academy is essentially a large collection of short precise instructional videos that 

explain once concept at a time within about nine minutes. Children can learn better own their 

own pace. 

What we can adopt from the Khan Academy 

Here are a few features, which we can adopt from the Khan Academy and implement it for 

Islamic Weekend learning.  

 Khan Academy model addresses the key challenge of the weekend schools: the 

qualification and teaching skills of teachers. A few good trained master teachers can 

record short better lessons from which teachers as well students can learn from 

 Khan Academy is non-linear. It allows children to choose a topic based on their need or 

initiative instead of forcing several grades marshaled through one class as done by most 

weekend schools 

 Lessons are short more akin to children‘s attention span. All Islam can be divided up at 

grade level into short units for the best possible delivery of a concept.  

 Khan Academy is redefining classroom time for those in schools. Why an untrained 

teacher who does not know how to handle children or subject matter must teach a 

weekend school. What about both learning from a master teacher and then discussing the 
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topic in the weekend school or using the precious weekend school time to teach skills that 

require observation, demonstration and feedback. 

Challenges of adopting Khan Academy model for the weekend learning  

An Islamic study however is not like science and math.  

The Khan Academy videos are relatively easy production since one can pick up any standard 

math or science textbook and film the material for YouTube by using good teaching and graphic 

skills. Some Islamic studies books that teach rituals, and Quran that can be replicated in the 

video format relatively easily.  

Most Islamic studies material, however, needs to be freshly written in script format with 

storyboards. First by scriptwriters, then reviewed by scholars, master teachers and finally by 

artists who know how to communicate. Then production crew, illustrators, and directors need to 

produce and test on children to get the best nine-minute Islamic studies unit developed.  

We simply cannot videograph the existing Islamic textbooks and put them online with little 

better graphics and a sprinkle of interactivity. Our children are smart. Their eyes are trained by 

the media produced by multi-billion dollar industry. We will have to do much better to get their 

attention and retention so they keep coming back on their own initiative.   

The relevant themes that must be added to the weekend lessons 

There is a need for a full-fledged conversation about the curriculum of the weekend school. 

However, that is not within the scope of this paper. Suffice to note that translating the current 

weekend school text, therefore, would be of limited benefit. The content must be relevant to the 

challenges young Muslims are facing. Some material needs to be freshly written or rewritten 

with the following things in mind: 

 The content must be developed with a better mix of spirituality, meaning and purpose of 

Islam, relevancy of its teaching to our personal conduct and character along with the 

legal, historic and ritual Islam taught currently at the weekend schools. For example 

―salat is a duty and this is how you do it‖ limits the discussion about salat to its legal and 

ritual aspect. The purpose of salat, it‘s meaning, and developing a personal relationship 

with Allah needs to be added to what we teach currently.
vi

 

 This worldliness: skills to succeed in this world on the model of our dua rabbana atena 

fid dunya hasana might help make the weekend school more attractive and relevant. 

Better communication skills, for example, can help students become successful at school, 

job as well as in dawa
vii

  

 Emphasizing the integral connection of service along with worship as defined by Allah in 

Al-Maoon. Muslims are increasingly isolated in the society. Teaching this crucial Islamic 

concept will facilitate a balance personal development. 
viii

 

 Responses to objections on the Prophet, women, Sharia, Jihad, and the Muslim world so 

that children know how to handle difficult situations. It will help counter the challenge of 

Muslim children distancing themselves from Islam, Muslims, and developing self-hate. 

 Giving student tools to make their own decisions in any situation as we ask God multiple 

times every day, ihdenas Siratal Mustaqeem.
ix
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 Emphasis on Allah‘s mercy and acceptance based on kataba ala nafsihir rehma and Inna 

Allaha yuhibbut tawwabeen.
x
 This will be helpful in view that a large number of young 

Muslims get involved in all sort of haram including drugs, alcohol and haram sex.
xi

 They 

need to learn that there is hope for them. The teachings of tauba, isteghfar, and rahmah 

were critical in attracting and retaining Mushrikeen of Makkah who were deeply involved 

in things our young and involved in. 

 How to live Islam in school and college today while living among non-Muslims
xii

 

 What other faith believe in and how our beliefs differ from theirs and mutual respect. In 

consideration of the large numbers of Muslim students who are moving away from Islam, 

we need to strengthen our students with knowledge about other faith communities. This 

will help them interact with more confidence.
xiii

 

Development Process 

Who will develop all of the above are much more a creative challenge then a financial resource 

challenge. While the ratio of Muslim students in the full time Muslim school as compared to 

weekend school is at least 1:5, the resource allocation is probably 400:1. The cost benefit 

analysis is tremendous if we allocate proper resources for the 99% of all Muslim students who do 

not attend a full time Muslims school. While I am not against the Islamic schools and personally 

my family has benefited from it, we must realize a huge misbalance in community resource 

allocation. I would briefly discuss two model of development, one is professional and another 

collaborative volunteer based.  

Professional development 

This is the first option. The resources for the weekend schools don‘t develop since volunteers can 

only do so much. We need to get best master teachers in Islamic studies, assist them in dividing 

all Islam grade wise into 40-50 lesson units each per year. We will have to retain the services of 

the best possible educators, writers, artists, illustrators, on camera personalities, and producers. 

While Sound Vision has developed a whole plan of developing these lesson plans that will 

require funding to hire professionals to develop this material, we simply cannot delay the 

development of such material although a thousand dollar per weekend school by each Islamic 

weekend school will almost finance the whole project.  

Volunteer Co-development process 

This is the second best option, which will take a longer time, but eventually quality options 

might emerge. Initially Sound Vision conceived this option as a complementary feedback system 

to the professional development process, but it can be used until independently by any 

enterprising person. If one Salman Khan can launch a Khan Academy we have plenty of Khans 

left to try their hands on this co-development model.  

There are plenty of very dedicated weekend schoolteachers who are exceptional in their devotion 

to their students, in knowledge of their subject matter, as well as in their teaching skills. Some of 

them have been doing it for thirty forty years. A small minority is actually of professional 

teachers who volunteer for the weekend schools as well. I invite some of them to consider taking 

time off from their teaching to assist others. They can devote sometime learning the art of 

scriptwriting and video production. Their home computer and personal video equipment is good 
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enough. Just invest $15 dollar or so in a lapel mike. They can recruit some of your former 

students or family members as well for camera work. All the basics can be learned in five hours 

or so. We can assist and guide such voluntary production and the development of the 

accompanied lesson plans. 

Once your short lesson is ready for prime time, that is YouTube, develop a lesson plan to go with 

it and load it on a blogging application. Invite other teachers to use it and load their feedback on 

how they are using the lesson plan in your weekend school, the responses of students, and how 

other teachers would like to modify it for their usage.  

This co-development process will take some time before winners will start emerging, genre will 

get hold. Sound Vision will be happy to provide technical and artistic learning assistance to such 

teachers through webinars as well as load such works at one location with proper blogging 

feedback system and eventually categorize them into grade levels while allowing users to 

subjectively rate the lesson plans and video lessons.  

Traditional lesson plans need to be enhanced for the weekend schoolteachers 

The text based lesson plans along with the video based short lessons will help prepare a busy 

volunteer teacher to do a better job in class by investing as little as 20-30 minutes before class by 

including the following items in the lesson plans in along with the traditional lesson plans which 

include objectives of the lesson, procedure, and evaluation. Here are the basic new features 

recommended for these lesson plans: 

 

These lesson plans should provide the following: 

 Summary of the subject matter 

 Topics & questions for discussion, interactivity 

 Easy-to-use tips for classroom management  

 Resources to prepare for the difficult questions 

Summary of the subject matter 

To assist a volunteer teacher who hardly has any time to prepare, it will be helpful if the lesson 

plan includes the summery of the subject matter what that teacher will be dealing with in the 

classroom.  While some content exists in book format, most of the content on the above 

recommended themes, does not exist in book format but is found scattered online or in Islamic 

magazines and journals. Some is yet to be written. This section can provide references to book as 

well as online resources for further reading for those who can spare more time.  

Topics & questions for discussion 

Many weekend schoolteachers do not spare time or unable to come up with topics and questions 

that can generate a discussion on the topic. Many of these teachers have not gone to public 

schools in the US and therefore are unable to understand the cultural context in which these 

children think and operate. Providing them a menu of topics and questions for discussion will 

help teachers think more based on those lines and may help them facilitate a better discussion in 

the classroom on that topic.  
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Tips for Class management 

Since most teachers are not trained as teachers and are not willing to spare time to attend a day 

long teachers institute wherever it is available, a manageable solution is to provide them with 

class management tips on the regular basis. Written in short tip format on the progressive basis 

with each lesson plan, it is likely that they might put those in practice and gradually teach 

themselves to be better teachers. It can also accompany some links to online resources where 

they might learn a little more. 

Resources to prepare for the difficult questions 

One of the major ways to make classroom relevant to the weekend school specially the higher-

grade levels is to discuss with them what is being discussed in around us in the environment of 

Islamophobia. The above-referred Chicago survey of weekend schoolteachers points out that the 

older students are least interested in the weekend Islamic school. If the whole America is 

discussing terrorism and jihad and our schools are not talking about it, then we are definitely not 

relevant. If half of all states of the United States are discussing Sharia banning bills and our 

classrooms are silent about it, then we are not serving well. Although most objections on Islam 

are being recycled with a fresh twist, some are new. Most of these questions are predictable. 

There are some serious efforts in place to answer these questions that should be made available 

through these lesson plans.  

These lesson plans will be dynamically responsive to the input of its users. A teacher will be able 

to see the original lesson plans, and teacher‘s feedback that have already used it and their ratings. 

Sound Vision will simply be an expeditor of this very collaborative educational project! 

 

The Birth of Weekend Islamic School 2.0  

As the name ―two dot o‖ invites that the future weekend Islamic schools should model on a 

combination of several features in view of the fact that a normal young person consumes media 

53 hours a week today. Using a combination of master online lessons on the Khan Academy 

model and fresher more relevant content and teachers equipped with the model lesson plans; the 

weekend school should be modified in the following ways:  

 Online lessons: students should go through one online nine-minute lesson before coming 

into classroom. They should bring questions to the classroom based on watching those 

lessons. Instead of non-existent homework, the weekend school grades should be based 

on watching those master lessons, questions they bring with them, and the classroom 

discussion on that lesson.  

 The classroom should not teach that lesson but engage students based on that online 

lesson. In this way we will be essentially using the online master lesson as the main 

learning point and classroom discussion will strengthen that.  

 The teachers should also watch that online lesson and develop his and her discussion 

points based on that for classroom.  

 Teacher should then enhance her/his preparation for classroom through the available 

written lesson plan on that topic which will guide teacher about that lesson based 

discussion as well as relational tips and class management dozes  
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May Allah bless the weekend schoolteachers. Their hard work despite its limitation takes care of 

the largest number of Muslim students every year. With some resource allocation Muslim 

community can enhanced their capacity to do their best for a better future of our children.  

May Allah help our children become better Muslims and better human beings than we are.  

Speaker Brief Bio: Abdul Malik Mujahid is President of Sound Vision, a Chicago based not for 

profit foundation developing resources for Muslim children, parents, teachers and Masjids for a 

better dynamic community. Imam is an award winning academic author and the producer of 

award winning Adam's World Series and Al-Qari. 
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don‘t bring their children to the weekend school as well as students who don‘t see the weekend 

school relevant to their lives. It does not need to be a major component since the time available 

for the weekend school is only 60 hours a year or so. There are certain skills which weekend 

schools can teach children to enhance their competitive edge in a market place where Muslims 

are facing more difficulties due to Islamophobia. All students of weekend school go to public 

school where they regularly face challenges. Weekend school can debrief the public school 

students. It can teach them better communication skills that will help them in almost all carrier 

choices.  
1
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fed the hungry person sort of provides a tafseer of this crucial link of connection with creation 
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1
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they are able to make decisions for themselves on the daily bases within an Islamic framework of 

the Quran and Sunnah. This can be achieved by introducing briefly the following disciplines of 

Islamic knowledge at senior levels:  
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 Usool of hadith 

 Legal maxims of fiqh 

 Maqasid of Sharia  
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 Ikhtelaf and adab of ikhtelaf 

 
1
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percent engage in binge drinking (Gallup Survey). According to Chaplin Tahira Ahmed, her non-

scientific survey of two MSA participants from central zone found that about 70% are involved 

in haram sex.  
1
 Christians have developed a good body of literature on how to be a Christian at campuses and 

Jews have developed a well staff network of Hillel at the campuses. Muslims have none of that.  
1
 Just one missionary school in Chicago was training 18 former young Muslims to become 

missionaries towards Muslims last year. 12% of Muslim students in New York public schools 

have doubts about Islam and 29% sometimes use a non-Muslim name. (Columbia University 

Survey) 
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How to Become a U.S. Dept. of Education National Blue Ribbon 
Schools 

Necva Ozgur & Amira Al Sarraf 

Abstract________________________________________________________________________________ 

With third-party recognition, schools can bolster their credibility and enhance their image for 

recruitment and marketing purposes. The U.S. Department of Education‘s National Blue Ribbon 

Schools Program provides such recognition to high-achieving schools. This Workshop will 

explain the program and outline the steps to achieve Blue Ribbon status.  
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worked diligently to build a coherent school-wide program focused on student achievement and 

based on an ongoing professional development model that supports the work of the school‘s 

professional learning community.    She has been actively involved in the school‘s accreditation 

process by CAIS and WASC over the past eighteen years and took the lead in the school‘s Blue 

Ribbon application process in 2004.  New Horizon Pasadena is the first Islamic school in the 

United States to receive the National Blue Ribbon Award for high-performing schools.  A 

member of the Pasadena Area School Heads consortium of leading independent schools, she 

participated in the Steering Committee of the California Science Center‘s 1001 Muslim 

Inventions exhibit and has helped coordinate various interfaith activities.  Currently, her special 

projects include transitioning the school to the adoption of the Common Core State Standards, 

developing an environmental education curriculum, and coordinating PLC activities around the 

school‘s focus areas of reading, writing, mathematics, and technology.     

 

How to Become a U.S Dept. of Education National Blue Ribbon 
Schools_________________________________________________________________________________ 

Introduction 

By obtaining the status of a National Blue Ribbon School, a school can enjoy a number of 

valuable benefits.  In addition to improving and elevating the image and reputation of the school, 

there is the value of the application process itself.  However, just as in accreditation processes, it 

is not just filling out a form, but it is the self-examination the school conducts measuring itself 

against particular indicators of success to determine whether it is truly achieving the excellence it 

boasts that is most fruitful.  Therefore, although this presentation will provide the practical steps 

for completing a Blue Ribbon application, it behooves each school to evaluate itself and its 

potential eligibility and use the guidelines as part of a strategic plan for improving academic 

quality in the school and promoting student achievement.  To this point, it is strongly 

recommended that a school seek their Blue Ribbon status during an accreditation year when 

constituents are already in the throes of self-evaluation and program improvement. 

 

History and Purpose 

The U.S. Dept. of Education‘s National Blue Ribbon Schools Program (BRS) began in 1982 as 

the government sought to award schools where students attain and maintain high academic goals, 

including those that successfully close achievement gaps.  This program is part of a broader 

effort for the USDE to promote best leadership and teaching practices throughout the country.  

Of more than 138,000 schools in the U.S., just over 6,000 of these schools have received this 

honor over the past 29 years. 

Working with the National Association of Elementary School Principals (NAESP) and the 

National Association of Secondary School Principals (NASSP), Terrel H. Bell, the second 

Secretary of Education, launched the Blue Ribbon Schools and the National Distinguished 

Principals Programs in 1982.  The purpose of the program has always been threefold: 

―(1) To honor and bring public attention to American schools that achieve high academic 

standards or have shown significant academic improvement over five years; (2) To make 

available a comprehensive framework of key criteria for school effectiveness that can 

serve as a basis for participatory self-assessment and planning in schools; and (3) To 
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facilitate communication and sharing of best practices within and among schools based 

on a common understanding of criteria related to success.‖ (National Blue Ribbon 

Schools Program, USDE) 

 

Types of Awards 

Each year, the Dept. of Education recognizes up to about 413 elementary , middle, and high 

schools in the United States, including a maximum of 50 private schools.  Specific criteria is 

used to determine awards for two types of achievement.  Nominees must qualify as either an 

Exemplary High Performing School or an Exemplary Improving School.  The qualifications are 

determined mainly by standardized test scores in reading and mathematics and referenced against 

national norms. 

 

Value to Your School 

The importance of third-party recognition of schools is critical to building a strong reputation 

and enhancing a school‘s marketability to families.  Every school can toot its own horn, but 

when an outside agency validates a school‘s level of excellence using specific benchmarks, an 

organization can achieve greater credibility.   

 

In addition to accreditation which is first and foremost for a school‘s validation, the National 

Blue Ribbon Schools Program is another valuable way for a school to demonstrate their 

academic quality.  According to the USDE, ―A Blue Ribbon School flag overhead has become a 

mark of excellence, a symbol of quality recognized by everyone from parents to policymakers in 

thousands of communities.‖  It has the ability to elevate a school‘s standing, thereby enhancing 

enrollment, helping build partnerships, and ultimately inspiring school pride and confidence 

among faculty, staff, parents and students who have worked hard to achieve this status. 

 

The established criteria defines clear benchmarks for schools to indicate what is considered to be 

―excellent achievement.‖   This guideline sets a standard that for which schools can strive in their 

efforts to provide an excellent educational program at their schools. 

 

Role of the Council on American Private Education 

Founded in 1971 to provide a coherent voice for private schools in the educational community, 

the Council on American Private Education (CAPE) is dedicated to fostering communication and 

cooperation within the private school community and with the public sector to improve the 

quality of education for all of the nation‘s children.  CAPE is responsible for reviewing all of the 

private school applications for the Blue Ribbon Award, nominating 50 of the schools for 

recognition through the Dept. of Education, and providing suggestions for amendments before 

documents are sent in to USDE. 

 

All procedures for private schools applying for a Blue Ribbon are provided on the CAPE website 

at www.capenet.org and should be read and followed very carefully.   

 

After giving priority to any schools submitting a ―second try‖ application, CAPE determines 

nomination based on several criteria:  1)  preference to the schools that qualify in the ―improving 

schools‖ category; 2) eligible schools that meet requirements and provide exemplary responses 

http://www.capenet.org/
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to the essay questions.  If the number of these applications exceeds 50, CAPE selects from this 

pool randomly. 

 

Eligibility 

Basic Eligibility Criteria 

A school must be in existence for at least five years.  Schools must have a minimum enrollment 

of 100 students to apply.  There must be at least 10 students in each grade level whose 

standardized scores are reported over the past five years.  Only schools that have not received the 

award in the past five years are eligible to apply, but priority will be given to schools that did not 

get the award from 2003-2006. 

 

Eligibility Certification 

Non—public schools are eligible for BRS recognition if they meet one of two criteria: 

 

1)  Exemplary High Performing Schools: “High performing” means 

(a) that the achievement of the school‘s students in the most recent year tested places the 

school among the highest performing schools in the nation in reading (or English 

language arts)and mathematics as measured by a nationally normed test or among the 

highest in its state as measured by a state test. If a non-public school administers both 

state test and nationally normed tests, the school must be among the highest in both. 

 

(b) Disaggregated results for student groups, including students from disadvantaged  

backgrounds, must be similar to the results for all students tested. 

 

2)  Exemplary Improving Schools: If at least 40 percent of the school‘s students are from 

disadvantaged backgrounds, a school may qualify if it places among schools that have 

made the most progress in improving student achievement. “Made the most progress” 

means: 

 

(a) the school is among the top 10 percent of schools that have shown the greatest 

improvement in student achievement nationally over the previous five years on norm-

referenced assessments of reading (or English language arts) and mathematics, and 

disaggregated results for student subgroups, including students from disadvantaged 

backgrounds, must show improvement similar to that of all students 

 

Please note: Schools that rely on norm-referenced tests to qualify as an Exemplary 

Improving School, i.e., have not administered state tests, will not be able to apply for the 

2012 award due to a change in Program requirements. For 2012, Exemplary Improving 

Schools need to demonstrate that they are in the top 10 percent in gains in student 

achievement relative to national norms. The National Blue Ribbon Schools Program is 

carefully studying how best to measure such gains based on national norms for the 

different norm-referenced tests that are available. 

 

Assessment Criteria and Verification 

For either award, test results for reading and mathematics for the past five years must be 

submitted.  For the Exemplary High Performing Schools category, in the most recent year tested, 
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scores for ALL tested grades three and higher must be among the top 15 percent of scores in the 

state or nation for that grade using school norms as the standard.   As stated above, disaggregated 

results for student subgroups (of 10 or more), including students from disadvantaged 

backgrounds, must be similar to the results for all students tested in the most recent year tested; 

at a minimum, student subgroups must be at the 60th student percentile or higher on nationally 

standardized tests or state tests if administered. 

 

For the Exemplary Improving Schools category, private schools that use a national test will not 

be able to qualify.  If the school uses a state test, they can qualify based on the criteria stated 

above. 

 

CAPE provides a document entitled, ―Non-Public School Assessment Information‖ which 

provides the ―cutoff scores‖ of nationally normed achievement tests that define the top 15% of 

schools in reading and mathematics.   Some of the tests include:   ITBS (Iowa Test of Basic 

Skills), SAT 9 and 10, MAT 8, Terra Nova, CTP4, SAT, and ACT.  Scores refer to scale scores. 

 

To verify the standardized test data, schools must submit a copy of the printout from the testing 

publisher (with logo) that identifies the school‘s scores in reading and math for the recent year 

tested in ALL grades tested from grades 3.  It is preferred that these be on a single page or each 

grade on individual pages.  The rest of the data for the other years must be reported in a 

table/graph format, and schools should not provide verification documents for these years. 

 

Schools are often disqualified from the program either because they do not submit an assessment 

verification sheet, or they report the wrong kinds of scores (e.g., school percentiles instead of 

student percentiles), or the scores in the online tables do not match the assessment verification 

scores.  High schools using SAT and ACT scores from multiple testing dates should call CAPE 

regarding assessment verification. 

 

The Application Process 

It is important to note that CAPE will eliminate applications that do not comply with the 

program‘s rules and specifications.  This can be as seemingly insignificant as violating word 

count on essay questions or not providing a proper zip code.  Attention to detail is a MUST for 

this process to avoid elimination.   Also, in the essay section, responses must convey programs 

and practices that are well above the ordinary.  Schools may look at previous BRS applications 

on the internet to get a better idea of the types of responses that are considered to be suitable. 

 

Sections include: 

Demographic Data 

Schools must provide specific demographic data including: 

 Number of years the principal has been in his/her position 

 Racial/ethnic composition of the school 

 Student turnover rate in past year 

 Number of English Language Learners in the school 

 Percentage of students eligible for free/reduced-price meals  

 Percentage of students receiving Special Education services 
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 Number of Full-time and Part-time Staff (administrators, teachers, resource teachers, 

etc.) 

 Average student-teacher classroom ratio 

 Daily attendance rates 

 Graduation statistics (high schools) 

 

Summary 

This is a narrative snapshot of the school including the school‘s strengths and accomplishments, 

why a school should receive Blue Ribbon status, school‘s mission/vision statements, and any 

traditions, milestones, and nature of community served. 

 

Indicators of Academic Success 

Assessment Results 

In addition to data, schools need to describe performance trends and what they believe 

contributed to such trends. 

 

Using Assessment Results 

Schools need to explain how assessment data are used systematically to improve instruction and 

student learning and to inform parents, students, and the community of the students‘ academic 

achievement. 

 

Sharing Lessons Learned 

Schools should be able to describe how they have shared successful strategies with other schools 

or professional associations.  This is a good target for a school to participate in conferences to 

share their expertise. 

 

Engaging Families and Communities 

The school should explain how they successfully work with families and communities for 

student success. 

 

Curriculum and Instruction 

Curriculum 

Schools must provide an overview of how the school‘s core curriculum addresses the learning 

standards that apply in the school. This includes a brief description of the following:   

reading/English language arts, mathematics, science, social studies,  visual and performing arts 

program, physical education, health, and nutrition programs, and if grade 7, foreign language 

programs, as well as any unique curricula provided by the school. 

 

For reading and mathematics, schools must provide a description of the program and the specific 

instructional methods that are used and why they chose this approach and any specific efforts 

made to improve reading or mathematics skills.   

 

For one additional area, schools must show how it relates to the students‘ acquisition of essential 

skills and knowledge based on the school‘s mission. 
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Instructional Methods 

This section should include a description of how the school provides for differentiated 

instruction and any modifications to support student success including the use of technology. 

 

Professional Development 

Schools should be able to describe their professional development program and how it impacts 

student achievement. 

 

School Leadership 

The school must describe the leadership philosophy and structure along with the role of the 

principal and how the principal ensures that policies, programs, relationships, and resources 

focus on improving student achievement. 

 

Assessment Results 

SCORES 2010-

2011 

2009-

2010 

2008-

2009 

2007-

2008 

2006-

2007 

% Proficient plus % Advanced 

 

     

% Advanced 

 

     

Number of students tested 

 

     

Percent of total students tested 

 

     

Number of students alternatively 

assessed 

 

     

Percent of students alternatively 

assessed 

 

     

SUBGROUPS      

 

Private School Section 

In this section, private schools are asked to provide specific information including: 

 Any religious or independent associations to which the school belongs 

 Tax status 

 Tuition rates by grade level 

 Educational cost per student (school budget divided by enrollment) 

 Average financial aid per student 

 Percentage of budget devoted to financial aid 

 Percentage of student body that receives financial aid 

  

Celebrating Your Achievement 

The Blue Ribbon Award offers schools a number of ways to enjoy their recognition and share 

their accomplishments with the wider public.   
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D.C. Program 

The principal and a teacher are invited to join in the Blue Ribbon Ceremony in Washington, D.C. 

in November.  The ceremony usually includes a talk by the Secretary of Education and other 

recognized individuals such as inspirational teachers.  In addition to receiving a plaque and a 

flag, school officials get a chance to network with others and to attend workshops on best 

practices.  Overall, it is an uplifting and educational experience to be among the other 200-300 

other schools in attendance.  New Horizon also took advantage of the chance to meet with the 

school‘s congressional representative at the Capitol. 

 

School Celebrations 

Some schools hold their own school celebration to include all of their constituents and instill 

pride in the community.  New Horizon held its celebration in December with the attendance of 

the Mayor of Pasadena and other government officials.  In addition to speeches and songs, the 

event included the raising of the special Blue Ribbon Flag.  The school was able to create special 

banners and print up Blue Ribbon t-shirts in time for the celebration.  These helped boost pride 

for the year.  Blue ribbons were worn at our school picnic, a special Blue Ribbon seal was used 

on the fundraising dinner programs, and we have been using the Blue Ribbon logo on our 

website, stationary, and other publications.   

 

Public Relations 

The Blue Ribbon provides an excellent opportunity for positive PR.  Schools can submit press 

releases to the community to be recognized and for the local community to feel proud as well.  

New Horizon was featured on a local TV news station while also being written up in the local 

newspaper.  Links to these were provided on the website.  It was also a powerful selling tool for 

new families considering the school for enrollment.  Inside the main office, New Horizon created 

a Wall of Fame in which we hang our plaque, pictures with officials, and other memorabilia to 

celebrate our honor. 

 

Possible Obstacles 

Islamophobia 

Unfortunately, due to the potentially negative image of Muslims in the country, schools may face 

challenges.  During our time of celebration in September, New Horizon received notification 

from the Dept. of Education that they were receiving pressure from constituents in North 

Carolina, and the Congresswoman, in turn, pressured the Dept. of Education. 

 

Additionally, Militant Islam Monitor published scathing articles against the school and 

individuals in the school accusing them of promoting of being part of a ―Wahhabist-funded 

domestic Islamic educational network‖ and of ―aiming to replace the Constitution with shari‘a.‖ 

 

Schools should be prepared with supportive relationships with other schools and associations to 

be able to counter this Islamophobic garbage.   

 

Meeting All Requirements 

Down to the details, schools must be prepared to follow every requirement on the application.  

One school, for example, had to apply for the Blue Ribbon three times because of two previous 
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applications that were rejected because they did not follow the Word Count for each essay 

question. 

 

Number of Private School Applications 

Larger or smaller numbers of private school applications may affect the likelihood of your school 

being selected for the Blue Ribbon.  This cannot be controlled by any school, but schools may 

want to find out the number of applications once they submit theirs to know how many they are 

competing against. 

 

Conclusion 

Seeking third-party recognition is an important goal for all schools.  Whether it is the Blue 

Ribbon status or accreditation or some other type of recognition, associating our schools with 

other trustworthy institutions helps strengthen our own credibility and enhance our reputation 

among our families and within the community at large.  Certainly, the process itself of setting 

and reaching specific quality markers in the education industry is the most valuable achievement. 
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The Ensaar Program 

S. Fatima Quadri 

Abstract________________________________________________________________________________ 

The Ensaar Program is a project devoted to pleasing our Creator by showing mercy to His 

creation. In this program, students build character and leadership through service learning 

projects that require direct involvement with populations being served. The program engages 

students in altruistic ventures and inspiring experiences that prove to be life changing. 

About the Author______________________________________________________________________ 

S. Fatima Quadri has been an educator for 6 years in the Islamic school system with 

certification in middle school and high school education in the fields of history and language 

arts. She has conducted independent research and professional development on various topics in 

her field including the  most effective reading practices to implement in secondary schools, how 

to differentiate instruction for gifted learners, gender studies, and bullying. In addition to 

teaching, Fatima is also an active participant in youth groups and is currently serving as an 

adviser to the girls youth group, Steppin' Up (SSU) and director of the ENSAAR Club, a service-

learning program at MCC FTS 

The Ensaar Program__________________________________________________________________ 

PROGRAM  OVERVIEW& PHILOSPHY  

The Ensaar Program is an endeavor devoted to build character, leadership, and confidence by 

implementing the values taught in character education curriculums. The acronym ENSAAR 

stands for Education, Niyah, Service Advocacy, Altruism, and Responsibility. These tenets are 

stressed in the ENSAAR program not only by learning about character education goals, but 

through putting them into action via service learning projects. The service learning projects 

include a variety of fields: environmental awareness, animal rights, food distribution to the 

needy, compassion to the elderly, and mentoring students with special needs. The Ensaar 

Program promotes leadership among teachers, parents, community members, youth leaders, and 

most importantly students. It unites diverse groups towards one mission: pleasing our Creator by 

showing mercy to His creation.  

Here is how it works. The program coordinator contacts local organizations that offer service 

learning options. We seek out projects that follow three mandatory criteria:  

1. Students must interact with the population they are serving.  

The objective behind this rule is to cultivate the Islamic philosophy of community 

service. We serve humanity because it is a responsibility placed upon us by our Lord 

not because we are more able or superior to those we are serving. We are to realize 

that all of Bani Adam are created equal and those of us who have more wealth or 

strength should use it to benefit those in our community, this is an obligation upon us. 

This eliminates all fundraising projects where students collect funds and mail them to 

designated charities. 
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Often, students say phrases like, ―we made Eid baskets for the refugees‖ or ―we are 

raising money for the poor.‖ You might wonder, what is the error in these statements? 

The error lies in the child‘s disconnect to those that they serve. Rather, our students 

should play a game of soccer with students who have refugee status, get to know 

them as individuals, then work with them to assemble Eid baskets as gifts.  Ensaar 

Club does promote sadaqa and collects charitable donations from time to time; 

however, the emphasis is placed on our responsibility to give and students are 

cautioned from subversively feeling superior to others or using labels to refer to 

people as the poor, refugees, autistic etc. Although it may just seem like semantics, 

there is a big difference between referring to kids as ‗refugees‘ as opposed to 

‗children with refugee status‗ or ‗autistic kid‘ as opposed to ‗child with autism‘.  

 

2. Projects must serve humanity, animals, and the environment.  

From the life of our beloved Prophet Muhammad, peace and blessings be upon Him, 

we see that his services to creation were not limited to people. He was the first 

environmental, animal rights, and human rights activist known to modern history. 

Therefore, the Ensaar club program makes sure to include projects that serve all of 

these facets. 

 

3. Because we are a faith based school, projects should be through secular 

organizations.  

One of the concerns of placing students in a faith-based parochial school is the threat 

of limiting them to a ―bubble‖ where they lack meaningful interactions with other 

constituents of our society. Therefore, we seek out organizations that are diverse and 

non-faith based to fill in the void of a balanced learning and socialization experience. 

Not only is this is an excellent way to have our students be proactive contributors to a 

pluralistic society, it is also training for them to be the spearheads to effectuate 

positive change and development as adults.  

 

TRAINING 

All participants including adults interested in doing or coaching service learning projects through 

the Ensaar Program attend a training session that includes information on all the projects such as 

lessons on autism to better understand the special needs students we will be mentoring or a 

lesson on Alzheimer‘s to be prepared for some of the residents at the nursing home. Other 

projects may include training that teaches students the realities concerning animal shelters and 

the needs of abandoned animals or the threat of E.coli bacteria to fresh bodies of water and how 

to test for it.  This training educates participants in how to better serve and understand the 

creation of Allah we all interact with.  

After the initial training is complete, Ensaar members sign up for service learning projects in 

teams. The team consists of a teacher, parent, students, and youth leaders - making the perfect 

recipe for cross generational interaction. The training continues through conversations in the car 

ride to and from the site, at the location of service, or in Ensaar Club debriefing meetings. 

Because these interactions are limited to the students who sign up for the program only, Ensaar 
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Club offers one more educational component that benefits the entire school called: The Ensaar 

Club Lecture Series.  

 

ENSAAR CLUB LECTURE SERIES 

We invite local scholars and activists to come speak to the upper elementary and middle school 

youth about the value of the month. A conscious effort is made to invite speakers with diverse 

demographics and skill. For instance, one month we invited a young Mufti of South Asian 

descent who was extremely motivational spiritually, where as this month we invited a female 

political activist of Arab descent who will incorporate elements of the sunnah yet provide a 

political perspective. Through the lecture series, students are able to benefit from the training 

aspect even if they do not attend the program. Also, Ensaar Club mentors or students describe the 

benefits and lessons learned from the projects at morning assembly as lessons for those who are 

not able to attend. 

ADVOCACY  

Throughout the Ensaar program, the underlying mission is to advocate for Allah’s 

creations. Still, we choose one cause a year, and train the students to promote awareness of 

the cause on the school campus. For example, this year the students took to a silent protest 

against the use of disposable Styrofoam products by using their own private reusable 

dishes when served hot lunch provided by the school. Later in the year, the students will 

share statistics on the amount of waste they prevented from reaching the landfills and the 

amount of waste the school is producing throughout the year. The data will be presented on 

Earth Day with potential solutions for the school to implement in the coming year.  

 

THE IMPACT 

The Ensaar Program has changed the outlook of our students towards issues and people they 

often misjudged, misunderstood, or completely overlooked. For example, in one of our projects, 

we studied the struggles of undocumented immigrants. After the program one of the students 

boasted of her experience as she advocated for the cause by defending judgmental comments 

made towards undocumented citizens amongst her family members and peers. With every 

project our students participated in, their appreciation and respect for those they worked with 

grew. One of the students said to me, ―Before working at the baseball camp, I was afraid of 

people who had autism and down syndrome, but now the way they speak doesn‘t bother me, I 

get it. I actually talk to the people in our community who have those conditions now‖  

On another occasion, one of the parent‘s optimistically quoted her son‘s comments upon his 

return from a nursing home visit, ―Mom, I promise I will never put you in a nursing home, I will 

take care of you forever. I can never see you living in a home like that.‖  Stories like this and the 

leadership skills that develop through these experiences have become our motivation to continue. 

The Ensaar Program allowed our school to teach students how they can implement character 

education, not just study it.  
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POTENTIAL HURDLES  

It has been three years since we initially implemented the Ensaar Program at our school on a 

gradual basis and have since seen how it brings families together and promotes consistency with 

the small deeds that draw us nearer to Allah. Yet, with every mission there are hurdles.  Here are 

some of our hurdles and how we dealt with them:  

1. Recruiting Volunteers 

This remains a struggle, especially when it comes to car pools, but this year the 

administration is offering stipends to compensate teachers for their time. The 

coordinator must be someone who is really committed to the project, because project 

assignments and schedules are very time consuming. 

2. Getting Students to Attend Trainings and Meet Application Deadlines 

Students often take deadlines and training lightly but training is now a 

requirement to hold a place on the rosters. 

3. Middle School Students are Too Cool for Service 

The older kids are difficult to get through the door, but the school requirement 

for service hours is usually what lures them in and the delight of service is what 

keeps them in.  

4. Youth Mentors 

It was our goal to invite youth mentors to our projects from local youth groups, 

but this goal has still not come to fruition due to a lack of volunteers and 

communication.  

IMPROVMENTS FOR THE FUTURE 

One of the concepts we want to emphasize more is that change begins at home, and service 

begins with one‘s family. Although, mentors and speakers address this notion, we want to take it 

a step further through Ensaar Diaries. Prior to a project, students reflect upon their knowledge 

of the mission through a diary entry. Then students will write a second reflection in the Ensaar 

Diaries reflecting upon how they will internalize the lessons learned from this project and how it 

will impact their behavior towards immediate or extended family. For example, after working at 

the nursing home, an Ensaar participant may reflect on how this experience caused them to be 

more appreciative and mindful of their grandparents or how their time at the Cat shelter has 

made them more cognizant of feeding hungry cats in the neighborhood. Ensaar diaries will also 

provide anecdotal research to log the benefits and drawbacks of the program for future 

development.  
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National Islamic Studies Standards and Assessments Program 

Analysis: The Good, The Bad, and The Future 

Habeeb Quadri & Denis Jarvinen  

 

Abstract________________________________________________________________________________ 

Alhamdulillah, Islamic education has come a long way from make shift classrooms in the 

basement of person‘s home to over 600 weekend and 230 full-time schools nationwide .  As 

immense as these accomplishments have been it is important that our efforts in educating our 

children does not stop here.  We need to continue to dedicate our time and innovate ways to 

improve our past accomplishments.  Many parents and educators alike have asked the question, 

―Where do we go from here, how do we continue to raise the bar of Islamic education? While 

some individual institutes have succeeded in developing academic excellence by creating the 

perfect formula to balance secular and Islamic studies curriculum, as a community we have 

failed to ensure that all Muslim students are receiving quality Islamic Education.  In terms of 

secular curriculum our day schools are relatively equal.  This is because extensive research has 

been conducted to establish national and state accepted standards for subjects like math, science, 

and language arts.  According to many educators, standards outline what every child should 

know and should be able to do based on their grade level and cognitive ability.  Maintaining 

benchmarks removes inequalities within curriculum.  Currently there are no set standards for 

Islamic studies curriculum. This means that within every school each teacher sets his or her own 

standards, ultimately creating different demands on students.  Without setting national standards, 

instruction and assessment become inconsistent.  Standards can help teachers design curriculum, 

instruction, and assessments on the basis of what is important to learn. In talking to other 

religious (non-Islamic) school educators I learned that it is beneficial for schools to have 

commonalities.  Schools with similar curriculum and standards make it easier to track student 

achievement, simplify the process of student transfer from schools, and aid teachers in working 

together to share ideas and lesson plans. 

 

The aftermath of 9/11 has also left many feeling negatively about Islamic schools within 

America.  Several media groups have begun investigating Islamic schools based on false 

accusations that Islamic schools in America teach hate.  MSNBC conducted a two day segment 

trying to gain an inside view of local Islamic schools.  The segment was followed by an online 

poll that shockingly revealed that 33% of 57,000 voters admitted to feeling concerned about the 

increase of Islamic schools in the U.S.  By standardizing the curriculum we will be taking 

Islamic education to the next level, as well as help remove any doubt about what is being taught 

in our schools.                                 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

156 
 

About the Authors_____________________________________________________________________ 

Habeeb Quadri is the Principal of the MCC Full Time School in Morton Grove, IL. He has a 

Bachelor in Teaching of History and a Masters in School Administration. He currently is taking a 

few courses a year at the Harvard University Graduate School of Education – Principal Center, 

where he has accumulated more than 300 clock hours of instruction and works as part-time staff 

in their professional development programs. In addition to his teaching and administrative 

experience in public and private schools, Habeeb has delivered hundreds of lectures throughout 

the United States, Canada and abroad on Islam, society, and social problems confronting Muslim 

youth and the community at large for the last 15 years. Major television networks and 

newspapers such as, Chicago Tribune, MSNBC, PATCH.COM, ABC, NBC and CBS local news 

have interviewed Habeeb.  Additionally, Habeeb maintains an active interest in education 

consulting. He has started his own educational consulting company called High Quality 

Educational Consulting. Mr. Quadri has conducted workshops for the U.S Department of State, 

weekend and full-time Islamic schools, public schools and universities around the world. His 

company had partnered up with IQRA Foundation to write and initiate the first Islamic 

Standardize Islamic Studies Test partnering up with Riverside Publishing the makers of the 

famous national IOWA TEST.  Habeeb was also a member of the DePaul University, College of 

Education Dean Advisory Board for the last three years and is currently on the National 

Advisory Board for MYNA (Muslim Youth of North America).  He has currently co-authored a 

few books entitled the ―War within Our Hearts‖ (The Struggles of the Muslim Youth), ―Thank 

God it is Jumuah‖, ―Parenting, Who Said it Was Easy‖, ―Wisdom of the Wise: Advice of 

Luqman (A) and was the religious and cultural consultant for the children book ―Under the 

Ramadan Moon by Sylvia Whitman. Habeeb also has two other books projects in the works 

regarding A Guidebook for Islamic School and their Best Practices and Marriage for young 

couples. 

Dr. Jarvinen, Ph.D., is a recognized authority in the assessment 

industry with over 20 years of experience managing all facets of 

large-scale assessment programs.  In 2006, he founded Strategic 

Measurement and Evaluation, Inc. (SME) whose focus is on 

improving the quality of assessment material, advancing the 

reliability and validity of assessment scoring, and promoting the 

effective use of assessment data.  To accomplish these goals, SME 

provides assessment design, development, scoring, and 

sophisticated psychometric services to large school districts, state 

education agencies, and private corporations across the United 

States. Dr. Jarvinen is regularly involved in the management of all 

facets of test development, including the development of 

customized test specifications, psychometric analysis of 

assessment data, equating and scaling of test forms, and the 

preparation of final test materials and technical reports.  His 

evaluation experience includes the design, collection, and analysis 

of evaluation data in educational and business settings.   
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Dr. Jarvinen is also experienced with staff training, the development of computer programs for 

the statistical analysis of assessment and survey data, and the design of customized score reports 

and related products.   

 

National Islamic Studies Standards and Assessment Program Analysis: The 

Good, The Bad and The Future_______________________________________________________ 

Benefits of National Assessment for Islamic Studies  

Since 2009 educators of Islamic studies curriculum have been working together to collect 

research and data in order to establish national curriculum standards for Islamic studies subjects 

like Qur‘anic studies, Sirah and Hadith, Aqidah, Fiqh, and Akhlaqh, and Islamic History.  As of 

this year experts in curriculum and instruction and religious studies are being brought together to 

form a panel to develop nationally approved standards for Islamic studies curriculum.  Inshallah 

this new direction will help develop uniformity within Islamic education by ensuring every child 

receives a fair and equal education in regards to Islamic studies curriculum.      

 

Once the Islamic studies national curriculum standards are in place the next step is to provide 

teachers with an approved framework for national testing.  Standardized testing can give schools 

and teachers feedback about students – a resource tool used to identify students in need of 

enrichment or remediation. These formative assessments can be used as a screening system at the 

beginning and middle of the school year to help recognize which students are academically on-

track and which are at-risk for difficulties in key critical content areas, such as Qur‘anic studies. 

Data from standardized tests can help identify students who should receive research-based 

interventions. Schools can then use progress-monitoring data (collected on a frequent basis) to 

gauge the students‘ progress (or response to an intervention) towards critical academic outcomes 

(Tilly, 2008). Further standardized testing can help communicate to parents shared expectations 

for learning, allowing parents to know how their children are progressing in their Islamic studies 

education.   

 

With standardized curriculum and nationally recognized tests being a new concept to many 

Islamic studies teachers, Br. Habeeb Quadri, M.ED and Dr. Denis Jarvinen will provide a 

detailed analysis to help teachers and administrators build their knowledge on utilizing data to 

drive Islamic studies instruction.      

 

National Islamic Studies Standards 

Br. Habeeb Quadri principal of MCC Full-Time School (in Morton Grove, IL), educational 

consultant, author of Islamic literature for young adults and parents, and well-known public 

speaker will explain the components of Islamic studies national standards and the process 

panelist are currently undergoing to develop benchmarks.  Figure 1.1 is a sample of National 

Standards for third grade students studying Aqidah, Fiqh, and Akhlaq.    
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Figure 1.1 - Third Grade National Standards  

 

 
 

Utilizing Data for Islamic Studies Courses 

Dr. Denis Jarvinen, president of Strategic Measurement and Evaluation will explain how to 

interrupt data from Islamic studies standardized tests.  His detailed analysis will help Islamic 

studies educators understand how to read reports and make decisions about the data collected.  

Dr. Jarvinen is an award winning educator.  He earned his Ph.D. in Educational Psychology 

specializing in Measurement and Evaluation.  Dr. Jarvinen has over twenty years of practical 

experience managing the development of assessment material and analyzing data. Dr. Jarvinen is 

a recognized authority on facilitating test development and utilizing expert statistical analysis of 

data.  The following reports are samples of how data can be collected within Islamic studies 

courses with the implementation of National Standardized Tests.           

 

Figure 2.1 is a sample individual student report.  Dr. Jarvinen will discuss how data collected 

from this report can aid Islamic studies teachers in identifying student achievement in all four 

content areas.  This type of report compares a student‘s scores to the average score achieved by 

students in the same grade level across the U.S. (―National Average‖) as well as the students in 

the same grade in the school (―School Average‖).  The National Average indicates a general 

range in which scores fall (―Standard Deviation‖). By comparing the student‘s score to the 

National Average and the School Average, teachers will have information regarding a particular 
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student‘s score in the content area as compared to students within the school and across the 

nation.     

 

 

Figure 2.1 - Individual Student Report  

 

 
 

 

Figure 2.2 is a sample class report.  The following report is based on the Average Percent 

Correct.  Dr. Jarvinen will explain how this type of report is useful in providing administrators 

information on overall class performance.  Data collected from class reports is vital when 

making decisions about instruction, staffing needs, resources, time management, and curriculum 

mapping for Islamic studies courses. 
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Figure 2.2 - Class Report  

 

 
 

Figure 2.3 is sample school report.  Data from this report gives school stakeholders a gauge on  

how their school is performing against schools across the nation.  Dr. Jarvinen will clarify how 

data from the following report can be used as a marketing tool to increase enrollment.  This 

report can also be shared with the school board to initiate change and with parents to help retain 

students.           
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Figure 2.3 - School Report  

 

 
 

  

 

 

 

 

 

 

 

 

 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

162 
 

Session Discussion Topics:  

 

1. What are the benefits and drawbacks of implementing Islamic studies standardized 

testing? 

 

2. What are the components of quality data? 

 

3. How can data systems be setup to help Islamic studies teachers organize, collect and 

interrupt student outcomes at multiple levels? 

 

4. How can teachers and principals be trained to interrupt and use data to change 

instruction?    

 

5. How can teachers identify students at-risk for difficulties with certain subjects, such as 

Qur‘anic studies? And what are the ways to track the progress of students receiving 

intervention services towards critical academic outcomes? 

 

6. How can data help make decisions about individuals? 

 

7. How to link data to teaching? 

 

8. How can data be used for school accreditation?  

 

9. How can data be used by parents? 
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Humor Me with Staff Development 

Sarah Said 

Abstract________________________________________________________________________________ 

Staff development encourages teachers to grow professionally.  Because the development of the 

teacher is essential to the development of the school, it is important for administrators to 

approach a school-wide staff development program with a smile. This paper will discuss the 

implementation of a non-threatening school wide staff development program. 

 

About the Author______________________________________________________________________ 

Sarah Said, M.Ed.  is a native of the Bridgeview Muslim community.   Sarah finished her 

Bachelors of Arts in English Education with ELL approval from University of Illinois at Chicago 

in 2004.  After finishing her bachelors, she accepted a position as ELL teacher for high school 

students in Community High School District 218 in Oak Lawn, IL.  She moved on to finish her 

Masters of Education in Literacy, Language, and Culture also from the University of Illinois at 

Chicago in 2007. She specialized in literacy research and teacher coaching.  Sarah remained in 

218 for six years transitioning into the role of the coordinator and teacher of a strategic learning 

program for at-risk students.  She began her time at IFS last year when she accepted the position 

of the 4
th

 -8
th 

grade Literacy Coordinator.  This year she has transitioned into the role of the 

School Development Coordinator where she is responsible for staff development, teacher 

mentoring, accreditation, school improvement, federal and state funding, grant writing, special 

gifts, marketing, community relations, school to parent communication, and building operations. 

Along with her career at IFS, Sarah is also in the process of receiving her second Masters in 

School Administration with a General Principal‘s License.  \ 

Humor Me with Staff Development 

Statement of Problem:  Why do Schools  Need to Focus on Developing Their Own Teacher 

Development Academies? 

Over the years, teachers go from workshop to workshop in hopes of learning something new to 

add to their own ―toolkit‖.  What happens after teachers attend these workshops is that they 

retain and implement less than half of the strategies they learn.  At times, they do not implement 

them because they don‘t understand how to implement them in the two- eight hours that they 

spent with the presenter.  The presenter at times cannot answer their questions or tells them to 

send an email that they do not always have time to respond to.  In this case, the teachers do not 

fully understand the strategy that they wanted to learn or that their administration asked them to 

learn. The attendance of the workshop becomes a waste of time for the teacher, a waste of 

instructional time for their classroom because the teacher will most likely need to have a 

substitute for the day that may or may not teach their classroom, and a waste of school or Title II 

funding for the payment of the workshop.  This is simply because: 
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1) Individual attention cannot be given to teachers during larger staff development 

workshops. 

2) Presenters do not always understand the goal that the teacher has for learning the strategy 

because they do not understand the teacher‘s classroom environment.  Vice or Versa, the 

teacher does not always totally understand why they are seeking professional 

development or why their administration has advised them to seek development. 

3) There is not always follow up and accountability for the use of the instructional 

strategies. 

4) A lot of times, the individual teachers who attend staff development may learn the 

strategies, but they do not have a forum to help their colleagues in the building learn the 

strategy.  Eventually, the classrooms in the building begin to lack consistency in 

instructional strategies because every teacher is using a different method.  This becomes 

confusing as students go from grade to grade in elementary school and then classroom to 

classroom in the Middle and High School. 

5) Administration does not always know the content of the workshops that their teachers are 

attending.  They do not know whether or not the staff development will be beneficial to 

the teacher‘s classroom, the grade level the teacher is teaching in, or the school. 

6) Sometimes, teachers do not want attend staff development because they find it either 

useless or intimidating.  Certain presenters either bore teachers or make them feel like 

they are not performing appropriately in their classrooms.  They become frustrated and 

do not want to attend future staff development programs. 

The question that this paper will address is ―How can schools humor their teachers with staff 

development that is beneficial to their practice and consistent with the practices in the entire 

school?‖  The answer to that lies in the development of a ―Teacher Academy‖ within the school.  

This paper will discuss the implementation and development of the ―Teacher Development 

Academy‖ at Islamic Foundation School in Villa Park, Illinois.  Within this paper, readers will 

understand how data is used to create school-wide initiatives that help administrators create staff 

development programs for their faculty.  It will also provide strategies for differentiating staff 

development for individual teachers based on their needs and knowledge, as well as strategies to 

have fun and ―non-intimidating‖, yet informative staff development. 

Data Driven Staff Development 

Staff Development programs should be driven by the collection of data that helps teachers and 

administrators identify key initiatives within the school.  This data is collected in the form of 

benchmark assessments, teacher observations, and stakeholder feedback.  To begin with, a team 

of administrators and teachers administers benchmark assessments in reading and math three 

times and a year and annually in writing.  This data assists with student placement.  However, it 

also helps the assessment team work with the administrator in charge of staff development.  They 

work to determine what areas of skill and content the largest amount of students show 

deficiencies.  From there they determine a skills matrix for the different grade level clusters for 

the following year. 

With this information, the administration also takes a close look at teacher observations.  Based 

on teacher observations, the administration makes a determination of which teachers have the 

most success with which instructional strategies.  They also look at teachers who are not using 

the strategies.  They analyze the data between both groups and compare student progress.   
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In addition to teacher observations, administration also takes stakeholder feedback seriously in 

the data collection process.  Students are given course evaluations in upper grades to explain 

their experience in a classroom.  Parents are given surveys in the lower grades to explain their 

perspectives on their child‘s education.   

Finally, these data help determine school wide initiatives.  These initiatives are focuses that the 

school uses for their staff development program.  All teacher training revolves around these 

initiatives.  They guide the instructional portion of the school improvement plan to help teachers 

build instruction to a higher level.  They are the core of learning in the building. 

Using Initiatives to Develop the Content of Staff Development 

When learning initiatives are informed by data, they help advance student learning.  ―Overall 

well conceived and well-executed staff development programs offer considerable promise in 

reforming schools.  Yet, acquiring resources for intensive, long- term efforts linking what 

teachers know to what students are expected to learn and do is a difficult task.‖ (Hoy & Miskel, 

293, 2005)  When thinking about linking what teachers know to what students are expected to 

learn and do requires careful analysis of the data that the data collection team has collected.  All 

pieces of assessments, teacher observations, and stakeholder feedback need to be highly 

considered when creating school wide initiatives.   

The administration noticed that students were very strong on recalling information in a text.  

Because of that, they wanted to take learning to another level where students learned to uncover 

standards of learning on their own.  The idea of this came in the summer of 2010 when 

Understanding by Design was introduced to the leadership of Islamic Foundation School.  This is 

a unit plan format that focuses on standards based learning where students are given direct goals 

to uncover content rather than expect the teacher to cover content for them.  Currently most of 

the school‘s curriculum is mapped in this format.  The school is expected to finish mapping all 

grades and content areas by June of 2013.   This is a long process that started off with in- house 

staff development. 

 First an administrator with experience in the format trained the leadership of the school in the 

format.  Then the entire teaching staff received a series of trainings over the 2010-2011 school 

year.  Currently, during the 2011-2012 school year there are still trainings being executed for 

teachers who have a need in this area after school. UbD workbooks and textbooks were 

purchased for teacher use and they are stored in the Teacher Development Academy.  The school 

has also purchased DVD‘s on the execution of UbD in the classroom.  Teachers can also seek 

assistance from the administrator responsible for staff development and teacher coaching in 

creating their UbD plans.  They also receive coaching in how to execute the style of teaching that 

is linked to Understanding by Design plans. 

When making other conclusions, Islamic Foundation School administration noticed that students 

needed more opportunities for high order thinking.  This is where initiatives such as Singapore 

Math, STEM, and Shared Inquiry came into place.   They understood that students did a stellar 

job when it came to computations in math and recalling information in Science and Reading.  

However, when it came to multi-step math problems, real world applications, and analytical 

reading the students needed more challenge.   
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By the summer of 2011, the team had a great idea of what the school needed in terms of staff 

development initiatives.  They were able to determine what type of training teachers needed in 

order to really enrich the student learning experience to its fullest potential. The trainings usually 

occur after school from 4:00-5:30 p.m.  As part of the teacher summative evaluation, teachers are 

required to attend 15 hours worth of workshops every year.  The evaluators only receive 

knowledge or whether or not the teachers completed the program requirements.  The teachers 

receive state credit for the workshops to renew their certifications. The figure below displays the 

teaching and learning initiatives for the 2011-2012 school year at Islamic Foundation School in 

Villa Park, IL. In addition to the trainings, instructional coaching, book studies, and cluster or 

―small school‖ discussions have lead teachers to be able to use these strategies in the classroom. 

 

To successfully execute these types of programs, it is important to understand what is needed 

besides the data to inform the program.  To begin with, grant funds have been essential in 

 PS1-KG Cluster 1-4 Cluster 5-8 Cluster 9-12 Cluster 

Understanding 

by Design 

X X X X 

Shared Inquiry 

Method 

 X X X 

Danelian 

Handwriting 

Strategy 

 

X 

 

X 

  

Singapore Math  

X 

 

X 

 

X 

 

Six Traits 

Writing 

 X X  

Responsive 

Classroom 

Approach 

 

X 

 

X 

 

X 

 

 

S.T.E.M.   X X 

Cooperative 

Learning 

X X X X 

Differentiated 

Instruction 

X X X X 

Interactive 

Notebook/Binder 

  X X 

Vocabulary 

Integration 

Across the 

Content Areas 

 

X 

 

X 

 

X 

 

X 

P.B.I.S.                     X X X X 

Technology 

Across the 

Content Areas 

                    X X X X 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

167 
 

developing the program at Islamic Foundation School.  Title II funds have been utilized to send 

teachers to programs outside of the school.  These teachers have then come back to teach courses 

in the teacher development academy.  The funds have also purchased book study texts that have 

become resources for teachers in understanding the strategies that are part of the school wide 

initiatives.  In addition to Title II funds, Islamic Foundation School has teamed up with Aurora 

University in order to write grants to obtain staff development opportunities.  In addition to 

receiving staff development or CPDU credit for the courses taken, teachers are also receiving 

Master‘s degree credit for courses that they are taking over a long period of time.  This grant 

focuses mainly on Math model drawing (similar to Singapore Math concepts) and STEM 

strategies.  Also the school has received grants through the state of Illinois, the Youth Service 

Organization of America, and even State Farm insurance to complete teacher training to help 

teachers complete Problem Based Learning Projects. 

Finding the Right Book Studies 

In addition to the workshops, teachers also have the option to attend books studies.  For new 

teachers, it is requirement.  For veteran staff who have excelled in attending workshops and 

utilizing strategies from those workshops, book studies are a great professional development 

options for teachers who would like to learn strategies and discuss them in a group.  Book studies 

are great ways to learn and develop community.  There have four book studies this year at 

Islamic Foundation School.  Three of them were done virtually through discussions for the 

teachers who have busy schedules and other commitments outside of IFS.  Teachers felt that this 

was informative yet convenient. The books Strategies that Work (Harvey and Goodvis, 2001), 

Do I Really Need be a Reading Teacher?:  Reading Comprehension Strategies for Grades 6-12 

(Tovani,2004), and Six+1 Traits Writing: The Complete Guide for Grades Three and Up  

(Culham, 2003).  This is a great way to learn about teaching and learning initiatives and also 

share ideas with colleagues in your professional learning communities.  These books studies 

were all lead by the School Development Coordinator who is the administrator responsible for all 

staff development opportunities.  She chose these books based on school initiatives.  

Another book study was lead by the High School Assistant Principal. This book study involved 

teachers staying afterschool once a week to focus on the book Boys Adrift: The Five Factors 

Driving the Growing Epidemic of Unmotivated Boys and Underachieving Young Men (Sax, 

2009).  This book study was a very collaborative book study.  The teachers in the high school 

choose the book from a list of books provided by their assistant principal.  Teachers split up the 

chapters of the book and each teacher from the high school lead a weekly after school discussion 

about topics in their chapter.  The high school staff found this as an engaging way to build their 

own professional learning communities. 

Instructional Coaching Models 

Just like the book studies, instructional coaching is required for all new teachers.  It is option for 

returning teachers.  Many returning teachers take advantage of the option because it is onsite 

training that helps teachers apply school wide initiatives on the spot.  This is non-evaluative and 

non-threatening.  It is important that when schools have instructional coaching models that the 

coach is either a lead teacher or an administrator that does not have any evaluation 

responsibilities.  The School Development Coordinator is responsible for all in class instructional 

coaching.    The School Development Coordinator uses a model developed by Betty Hollas 
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(2009).  To begin with, she first has teachers think about what methods will be successful in their 

classroom.  She then encourages the teacher to reflect with journals or one on discussion with 

her.  She then visits the classroom.  Her visit is very informal.  She uses a form to tell teachers 

―One [way] to Grow and Two [ways] you Glow‖. (Hollas, 2009)  This form gives teachers one 

strategy they can use to better their performance and then two ways they really shined in their 

classroom.  For every pointer she gives teachers, she tries to give two compliments.  After one to 

three classroom visits (within the course of two weeks), the administrator sits with the teacher to 

come up with a plan of action. She later visits the teacher later in the year.  Below is an example 

of instructional coaching cycle. 

 

 

 

     (Hollas, 2009) 

 

 

Teacher ―Buy-In‖ 

The most important part of a successful staff development program is teacher “buy in”.   This 

is done by having staff development that is fun and engaging for teachers, having convenient 

staff development options for teachers, and also individualizing staff development towards 

teacher‘s individual needs in the classroom.  Teachers want to grow in their field and give 110% 

towards their teaching.  A supportive administrative team can help teachers grow in their field 

and give teachers leadership opportunities where they can help others grow as well.  What makes 

the ―Teacher Development Academy‖ special to teachers at Islamic Foundation School is that 

they can teach courses to their colleagues and take on ownership of the Academy with the 

administration.  If the program is consistent with providing teachers opportunities it becomes 

part of the teacher culture within the school building. 

In thinking about culture and climate, it is important for administration to understand that staff 

development needs to be fun and engaging for teachers.  This means using humor and engaging 

learning activities within the trainings.  It could go from a fun icebreaker where a staff member 
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learns a new fact about another staff member they never knew before to staff members emptying 

out their bags and purses to show others what their life outside of IFS is like, to the trainer 

playing hiding a dollar under the chairs in the room and recipient of the dollar is the person who 

could complete the icebreaker task.  Staff development is supposed to be informative, but also 

fun and engaging.  Administrators and teacher leaders should not be the ―sage on the stage‖, 

instead they need to be the person who encourages others to grow.  If administrators want 

teachers to have engaging classrooms, they need to provide teachers with engaging hands on 

trainings. 

Options need to be convenient for teachers to attend after school.  Fifteen hours a year is a 

reasonable amount of hours for teachers who even attend graduate school after school.  If there 

are in class training options such as instructional coaching, teachers who have busy schedules 

after school have the option of having training in their classroom during the school day.  Also 

trainers have made times during plan periods to create training sessions for teachers who could 

not make them due to after school commitments.  Book studies online have also been a way for 

teachers to get the training hours they need without feeling inconvenienced.  By December of the 

2011-2012 school year, almost half of the teachers at IFS had fully completed their 15 hours of 

professional development.  The majority of those teachers did not stop attending staff 

development.  They enjoyed the time share methods with other teachers and administrators.  

Many have repeatedly asked for more instructional coaching.  Teachers have mentioned that they 

really enjoyed the after school book study meetings they were having with their Assistant 

Principal. 

In a building where there are a large group of first year teachers and a large group of veteran 

teachers (more than ten years of experience), the administration really had to think about how to 

individualize the staff development for this diverse group of teachers.  If an administration wants 

to make demands of a teacher and tell them to differentiate their classroom settings for students, 

the administration needs to do the same and differentiate staff development for their teachers.    

Before completing any staff development hours, the teachers need to complete a form called 

―The Professional Development Profile‖ this profile is part of a larger file called the ―Teacher 

Growth File‖.  The profile is a form where teachers discuss their previous staff development 

experiences as well set goals for themselves for the semester and for the year.  At the end of the 

year, teachers self-assess the accomplishments of those goals.  This part of their growth file.  

This file contains the profile, quarterly reflections, and samples of different projects and 

activities the teachers have completed throughout the year.  This serves as a guide where the 

teacher and School Development Coordinator work together to navigate the teacher‘s staff 

development needs.  A first year teacher may need more guided workshops and instructional 

coaching where a thirty year veteran may need more independent staff development and may 

want to share their years of experience with other staff.  Sharing also gives teachers academy 

credit as well.   

IFS has also teamed up with Aurora University in Aurora, IL.  This university has provided Math 

and Science teachers with training in Model Drawing (very similar to Singapore Math) and 

STEM (Science, Technology, and Math Integration) strategies.  Elementary teachers have 

attended workshops on using paper airplanes to teach basic physics, creating a school wide math 

night, and STEM strategies.  Middle and High School students have received training on using 

SMARTboard technology in Math, Using Graphing Calculators in the Classroom, and STEM 
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strategies in the Math and Science classroom.  Through a grant written by the University with 

IFS as a partner, five IFS teachers will participate in a three week STEM/Model Drawing 

seminar.  IFS teachers will actually receive graduate credit for this seminar.  Teachers are very 

enthusiastic about attending these seminars because it is a great way to learn more about their 

content and an easy way to receive graduate credit.  

Evaluating the Program 

At the conclusion of the school year, administration will evaluate the success of the program.  

They will first, view all of the teacher growth files and self-assessments.  These assessments will 

help administration evaluate whether or not teachers have really benefitted from the Teacher 

Development Academy.  The will also revisit benchmark testing data and teacher observation 

data to see if the skills learned in the Academy were fully utilized in the classroom. Eventually 

they will reevaluate the teaching and learning initiatives to see if these initiatives are initiatives 

they would like to continue.  They would also take teacher feedback into consideration through 

anonymous teacher surveys for making amendments for next year‘s program. 

References_____________________________________________________________________________ 

Alvy. Robbins. (2009). The Principal's Companion. Thousand Oaks, CA: SAGE Publisher. 

Baldrige National Quality Program (20011). Education criteria for performance excellence.                                 

     Retrieved May 18
th

, 2011 from http://baldringe.nist.gov/PDF files/ 2011 Education       

    Criteria.pdf 

Hollas, Betty. (2009). The Differentiated Instruction Coaches Guide for Observation and 

Feedback. Petersborough:  Crystal Springs Books. 

Hollas, Betty. (2009) The 7 Secrets of Motivating & Inspiring Your Team. Petersborough:  

Crystal Springs Books. 

Hoy, W. K., & Miskel, C. G. (2005). Educational administration: Theory, research, and practice 

(8th Ed.). New York:   McGraw Hill. 

 

 

 

 

 

 

http://baldringe.nist.gov/PDF%20files/


13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

171 
 

Teaching Students to Use All Tools in the Writer’s Strategies for 6 + 1 

Traits in Writing Instruction 

Sarah Said, Ghada Fahmy, Anbereen Ali 

Abstract________________________________________________________________________________ 

To address the need to improve student writing, Islamic Foundation School has created a school 

wide writing initiative that incorporates the six traits of writing with writer‘s workshop.  This 

paper will discuss the implementation of the initiative along with strategies to teach students use 

the tools of the traits.  
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Teaching Students to Use All Tools in the Writer’s Strategies for 6 + 1 Traits in 

Writing Instruction___________________________________________________________________ 

Statement of Problem:  Why do schools need a common language for teaching writing? 

Islamic Foundation School experienced much growth in the last year.  Administration noticed a 

growth in Middle School reading.  This is attributed to a common language and common 

strategies that were taught in a strategic reading course and filtered into other content areas such 

as Science, Social Studies, Islamic Studies and Arabic.  Because teachers shared a common 

language of strategies with the students, it was not very difficult for them to utilize different 

close reading strategies and graphic organizers on their assignments. 

When the IFS administrative team saw that this was effective, they realized that this could be 

done in other areas of literacy.  They felt that students were strong in writing, but could use extra 

guidance in making their writing more competitive with students across the country.  They felt 

that this could be achieved with using a common writing language in the classroom.  This is 

where Six + 1 Traits writing came into picture.  Using the Six + 1 Traits writing method school 

wide for grades 1-8 creates a common language for students to use between content areas and 

grade levels.  According to Ruth Culham Ed. D, a pioneering researcher of the model for the 

Northwest Regional Education Laboratory, ―The goal of developing the model was to create a 

method for analyzing and responding to writing that results in a shared writer‘s vocabulary.‖  As 

students progress over the years, their knowledge of the traits progresses with them.  This allows 

for students to have more of a solid foundation in writing.  

Now that a common language was chosen, the administration needed to find a common method 

that the teachers could use in language arts and then filter into Science, Social Studies, Islamic 

Studies, and Arabic.  This method called the writer‘s workshop gave teachers a chance to utilize 

a seed notebook that is organized in language arts class and let the use of that seed notebook 

spread to other subjects. The same seed notebook or ―idea generator‖ is also used in Science, 

Social Studies, Arabic, and Islamic Studies.  Students then go through a writing process where 

they workshop ideas with their peers and teachers collectively. 

Using Data to Create a School Wide Writing Initiative 

Through a writing assessment for grades 4-8 done in April of 2011, administration was able to 

notice trends in student writing. Through the assessment, administration noticed that although 

students needed to work on mechanics just like typical students their age would need to do, 

students could generate stronger and more concise ideas.    From this assessment, they saw that 

1) They needed to focus on training teachers in the 6+1 Traits writing method. 2) They needed to 

emphasize to teachers the importance of teaching students the value of ideas. 3) Teachers needed 

to convey to student the importance of understanding that writing is a process. 

Starting in September of 2011, teachers began to have training in the Six+1 Traits writing 

method.  First administrators, who had experience with the method in their own classrooms, 

explained the individual traits to teachers, they then modeled ways to use literature to teach the 

traits, they modeled the writer‘s workshop method, and then gave teachers opportunities to 
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assess writing using the traits.  Throughout the year, the trainers consulted with teachers who 

used the method in the classroom through instructional coaching and consultation on lesson 

planning. Later, they had successful teachers work with other teachers and guide them in their 

use of the traits in the classroom.  They used Title II funds to purchase guide books to help 

teachers learn about the traits and Writer‘s workshop.  They later set up a blog for teachers to 

share ideas about the traits. 

Introduction to Six+1 Traits Writing 

―Student writing improves when the traits are used in a systematic way in the classroom and 

throughout the school.‖(Culham, 13, 2003)  With this in mind, teachers needed to have a 

common definition of the different traits,  These traits:   Ideas,  Organization, Voice, Word 

Choice, Sentence Fluency, Conventions, and Presentation have all become essential to the 

writing process at IFS.    The administration worked with teachers in a teacher training in 

September on explaining the common definitions.  Teachers who began implementing the traits 

right away used these common definitions. 

This is not a writing curriculum.  Rather, it is a system that helps teachers communicate writing 

expectations to their students and assess student writing.  If students have the common language 

and common expectations across grade levels and content areas, their writing skills will become 

stronger with time.  Teachers need to take the traits and create assignments that help highlight 

the different traits for the students. 

The traits need to be explicitly explained to students throughout the year and revisited throughout 

the year.  Teachers need to plan their writing lessons around the incorporation of the knowledge 

of the traits.  Eventually when students understand the traits, the instruction can become more 

fluid and the teacher can differentiate for each student while focusing on each trait. 

 

  

Using Writer’s Workshop in the Classroom 

The traits are a language that helps teachers communicate expectations and systematically assess 

student writing.  Writer‘s workshop is a mechanism that helps teachers deliver the traits to the 

students.  Students use a ―seed notebook‖ to generate ideas as they brainstorm their writing.  

Students have ―jot‖ pages where they ―jot down‖ their ideas that help them begin their writing.  

Teachers can designate ―jot time‖ in the classroom or they can allow students to complete ―jots‖ 

for homework. 

This is a poster from 7
th
 and 8

th
 grade English teacher Rana Madi‘s 

classroom at Islamic Foundation School.  She uses self-generated 

posters to teach students about the different traits in her classroom. 
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After completing ―jots‖, the students conference on their ―jots‖ in order to explore whether or not 

they had a prompt that would help their writing grow.  Later, they get time either in class or at 

home to ―write long‖.  When they ―write long‖ they try to compose larger pieces that the teacher 

assigns. Once they are done, they have a series of different conferences.  They begin with peer 

editing either in pairs or in groups. It is important to have the students work with anyone they 

can.  The more eyes that see their paper, the better for the product they produce.  Students also 

need to have a conference with the teacher.  The conference and discussion with the teacher is 

essential to the writing process.  This should be a two to five day process depending on the 

length of the piece.   

Throughout the conferencing process, the teacher needs to focus writing mini-lessons on 

different parts of the traits.  The teacher needs to give students an ―All you can eat buffet‖ of 

writing methods.  Every mini-lesson should focus on an aspect of the traits.  For example, after 

taking the time throughout the year to teach students the traits, the teacher realized that students 

still needed to develop ideas in their writing properly.  The teacher then decided that the first ten 

minutes to fifteen minutes of the writer‘s workshop would be dedicated to direct instruction 

focused on ideas.  The teacher could use literature that the students are reading or familiar with 

to model the trait for the students.  The teacher can then create a classroom poster with the 

students to identify that trait for the class.  The teacher can collect a series of classroom 

generated posters and use them to model the traits for the students.  The students can later use 

them as a reference during their ―writing time‖ in class. 

The teacher needs to read and comment on the student work.  They should not rely on the peer 

editing for helping students make their writing stronger.  The students will eventually get to the 

publishing process of the writer‘s workshop.  However, the teacher needs to approve of the piece 

before the student publishes.  The publishing can be accomplished through making little ―Penny 

books‖, presentations, posters, or a simple typed composition.  It is always recommended that the 

classroom celebrate the publishing of their pieces to develop a ―writing community.‖ 

Process Integration of Six +1 Traits Writing and Writer’s Workshop from Language Arts 

to QAIS 

Transferring the use of each of the six traits and the writer‘s workshop from the language arts 

teacher‘s instruction to the product in the QAIS classroom is a rigorous process for the 

administration, teachers, and students.  This begins with the training of the teachers from experts 

on the administrative team and lead teachers who understand and use the method well.  It then 

trickles to the oversight of the appropriate administrator.  This administrator makes sure that 

there is follow through of all the teachers.  The teachers put in the rigorous hours of learning the 

methods, researching different strategies they can use to teach their students, creating fun and 

innovative assignments and assessments.  The students also need to focus on improving their 

writing in language arts class along with the QAIS courses. 

This works differently on the Elementary and Middle School levels.   In the Elementary School, 

Core classroom teachers are using children‘s literature to teach the different traits. In fourth 

grade, students were learning about ideas. The Islamic Studies teacher, Rauda Msahala, then 

used the sirah in order and emphasize on the traits within the sirah. For example, students read 

the story of the prophet Nuh (PBUH) in fourth grade Islamic studies.  They produced a sketch of 
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symbols that represented the ideas in the story.  Later, they wrote a story that summarized the 

Sirah.  

 There are many ways this method could work. For example, in the language arts classroom, 

teachers use children‘s literature to teach different parts of the 6+1 Traits writing. In language 

arts, students then produce writing that mirrors the structure of the literature. In the Arabic 

classroom, Arabic children‘s literature is used to teach those same traits in Arabic.  Students then 

produce writing in Arabic class that mirrors the structure of the children‘s literature. 

In the Middle School, there is a very strong presence of process integration with this method.  

The seed notebook was started and organized in the language arts classroom.  Then, students 

used their seed notebook from language arts classes in their skill building course.  This course is 

used to build reading, math, and writing skills.  The seed notebook also transfers into Islamic 

Studies and Arabic courses as well. Along with the transfer of the seed notebook comes the 

transfer of the traits.  For example, the eighth grade language arts teacher, Rana Madi, spent 

much time working on the trait of organization in her classroom through first structuring 

paragraphs and then structuring full-length essays.  The Islamic Studies teacher, Nader Najjar, 

then had his students write an essay on the steps of prayer.  He focused on the organization of 

writing while also teaching students the proper steps of prayer.  Nader did not have to spend 

much time teaching about organization because the students were already learning about it with 

Rana.  Nader just used his content to emphasize on the trait more. 

In high school Islamic Studies, teacher Hena Haque has spent a lot of time teaching her content 

through fun and engaging writing assignments.  She is using more of the workshop process than 

the traits.  She has found exciting ways to make the high school girls enthusiastic about Islamic 

Studies. She has had the girls create books for elementary students about the story of Eid Al 

adha.  Once the girls ―published‖ their books they threw an Eid party for the KG and first grade 

students.  The students were able to keep a copy of the girl‘s books.  She has also used speech 

writing and brochure writing in order to engage her students. 

Assessment 

The school has selected an assessment rubric to assess all students‘ writing using the traits.  

Teachers can use this rubric throughout the year.  There is a school wide writing assessment in 

April of every year that tells teachers and administration about what direction student writing is 

heading in.  It is important to complete an item analysis at the end of the school year for the 

entire school in order to help teachers understand how to direct their instruction for the following 

fall. 

Before this is done, it is important to train the staff in the criteria for each trait.  At IFS, two 

administrators provided teachers with examples of writing that was strong and weak in each trait.  

They had teachers assess that writing and comment on it.  They then commented on the teacher‘s 

assessments.  This gave the teachers insight on how to assess writing within the traits.  Teachers 

also need to train students question their own writing within the traits.  This can be done through 

self-assessments that the teacher provides the student with prior to ―publishing‖ their writing. 

As a school, it is essential to have a common language and assessment to help students and 

teachers understand writing. Students and teachers need to understand that writing is a process.  
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It is an improvement process that can take draft after draft to perfect.  In the long run, it‘s the 

quality of the writing that is important, not the quantity.  Strong writing programs are the key 

leading schools into 21
st
 century learning initiatives. 
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From Conflict Resolution to Prevention  

Najeeba Sayeed Miller & Stephanie Varon-Hughes 

Abstract________________________________________________________________________________ 

Appreciation and assessment of grade-level needs and skills: 

How can elementary school teachers and content area teachers incorporate Conflict Resolution 

needs and skills—with an appreciation for the developmental needs and abilities of the 

students—at each grade level? 

Essential conflict analysis and skills overview: What is ―conflict analysis,‖ and what skills do 

school-aged children need to practice healthy relationships and conflict resolution in their lives? 

Of what are young people capable, and how can classroom teachers and religious educators teach 

and support conflict resolutions strategies and practices? 

The presenters will share and suggest age-appropriate strategies for supporting and teaching at-

risk/at-promise students, as well as creating classroom environments that foster healthy dialogue 

and enable students to practice conflict management/transformation skills. 

Questions for discussion include: 

What issues are faced, and strategies needed, by Muslim students, parents, teachers, and 

community members in handling conflicts in the classroom and community? What Islamic 

conflict resolution concepts can inform our best practices? How can religious educators build 

upon teaching for spiritual formation to help students identify and learn conflict resolution skills? 

What additional supports do students need in diverse and often conflict-ridden classrooms and 

communities? 

About the Authors_____________________________________________________________________ 
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educator in the area of conflict resolution among communities of 
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including conducting gang interventions, implementing diversity 

training in universities and public agencies, conflict resolution in 

public schools, interreligious dialogue among the Abrahamic 

traditions, and environmental conflict resolution. 

Her conflict resolution experience has made her a sought after trainer for those who work on 

conflicts in India, Latin America, Guam, Afghanistan, Israel and Palestine. Her model of 

intervention is to build the capacity of those closest to the conflict. In particular her research and 

community activist efforts have focused on the role of women as agents of peacemaking. 
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Stephanie Varnon-Hughes is a Founding Editor-in-Chief of the 

Journal of Inter-Religious Dialogue™ and a graduate of Union 

Theological Seminary, where she earned her Master's in Church 

History in 2008 and her STM in 2009.  A schoolteacher, Stephanie 

received the Most Promising New Teacher of the Year Award of 

2005 in St. Louis, Missouri and has taught English and Performing 

Arts in public schools in St. Louis and the Bronx.  She studies at 

Claremont Lincoln University, focusing on building and piloting a 

multi-religious curriculum for public secondary school students. 

She is an accomplished playwright with two plays produced at the 

St. Louis Repertory Theatre. 

From Conflict Resolution to Prevention_____________________________________________ 

The field of conflict resolution spans a wide range of services and approaches. Some 

practitioners focus on intervention, which can include formal and informal mediation, arbitration, 

or some hybrid of these two types of intervention. Others focus on developing training and 

educational curriculums to prevent the escalation of conflict before an intervention is necessary.   

The Muslim community, ironically, has been unable to grasp the remarkable model of conflict 

prevention in their own history. Instead of focusing on the presently popular approaches, the 

focus of Muslim conflict resolution theorists and practitioners must be on developing a more 

preventive approach that draws on that historical model. The Muslim community needs to 

rethink certain methods of interaction that have become commonplace within various Muslim 

communities. There is a great need to study Prophet Muhammad‘s (ITALICS salla Allahu 

‗alayhi wa sallam) sunnah and glean substantive examples of the preventive behavioral patterns 

that he exhibited.  

Reflecting on the Prophet‘s interpersonal skills is a valuable, although under-appreciated way, of 

approaching his example. Even the most complex business litigation cases are often based on 

interpersonal interactions that caused misunderstandings, anger or bitterness. The power of 

interpersonal interactions holds true for everyone; human beings are constantly interacting with 

one another and interpreting each other‘s actions and words. If we are not deeply aware of how 

we may be perceived or perceive the actions of others, we will be a walking ITALICS fitna-

producer. The reality is that if we are not cognizant of our effect on others, we will often hurt 

someone or create misunderstandings without even realizing it.  

In one case, a misunderstanding emerged between two business partners. It became a 

community-wide financial dispute merely because of how fast one person spoke to the other. 

Partner A‘s English was quite limited, and his inability to articulate certain terms was interpreted 

by business partner B as a lack of understanding of their business agreement. Likewise, partner 

A found partner B to be imposing and loud because he consistently asked, ―What do you mean 

by that‖ when he could not understand partner A‘s accent. If they had reflected upon how they 

were impacting and interpreting each other, their conflict would not have escalated to the point 

of litigation. When these misinterpretations were addressed in a mediation session, they gained a 

sense of clarity regarding their past dealings, and they repaired their business and personal 

relationship. If these misunderstandings had continued unabated, they may have never realized 
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the option of resolution that lay in focusing on their personal interactions as the source of 

conflict, instead of the assumed source of conflict, i.e. the terms of their business agreement. 

 

The following ten examples profoundly demonstrate the Prophet‘s conflict prevention skills. 

1. Never raised his voice in interpersonal communication. 

This may seem like a deceptively simple skill. In the Qur‘an, Allah reinforces the importance of 

volume control; Luqman tells his son, ―be moderate in thy pace and lower thy voice, for the 

harshest of sounds without doubt is the braying of a donkey.‖ (31:19) Raising your voice when 

you are in the heat of an argument escalates conflicts; you lose your ability to remain calm and to 

make informed decisions regarding the situation. We lose the ability to utilize our ITALICS aql, 

rational thought, a gift Allah has bestowed upon humans. This gift helps us to logically process a 

situation and take appropriate actions. Not raising one‘s voice is difficult; it takes discipline and 

control. If we always resort to yelling, the example we set for others and our own children is one 

of lack of control. Similarly, when mediating conflicts between married couples, one party often 

points out to how the other‘s screaming or yelling is threatening and obscuring the real issue 

about which they are talking. One couple, who made a decision not to ever yell at each other, 

when a dispute escalates, they remind each other of this promise. As a result, their disagreements 

are resolved amicably and far more quickly than other couples I have observed. 

2. Put agreements to writing. 

Even though not literate, the Prophet understood the incredible importance of putting things in 

writing, as exemplified in the Treaty of Hudaibiyah. The Qur‘an, also, encourages this, 

especially in debt situations; ―O you who believe! When you deal with each other in contracting 

a debt for a fixed time, then write it down; and let a scribe write it down between you with 

fairness...‖ (2:282) Many disputes are caused by oral agreements that are not recorded in writing, 

as people frequently, later, disagree over the terms of the agreement. This is particularly the case 

in cultures or communities that are close knit; people think they know each other and rely solely 

on handshakes to seal an agreement.  

In one particular masjid dispute, feuding parties spent three years arguing over what they had 

agreed upon in an earlier arbitration process because agreements between them had never been 

recorded in writing. This skill can, also, be implemented in the classroom in Islamic schools. 

Using a process of dialogue in the class, you can establish rules of interaction upon which the 

whole class agrees. These rules should be written down and then posted in the classroom. The 

posting will serve as an explicit statement and reminder of the norms and the agreement; it will 

reinforce the idea of a mutually agreed upon set of behaviors, and it will provide students with a 

visual reference to consider before acting.  

3. His humor was never sarcastic or based on untruth. 

Our culture today is permeated with a sense of humor that is based on sarcasm and putting others 

down. It is nearly impossible to escape the pervasive notion that to be funny one must attack 

others. The Prophet did use humor, but never this type; there are numerous examples of the 

Prophet making jokes that were gentle in nature and never at the expense of others. Some of the 
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worst conflicts in Muslim communities come from jokes made about a particular ethnic 

community; frequently, serious consequences emerge when ethnic tensions arise between 

different groups within a masjid or school. In such conflicts, people often say, ―I was just joking 

about the other guy. I don‘t mean all people from that group are that way, but it was just a joke. 

Why is he so sensitive?‖ Jokes about our culture or family can be lethal weapons; though they 

may be said innocently, the effect can be tremendous as such jokes attack our honor and identity, 

which are central and important to every human being. 

4. In personal interactions, the Prophet never raised his hand against another. 

Prophet Muhammad did not resort to physical domination of others in order to secure his 

position as a leader; he lead through inspiration, not domination. His companions followed out of 

love and a profound belief that his example was worthy of being emulated. Often in disputes, the 

threat of physical violence is naively seen as an option. If you lead your community or family by 

this means, you will not be a leader who positively changes and affects the situation around you, 

as this style of leadership creates a deep sense of bitterness and fear. It, also, impedes the 

learning process of those who surround a leader. If we do not create a safe environment in which 

to work with each other, we destroy mutual trust and lose the opportunity to learn from each 

other.  

5. When someone called the Prophet‘s name, he stopped and turned his whole body to face the 

person.  

It is stated in our traditions that the dignity of a human being is in their face. Striking another 

person is their face is something Muslims abhor. The Prophet was keenly aware of this, and he 

acknowledged this sense of dignity by turning and facing people when he interacted with them. 

He would not just turn his head towards them, but rather his whole body. Disputes in both family 

and community situations often emerge when people do not feel that others are listening to their 

concerns. Listening is not just the physical act of hearing the other; it is, also, based on a set of 

behaviors that show that we are truly paying attention. If you follow the Prophet‘s example, not 

only are you listening, but you are, also, giving the other person respect and making them feel 

that they are important enough that you make the effort to stop, turn around and give them your 

full attention.  

6. The Prophet, himself, was open to mediation.  

As we know with medicine, the Prophet most likely did not even need to take it, but did so 

because he wanted future generations to feel that it is okay to do so. Similarly, in his 

interpersonal relationships, he was open to interventions by others though he did not need their 

assistance. When Aisha (ITALICS radiallahu anhu) had a concern in a particular situation, he 

allowed Abu Bakr (ITALICS radiallahu anhu) to speak about this situation with him. If the 

Prophet himself was open to such interventions, then surely even the most influential of Muslim 

leaders today should be willing and able to allow others to intervene when conflict escalates. Of 

course, the person who intervenes should be qualified for the particular dispute resolution 

process. If it be one that needs a fiqhi ruling, a qualified scholar or such should be engaged; 

likewise, if the dispute requires an understanding of mental health, a mental health professional 

or counselor would be appropriate. Openness to intervention and admission that help is not just a 

necessary, but also a positive, step is important in resolving conflicts. In some disputes, people 
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are not willing to seek such assistance. These situations eventually explode, and each side 

becomes so deeply entrenched in their position that no intervention will assist in reducing the 

conflict. 

7. When listening to a grievance, the Prophet always allowed the story to come out in full 

narrative form before interrupting. 

When we read hadith and learn about the Prophet, we realize that he carefully and deliberately 

choose his words and modes of expression. If you consider these variables, a hadith becomes not 

just a religious explanation by the Prophet on an issue, but, also, a guide to his mannerisms and 

techniques for interacting and conveying information. For instance, in many hadith narrations, 

people came to the Prophet with a concern. If you look at the text of such ahadith, you realize 

that he did not render his opinion until the full story was described. His advice was offered based 

on a sound understanding of the situation as a whole, and it was founded in a respect for the 

people who brought cases before him. Again, we see him listening, and not just hearing. Try this 

in your own life; before proffering your opinion, slow down and really try to get the full story 

from your spouse, co-worker or other person. This can have an enormous ameliorative effect as 

it helps you to better understand their concerns. When we offer our responses before hearing the 

full story, or when we interrupt someone before they finish, we lose the opportunity to gain a 

fuller understanding of their concerns, and we disrespect the other person. Many disputes rest on 

this pivotal point: people often speak prematurely. They do not hear the whole narrative before 

jumping in to express their opinion. This leads to frustration and alienation; people feel they are 

not fully heard, and they become distracted and further distressed when interrupted. 

8. Never spoke negatively of others and discouraged the relaying of negative stories about others. 

The Islamic teaching that ―backbiting is like eating your brother‘s flesh,‖ is particularly poignant 

in a mediating situation. You can truly understand how the simile of eating flesh was a perfect 

symbol for speaking badly about another person. For example, gossip is the number one creator 

of disputes among youth in schools, and these disputes often lead to violence. At the same time, 

with adults, many community and family disputes are based on the fact that people heard 

something about another person via gossip. Gossiping chains expand conflicts; they make 

conflicts larger and cause them to explode and engage far more people than is necessary or 

appropriate. As more people become involved with a conflict, the tensions multiply, and they 

become even harder to resolve. We have all seen stories become sensationalized through gossip; 

each new person adds details until you can no longer recognize the original incident that 

instigated the conflict. The people, who are the subject of the gossip, get literally ―eaten up‖ in 

the process. 

Confidentiality regarding conflicts is a key, as any mediator will tell you. When we intervene, 

confidentiality is important because it creates an environment where people will seek out help 

and be willing to resolve a conflict because they know it will not become public knowledge. 

People came to the Prophet to speak about their concerns because he did not make such stories 

public at the expense of those individuals.  

Try this exercise one day; go for a whole day without trying to say one bad thing about another 

person. I worked with a Muslim youth group and asked them to not mention one thing negative 

about a fellow member in the youth group for one week. When they came back to me the next 
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week, they reported that they actually had very little to say to one another; they found that all 

they usually talked about was negative gossip. Our very relationships with others in our family 

and community can be based on backbiting. The true danger of this behavior is that it becomes 

so deeply entrenched in our relationships with others that we no longer even realize that we are 

doing it.  

9. The solutions that the Prophet rendered for individuals took into account each person‘s 

concerns and strengths. 

The Prophet explained Islam to people in many different ways. Some who came to him wanted 

to know exactly what practices would lead them to heaven; others wanted to know how to deal 

with complex philosophical issues. His ability to use appropriate explanations and his ability to 

identify what grabbed the attention of a particular person were highly commendable skills in 

conflict prevention. He knew the nuances of the characters of each companion and utilized them 

to their fullest. For example, Khalid Ibn Walid (ITALICS radiallahu anhu) showed prowess in 

the battlefield and was assigned to such tasks. Other companions were eloquent speakers and 

writers and were utilized for such endeavors.  

This ability to understand human nature with such sensitivity is often missing in many of the 

disputes I have encountered. Leaders are unaware of their subordinate‘s particular strengths or 

weaknesses. For example, they assign someone who is not detail oriented to organize an event 

that demands great attention to detail. Later on, the leader becomes upset at the person they 

assigned because they did not fulfill their expectations. A leader, either in the family, school or 

community, must know the distinct challenges and strengths of each member. For example, no 

two children in one family can receive the exact same type of punishment. For one child, being 

told to go to his room maybe a reward, while to another it may be a punishment. Similarly, 

effective organizational management takes into account the individual group members‘ strengths 

and weaknesses and uses these to complement one another. What the Prophet did everyday was 

to assess his people and create plans that took into account this assessment. Many communities 

would benefit from such assessment processes before going straight into an action phase, as it 

would help them avoid unnecessary conflict.  

10. In interpersonal interactions, the Prophet corrected people quickly, privately and discreetly. 

The Prophet‘s example is replete with stories of his ability to correct people without humiliating 

them in public. If disputes arose and he had to deal with them at the community level, he did so, 

but if situations demanded individual attention, he sought out the person and privately offered 

feedback. This is one of the most important preventative methods you can utilize in conflict 

management. When people are corrected in front of others, they lose a sense of personal honor 

and can feel a great sense of shame. If there is a chance to correct people privately, this allows 

the person to preserve their honor and to listen and learn more from the advice you offer. If you 

correct the person in public, the shame they feel may overshadow any lesson you are trying to 

convey. Ask yourself before launching into advice mode, ―Is this something that can wait until I 

can offer the advice privately?‖ If so, it may be the better option. Many disputes have occurred, 

not because people disagree over the issues or the substance of a matter, but because they 

disagree over the method in which advice was offered. One side may have felt humiliated even if 

they agreed with the advice. Their judgment becomes clouded, and the dispute escalates because 
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they now seek only to vindicate their own side without listening to the other due to past 

humiliation.  

These ten skills are only a few of the Prophet‘s amazing behavioral patterns (ITALICS adab) that 

can prevent conflicts before they occur. We must remember to study his interpersonal behaviors 

and stories not just for the religious rulings that come from them, but, also, for the techniques 

and mannerisms. There are many layers embedded in each story; they are narrative pieces that 

tell us ―what‖ to do, but they, also, tell us ―how‖ we should interact.  Reflection on his example 

is important for people of all ages; too often, we think of these stories as good examples only for 

children. In many disputes between Muslim adults, it would help if they reflected on the 

Prophet‘s example. Practicing these skills is necessary in order to integrate them into your own 

behavior patterns. Just like learning how to pray, we must also learn about and practice positive 

interaction. When we reach such a level of behavior, many disputes will be resolved informally, 

and the need for intervention will be diminished. Remembering our rich tradition of 

peacemaking, as exemplified in the Prophet, is a crucial step in reducing internal conflicts within 

our communities and conflicts with others.  

 

 

 

**This article has been extracted from Islamic Horizons, ISNA‟s bimonthly magazine** 
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Future Leader Development: Discourse Analysis to Understand and 

Negotiate Islamophobia 

Amina Shareef  & Adrien Chauvet 

Abstract________________________________________________________________________________ 

"US and UK citizens should distinguish the faith of mainstream Muslims from the claims of a 

minority of extremists who justify their acts of violence and terrorism in the name of Islam. 

Blurring this distinction plays into the hands of preachers of hate (Muslim and non-Muslim) 

whose rhetoric incites and demonizes, alienates and marginalizes and leads to the adoption of 

domestic policies that undermine the civil liberties of Muslims and non-Muslims alike." 

Professor John Esposito, Georgetown University Founding Director, Prince Alwaleed bin 

Talal Center for Muslim-Christian Understanding, Professor of religion, international 

affairs and Islamic studies Georgetown University  

 

Islamophobia is one of the most prevalent forms of bigotry in the post 9/11 context. As 

Islamophobia increasingly becomes institutionalized in Western legal systems, policing forces, 

media forms, and political rhetoric, it becomes imperative to understand the origins of 

Islamophobia and intervene against it. In this piece, I start off by defining Islamophobia because 

it conveys a sense of its history and the importance of contextualizing our interventions within an 

awareness of its origins. I move on to a discussion of the limitations and strengths of the term 

Islamophobia in order to illustrate how it can serve as a conceptual tool to guide our 

interventions. I then unpack the social conditions that have allowed for the emergence of 

Islamophobia because it gives us insight into the content of the western psyche and where we 

have to go to meet them where they are at. I move on to a discussion of the institutionality of 

Islamophobia to describe the scope of this phenomenon and the urgency of understanding its 

various manifestations. I conclude with a sample curricular intervention that I have implemented 

at a private Islamic school. 
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Amina Shareef is a graduate student at Purdue University in the 
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Islamic schools as alternative schooling spaces, Islamophobia, 

Media analysis, multicultural education, and teacher education. 

She currently teaches at Purdue University Multiculturalism and 

Education for the teacher education program. She is also a full-

time high school English teacher at MTI School of Knowledge, an 

Islamic school in Indianapolis.  
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Adrien Chauvet is a doctoral student at Purdue University in the 

Department of Physics. His joint involvement with Physics and the 

College of Education brings him into the work of pedagogy, 

teaching, and social justice issues. His research interests include 

Islamophobia in Europe particularly in France.  

 

Future Leader Development: Discourse Analysis to Understand and Negotiate 
Islamophobia__________________________________________________________________________ 

Introduction  

I became interested in understanding and responding to Islamophobia about the time the French 

were debating the prohibition of the hijab in public spaces. As a hijabi woman, this debate 

attracted me. To my consternation, I found the positions of the debate highly contentious and 

groundless. This was at a time when I was doing my bachelors degree in neurobiology and 

physiology. I couldn‘t articulate my discontent with the discourse as I can now as a graduate 

student in Curriculum and Instruction, but I knew that the French debate on the hijab was a farce, 

a mockery of the democratic exchange of ideas. French politicians spun the hijab into a 

metonymy of oppression and patriarchy, calling it symbol of an ideology in opposition to the 

republican value of laïcité. Fair representation was not given to different points of view. The 

debate was one sided and framed in the terms of the dominant culture.  I listened to these 

discourses in disgust, not quite sure how to name what was happening. I felt frustrated at this and 

what I sensed to be an absence of agency, a sense of disengagement from a reality that was very 

much my own. 

 

The microagression I experienced since the time I wore the scarf served as the impetus that 

compelled me to intellectualize Islamophobia. Although I never experienced violent physical or 

verbal abuse as a consequence of my scarfed head as many of my Muslim sisters have, I have 

faced sufficient rude comments, ill treatment, snobbery, and exclusion. While such treatment 

cannot empirically prove racism, neither can the visceral feelings of exclusion be disregarded. 

My path for understanding Islamophobia emerged out of my ignorance on Muslim-Western 

relations, a natural consequence of public schooling in the States. My miseducation left me ill-

equipped to comprehend my own reality and speak back to it. The experiences of hostility and 

resistance I faced as an instructor teaching multiculturalism to Mid-West Americans at Purdue 

University sharpened the sting of what I hadn‘t yet started calling Islamophobia. Like a pain in 

the side, it drew my attention and my investigation. My investigation ultimately defined my 

reality as Islamophobia and gave me a conceptual framework for making sense of the historical 

and contemporary relations that structure it. As I continued to explore Islamophobia, I found the 

edges of my identity sharpening and a sense of who I am in the grand history of things attaining 

clarity.  

 

The more I read and experienced, the more alarmed I become at the prevalence and normalcy of 

Islamophobia in Western societies. This ubiquity convinces me of the seriousness of engaging 

intervention and disrupting a divisive, bigoted perspective of 1.6 billion people. What I present 

below is some of my reflections on what we need to know to respond to Islamophobic discourses 
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and why and how we can start training others to be effective responders.  I start off by defining 

Islamophobia because it conveys a sense of its history and the importance of contextualizing our 

interventions within an awareness of its origins. I move on to a discussion of the limitations and 

strengths of the term Islamophobia in order to illustrate how it can serve as a conceptual tool to 

guide our interventions. I then unpack the social conditions that have allowed for the emergence 

of Islamophobia because it gives us insight into the content of the western psyche and where we 

have to go to meet them where they are at. I move on to a discussion of the institutionality of 

Islamophobia to describe the scope of this phenomenon and the urgency of understanding its 

various manifestations. I conclude with a sample curricular intervention that I have implemented 

at a private Islamic school.  

 

 Islamophobia as a Fluid Discourse 

It is very important that responders to Islamophobia and future leaders understand the history of 

Islamophobia. Although the term Islamophobia is a recent neologism, Islamophobia itself is not 

a contemporary phenomenon as it is evidenced in initial Muslim-Christian encounters as early as 

the seventh century. According to Gottschalk and Greenburg (2008), the earliest strains of 

Islamophobia emerged in response to the astonishing expansion of nascent Islam as it spilled out 

of the Arabian peninsula and reached as far West as the Iberian peninsula and as far East as the 

doorsteps of Pakistan and India. To the alarm of the Christians, this expansion toppled what was 

considered to be the successor of the Catholic Church, the Byzantine Empire, which 

subsequently instigated the Christians to disparage the Muslims in order to 1) explain the losses 

2) to disparage the Muslim and 3) affirm the truth of Christianity. They thus attacked the 

character of the Prophet Mohamed (SA), the message of Quran, as well as the nature of Muslim 

societies to meet those ends. It is important to be aware of this history as analysis of 

contemporary discourse reveals that all of these attacks continue to endure in what we call 

Islamophobia today.  

 

Gottschalk and Greenburg (2008) trace the various manifestations of Islamophobia since this 

time, demonstrating that there were multiple Islamophobias, each being a historical construction 

that took its form according to the exigencies of the particular political and economic orders. 

However, the underlying thread of the Islamophobias, attacking Islam, was ultimately the same.  

For example, during the Crusades, the Catholic Papacy constructed and instrumentalized an 

Islamophobia that would mobilize a Christian army to fight against the Muslims who held 

Jerusalem and the holy lands. The written call for the crusades called the Muslims ―barbarians,‖ 

a ―vile race,‖ ―pagans,‖ and ―a despised and base race that worships demons.‖  European 

imperialism of the 18
th

 and 19
th

 century constructed another strand of Islamophobia to justify 

military expansion into Muslim lands. Crafting the image of the Muslims as backwards needing 

moral and political uplifting, despots, and sex obsessed hankering and chatteling Muslim women 

to lives of subservience in exotic harems (think 1001 Arabian Nights)European powers spun a 

rhetoric that would disguise their motives for colonialism: securing labor power and natural 

resources and prying open new markets. Current 20 and 21
st
 Century issues of immigration, 

globalization, Zionism, oil dependency, and the War on Terror have created yet another shift in 

how Islam, Muslim, and the Muslim world is viewed by the West.  

 

Although, historical Islamophobias differed in the ways in which western powers 

instrumentalized them, the core of the Islamophobia remained and continues to remain the same: 
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disparaging the Prophet Mohamed (SA), the Quran, and Muslim cultures. These core critiques 

appear both subtly and overtly in public discourse today, and thus contextualize contemporary 

Islamophobia within a longer history of Western-Islamic relations. I argue that the current forms 

of Islamophobia take their shape in accordance with the urgencies of the post-modern world. I 

thus articulate an understanding of Islamophobia as a social construction, a discourse with fluid 

boundaries that allows it to respond to new political and economic demands without 

compromising its core logic.  

With this definition in mind, it becomes important for responders to understand the history of 

Islamophobia for one primary reason. It gives us a conceptual understanding of how historical 

conditions gave shape and form to Islamophobia, so that we can understand and predict how 

contemporary politics give and will give shape and form to contemporary Islamophobia. This 

positions us in a more active role of interpretation as opposed to a defensive role that simply 

parries attacks against Islam. As such, responders of Islamophobia must be conversant with an 

array of contemporary politics—not only the politics that concern the Muslim world. Knowledge 

of the politics of immigration, national identity, security, democracy, gender equity is critical, 

especially contemporarily, for negotiating Islamophobia. In addition, those who intervene must 

know the histories of how other minority groups were represented during times of war or debates 

on national identity or large-scale immigration. This will give us historical analogues from which 

we can better understand contemporary anxiety toward Islam. The analogue is particularly useful 

because it allows us to draw comparisons between Muslims and other minority groups as well as 

demonstrate how political conditions gave rise to the forms of representation. As hind-sight is 

free of myopia, publics are able to understand through analogy how contemporary 

representations of Muslims and Islam emerge from a political context and will, too, shift (or even 

be forgotten—until another time, of course!) with other political urgencies. This understanding 

may make people more conducive to accepting more accurate representations of Muslims and 

Islam. 

 

Islamophobia: Limitations of the Term  

It is critical to understand that the term Islamophobia is not without its limitations. Stonebanks 

(2010, p. 38) suggests that the clinical connotation of the morpheme ―phobia‖ implies meanings 

of psychological trauma that are involuntary such as arachnophobia and acrophobia. Gottschalk 

and Greenburg (2008, p. 5) clarify that the phenomenon described as Islamophobia is not so 

much a phobia as it is a social anxiety that is learned and perpetuated through social memory and 

canonized as a way of seeing Muslims thorough various popular media (newspapers, textbooks, 

cinema, news, political cartoons, etc). They emphasize the socially constructed nature of 

Islamophobia and the acquired rather than genetic mode of propagation—which is a nuanced 

difference from a phobia. Although Gottschalk and Greenburg are correct in their analysis, it is 

important to realize that oftentimes conversations on the semantic appropriateness of 

Islamophobia serve as nothing more than red herrings to draw focus away from more central 

questions to trivial issues.  

 

However, the caveat Cesari (2011, p. 24) makes is very legitimate. She cautions that the broad-

brush usage of the term Islamophobia can lead to the conflation of class or race based phobias 

with the anxiety of Islam, as Muslims find themselves at the nexus of economic, cultural, 

religious, and linguistic oppressions. She argues that the term overlaps with other forms of 

discrimination such as xenophobia, anti-immigration policies, political discourses, and rejection 
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of cultural difference. Accordingly, responders must be conscious of the intersectionality of 

oppression and the problematics associated with ascribing a particular oppression as arising from 

Islamophobia. We must not be so quick to assume that discrimination directed towards a Muslim 

necessarily is due to his or her adherence to Islam. The term thus becomes problematic when 

attempting to describe the intentionality of discrimination that occurs in complex social contexts. 

Nevertheless, given the ubiquity of Islamophobia, we cannot neglect the discrimination that is 

indeed informed by such disparaging discourses.  

One of the dangers of the term Islamophobia is that it has the potential to suppress reasonable 

critique of Muslim cultures. Abbas (2011, p. 63) brings to attention that this term may prohibit 

constructive interrogation of issues such as gender equity (Crenshaw, 2009; Ho, 2007; Zine, 

2008) and other regressive cultural practices within Muslim communities in the same way the 

term Anti-Semitism has silenced critique of the United States‘ support of Israel and Israeli 

policies of terror. Stonebanks (2010, p. 40) states that critics find fault with the term because it 

censures to some degree what can and cannot be said about Islam. Flemming Rose, the editor, of 

the Danish newspaper, Jyllands-Posten's, used this rhetoric, that censorship posed a threat to the 

democratic freedom of speech when he encouraged cartoonists to depict the Prophet Mohamed 

(SA) as they saw fit regardless of Muslim sensitivities. Therefore, for the sake of retaining the 

utility of this term (as will be described shortly), responders to anxiety toward Islam must not 

banter lightly with this term, especially to stifle genuine concerns. Should this term become 

neutralized through unrestrained use, we will lose a powerful conceptual tool to disrupt anti-

Muslim bigotry. 

 

Despite its problems, the term Islamophobia has significant purchase as it has become common 

parlance amongst think tanks, civil liberty groups, and intellectuals (Cesari, 2011, p. 22) for 

several reasons. First, it allows normative, paradigmatic ways of seeing to be identified as 

inimical and racist and subsequently problematized and addressed (Gottschalk & Greenburg, 

2008, p. 7). Second, it reveals the festering sore on the social body that subverts democratic 

health and pluralism. Third, the term allows public consciousness of a subaltern experience and 

inserts an alternative perspective into the grand narratives of how reality is experienced by the 

Muslim. Fourth, it names the lived reality of Muslims, allowing them to articulate and make 

sense of their experience. And fifth the term Islamophobia helps to mobilize Muslim 

communities against their discrimination, because it gives them a rallying point from which they 

can organize efforts to seek social justice. 

 

Critics of the term argue that the term Islamophobia is a form of political correctness (Beck, 

2007), a cover behind which Muslims cower in order to prevent their practices and philosophy 

from being exposed to reveal Muslims for what they truly are: the handmaidens of the devil 

(Gottschalk & Greenburg, 2008, p. 7). Accordingly, responders must be cognizant of both the 

critiques and the validities of this term. Because the term allows unification of people against 

injustice and against the discourses that fragment the social collective, its problematic nature can 

be overlooked. A term‘s utility ought not to be dismissed if it lacks perfection, but rather the 

good it enables should be weighed against the problems. The ultimate objective of creating this 

term was not to avert criticism of Islam but to speak out against a form of oppression, to enable 

social justice, to build across common values, to promote democratic pluralism. Since these are 

positive goals, the term should be kept and utilized. Although a term like Anti-Muslim may 

appear more appropriate a term than Islamophobia because it focuses on the person experiencing 

http://en.wikipedia.org/wiki/Flemming_Rose
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the discrimination, it however forgets the source of a Muslim identity, Islam, and how its 

disparagement creates discrimination. Again, focusing on the term is fruitless and only diverts 

attention. Islamophobia is a very powerful conceptual term that allows proponents of justice to 

name and act upon this form of oppression. Responders must be ready to rationalize the use of 

the term as well as anticipate critiques against it.        

 

 

Mis-Education of Americans 

To meet them where they are, responders should know that Islamophobia is a natural corollary of 

the miseducation of the West about Islam, Muslims, and the history of western-Muslim relations. 

Besides miseducation, how else might the west have acquired its distaste for Islam and Muslim? 

According to a Washington Post-ABC News poll that took place in September 2010, 49% of 

Americans hold an unsavory opinion of Islam (Ali et al., 2011). This opinion held by such a 

large percentage of people cannot possibly be based on personal experience or interaction with 

Muslims in America as there are only 2.6 million Muslims living in the United States (Ali et al., 

2011). Furthermore, 80% of Americans do not hold passport and thus have not traveled overseas. 

In truth, 60% of Americans have never met a Muslim (Care2 Causes Editors). As there are 

approximately 1.6 billion Muslims worldwide, it is not remotely possible that the stock 

misrepresentations and sweeping generalizations of Muslims can ever accurately depict the 

character of this staggeringly large number of people. Thus responders should know that 

Islamophobia represents the natural byproduct of an alarmingly miseducated populace, an 

epistemology of ignorance that structures a way of non-knowing about the non-Christian world.   

 

Miseducation is made possible through a lack of awareness of history. Kincheloe & Steinburg 

(2008) diagnose the American consciousness with historical amnesia to explain why Americans 

at large fail to understand Muslim rage (which Bush trivialized as a sort of infantile jealousy of 

American freedoms (eMediaMillWorks, 2001) witnessed with the bombing of the World Trade 

Centers on September 11, 2001. They contend that erasure of the history of American empire 

building has left Americans in a de-politicized vacuum to grapple for reasons why this event 

occurred and why anti-American sentiments loom large in Muslim countries abroad. They argue 

that as a consequence of this erasure, Americans cannot fathom that people are discontented with 

the United States due to American military aggression and parasitic economic policies. 

Americans are unaware that Muslims are angered by the failed promises of post-colonial proxy 

governments, the asymmetry generated by the west in the distribution of wealth in their 

countries, and the absence of civic agency. They state that ultimately this unawareness of both 

colonization and the effects of colonization on the psyches of the oppressed gives currency to the 

clash-of-civilizations model that Islam is simply bent on destruction. It lends acceptance of 

simplistic and Manichean explanations such as those offered by President Bush to explain 

September 11 and Islam. In essence, the miseducation of Americans allows for Islamophobia to 

have plausibility. 

 

In his book, The Racial Contract, Mills (2008) examines this erasure and unknowing, calling it 

an epistemology of ignorance which he defines as, a ―…particular pattern of localized and global 

cognitive dysfunction (which are psychologically and socially functional), producing the ironic 

outcome that whites will in general be unable to understand the world they themselves have 

made (18).‖ He goes on to describe this epistemology as a 

http://www.care2.com/causes/author/causes
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―…cognitive model that precludes self-transparency and genuine understanding of 

social realities. To a significant extent, then, white signatories will live in an 

invented delusional world, a racial fantasyland, a ―consensual 

hallucination,‖…[with] white mythologies, invited Orients, invented Africas, 

invented Americas, with a correspondingly fabricated population, countries that 

never were, inhabited people who never were—Calibans and Tontos, Man Fridays 

and Sambos—but who attain a virtual reality through their existence in travelers‘ 

tales, folk myth, popular and highbrow fiction, colonial reports, scholarly theory, 

Hollywood cinema, living in the white imagination and determinedly imposed on 

their alarmed real-life counterparts‖ (19).  

 

In other words, Mills says that miseducation makes whites unaware of the social world. He say 

that this epistemology of ignorance is the deliberate production of falsehood and misconception 

to achieve political ends.  

 ―One could say then, as a general rule, that white misunderstanding, 

misrepresentation, evasion, and self-deception on matters related to race are 

among the most pervasive mental phenomenon of the past few hundred years, a 

cognitive and moral economy psychically required for conquest, colonization, 

and enslavement‖ (19). 

 

Other scholars make similar claims that this pervasive ignorance is intentionally 

structured. Alison Bailey says:  

 ―In ordinary language the word ―ignorance‖ suggests a deficiency of 

information. Ignorant would-be knowers are uninformed or have 

incomplete understanding of a given phenomenon. On this view, 

ignorance is theorized as an accidental omission or a gap in understanding 

that can be corrected by an effort to move toward certainty by finding the 

missing information or running the experiment again. An important aspect 

of …epistemologies of ignorance in particular is the realization that 

ignorance is often an action social production…more subtle examples of 

socially constructed ignorance includes epistemic black spots that make 

privileged knowledge oblivious to systemic injustices‖ (2007, p. 77).  

 

Here, like Kincheloe and Steinberg (2010), she claims that this epistemology obfuscates systemic 

injustices, thus allowing for the mystification of the consequences of injustice (i.e. Muslim 

discontents). Similarly, Jaramillo and Barros (2011) say that ―…silences or absences are not 

considered innocent omissions; rather, they point to the systemic ways in which ignorance is 

sustained at the level of epistemology, institutional organization, and indeed, politics. (p. 77). 

Taylor (2007) also argues that the sustenance of the truths that allow western dominance can 

only occur in a context of ignorance:   

 ―Contemporary US society systematically promotes social ignorance. That is, it 

encourages its citizens and other participants…not to know things that are 

profoundly important for the ethics, politics, and administration of social life…[as 

such] we think of Arab and Muslim cultures as inexplicably as uniquely proficient 

at spawning terrorists, perhaps because of some primordial tendency to 

―militancy,‖ ―radicalism,‖ or pre-modern conservatism. But this view makes 
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sense only if we ignore a handful of important historical and cultural facts‖ (p. 

136).   

 

Sensoy‘s research (2009) on textbooks reveals how textbooks contribute to this epistemology of 

ignorance about Muslims and Muslim cultures. Although the majority of the world‘s Muslims 

live in South East Asia, 78 percent of the textbooks she examined focus their coverage on 

Middle Eastern Muslims, essentializing, she argues, the Muslim identity as Arab and reducing 

the diversity of Islam‘s adherents. Her findings reveal that textbooks representations of Muslims 

construct Muslims as regressed by showing them in greater frequency in urban, modern, and 

advanced areas in pre-1900 images than in post-1900 images. She noted that textbook images 

were frequently of Muslims engaging in traditional work such as fishing, selling spices in the 

marketplace, leading camels, harvesting crops by hand, and carpet weaving, teaching students 

that Muslims are uncivilized and uneducated. Sensoy‘s coding of the images found that the 

majority of the images depicted Muslims in sedentary activities. This portrayal of Muslims as 

lazy helps to explain the poverty in the Middle East as derived from inferior cultural and 

religious beliefs and subsequently negates the complicity of colonial rule in creating it. 

 

Many scholars have commented on the role the media plays in miseducating the world about 

Islam and Muslims (Said, 1981; Kalin, 2011; Cesari, 2011; Cherribi; Cole, 2011; Brinson, 2010). 

For the sake of space, I will not enter into a discussion here. It is sufficient to say that responders 

to Islamophobia must understand the frames in which media and political discourse discuss 

Islam and Muslims (gender equity, modernity, democracy, national identity, cultural integrity 

and solubility, immigration, freedom, etc).  

 

Considering the definition of Islamophobia put forth by the Runnymede Trust, a British based 

anti-racist think tank, we can say that erasure of truth and the manufacture of ignorance have 

created the epistemology of Islamophobia. According to their definition, Islamophobia occurs 

when:  

1. Islam is seen as a monolithic bloc, static and unresponsive to change 

2. Islam is seen as ―separate‖ and ―other.‖ It does not have values in common with other 

cultures, is not affected by them, and does not influence them. 

3. Islam is seen as inferior to the West. It is seen as barbaric, irrational, primitive, and 

sexist. 

4. Islam is seen as inferior to the West. It is seen as barbaric, irrational, primitive, and 

sexist. 

5. Islam is seen as violent, aggressive, threatening, supportive of terrorism, and engage 

in a ―clash of civilizations.‖  

6. Criticisms made of the West by Islam are rejected out of hand. 

7. Hostility towards Islam is used to justify discriminatory practices towards Muslims 

and exclusion of Muslims from mainstream society.  

8. Anti-Muslim hostility is seen as natural or normal 

 

The first five features of this list explicitly refer to a way of knowing (―Islam is seen…‖). This 

epistemology arises from a historical understanding of Islam as well as the internalization of 

ignorance (i.e. falsehoods). The last three features of this list also arise from a way of knowing 

about Islam, but pertain particularly to the consequences of this epistemology.  
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In light of this discussion, responders must understand the western psyche: the vast majority of 

westerners are simply not cognizant of western relations with Muslims. Knowing this will allows 

us to meet them where they are at. In other words, we must comprehend our interlocutor‘s frame 

of reference before we engage any dialogue. Failure to do so may result in resistance, rejection, 

and even confusion. Since we know that an epistemology of ignorance governs how the west 

sees Muslims, we can prepare ourselves to provide the information necessary to bridge the gap 

and build inroads into mutual understanding. We must bring history into our discussions and 

give our publics clear understanding of the conditions that spawned both anti-western sentiments 

as well Islamophobia. Without this preliminary background, our audience may not have the 

funds of knowledge necessary to grapple with contemporary Muslim-West relations. They may 

also refuse to accept our interventions.   

 

Adamant Islamphobes who build careers touring cities and writing books that peddle hate and 

conjure fear of Islam and Muslims deny that they are simply miseducated about Islam. They 

argue instead that what they believe and advocate against is the ―truth‖ about Islam (Beck, 2007; 

Cincotta, 2011, pg. 6). I would like to problematize this notion of a free-floating ―truth‖. I argue 

that ―truth‖ cannot be objective or disinterested, and that all social truths are perspectival, rooted 

in a web of political, economic, social, racial, cultural, and religious interests (Fay, 1996). The 

western perspectives of Islam, too, emerge out of this matrix of interests and are shaped by the 

exigencies of the post-colonial world (as argued in the first section). Failure to contextualize this 

perspective within these relations gives Islamophobia credibility which ultimately assumes the 

dimensions of truth as it is disseminated widely by dominant media and referenced by 

politicians. However, its ubiquity cannot be taken as an indicator of its truth value. Responders 

cannot waver from the fact that Islamophobia is an epistemology of ignorance, an intentionally 

structured way of seeing Islam and Muslims that is predicated on fabrications and deception.    

 

Institutionalizing Islamophobia 

We must be careful not to reduce Islamophobia to a simple micro-aggression that Muslims face 

at an individual level, because we will fail to see macro-Islamophobia, the political discourse, the 

structural racism that institutionalizes anxiety toward Islam and Muslims. Responders must 

distinguish between the micro and the macro dimensions of these sentiments. 

 

First, we must realize that Islamophobia is institutionalized in the United States. The Political 

Research Associates‘ (PRA) 2011 report, Manufacturing the Muslim Menace: Training of 

Security Officers, reveal that American security personnel and first responders receive 

Islamophobic training. According to the report, in the aftermath of 9/11, the US government 

initiated new counter-terrorism measures that would train public servants that were previously 

not considered security personnel to respond to terrorist attacks. The report exposes that the US 

Department of Homeland Security (DHS) offers grants to private counter-terrorism firms to 

organize conferences, courses, and training session. However, the training content of these firms 

is neither peer-reviewed nor certified by the DHS‘s National Training and Education Division. 

PRA‘s investigation of four such firms, Security Solutions International, LLC (SSI), The Centre 

for Counterintelligence and Security Studies (CI Centre), and International Counter-Terrorism 

Officers Association (ICTOA) found that training is informed by a mixture of ideological and 

theological biases against Islam and Muslim. The report breaks down the training rhetoric into 
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five major frames: 1. Islam is a terrorist religion 2. An Islamic ―Fifth Column,‖ or ―Stealth 

Jihad,‖ is Subverting the U.S. from Within 4. ―Mainstream‖ Muslim Americans Have Terrorist 

Ties 4. Muslims Seek to Replace the U.S. Constitution with Islamic, Sharia‘ Law and 5. Muslim 

Americans Wage ―Lawfare‖: Violent Jihad by Other Means.  

 

It is evident by these frames that these firms teach security personnel an extremely distorted 

version of Islam that fails to distinguish mainstream practices of Islam with fringe practices (not 

to mention dehistoricizes foreign Muslim discontents). As these private firms train thousands of 

people a year, such teachings turn the policing forces of the nation against innocent American 

Muslims and subsequently institutionalize Islamophobia. Security personnel learn that the simple 

fact of being a Muslim is sufficient cause for suspicion. Thus the central basis for determining 

security threats to this country has become coded in the (mis)representations of an entire group 

of people suddenly essentialized under one, monolithic signifier, Muslim. The PATRIOT Act, in 

legalizing unconstitutional means of stopping terrorism, is another example of legislative effort 

that allows security officers to profile people on the basis of religious symbols or affiliations.  

 

Other instances of the institutionalization of Islamophobia can be witnessed in the efforts of a 

conservative, right-wing think tank, the Center for Security Policy (CSP). This organization, 

since 2007, foments and disseminates fear of the gradual encroachment of Sharia‘ law into 

American courts. According to the Center for American Progress report, this fear is based on the 

claims of David Yerushalmi, the President of CSP, that ―Islam requires all Muslims to actively 

and passively support the replacement of America‘s constitutional republic with a political 

system based upon Shari‘a.‖ The report makes the connection between Yerushalmi‘s anti-Shari‘a 

model legislation and the anti-Sharia‘ bills passed in South Carolina, Texas, and Alaska by 

showing how the language in States‘ bills is almost verbatim to his model-legislation. The 

reports states that as a consequence of CSP‘s fear mongering, twenty-three states have some 

form of legislation banning this threat of Sharia‘ law which has yet to be empirically proven. The 

United States, however, is not the only Western country that is institutionally Islamophobic.  

 

Many European countries have passed legislation in the months after 9/11 that would expand the 

jurisdiction of security personnel when it comes to investigating terrorist threats. Although the 

language of these laws doesn‘t explicitly permit religious profiling, I argue that they legalize it 

nonetheless for two reasons: 1. these laws were passed after a terrorist attack by Muslims and 2. 

the people on whom the laws have been applied are predominantly Muslims (Cole & Maisuria, 

2007). According to Cesari‘s (2011) analysis of European legislative changes after 9/11, three 

major European countries have institutionalized Islamophobia within their legal structures. 

France passed the Law on Everyday Security on September 15, 2001 that permits security to stop 

and search vehicles in the event of a terrorism suspect. Germany passed a set of laws in 

September of 2001 and again in January of 2002 that allow for the banning of religious groups if 

they are deemed as threatening to the democratic order.  

 

And the United Kingdom passed their Anti-terrorism, Crime and Security Act in November of 

2001 which allows ―…the indefinite detention of the nationals who are not considered safe 

enough to deport to their country of origin [and] the freezing and confiscation of funds 

associated with terrorists or other prohibited groups…(Cesari, 2011).‖  This act prohibits 

individuals from associating with suspected terrorists or forbidden organizations and requires 
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them to report any suspicious activities or individuals to the police. The earlier British Terrorism 

Act (2000) goes so far as to state that ―…there may be circumstances…where it is appropriate 

for officers to take account of a person‘s ethnic origin in selecting persons to be stopped in 

response to a specific terrorist threat (Cole & Maisuria, 2007). These laws institutionalize 

Islamophobia and make it a structural component of these European societies.  

 

The controversial French laws of 2004 and 2011 illustrate yet another instance of the 

institutionalization of Islamophobia in European countries. The 2004 law prohibits French 

Muslims from wearing the headscarf in public spaces such as hospitals, schools, and post offices. 

The 2011 law bans the face veil in all public spaces. Although the discourses prior to this ban 

couched support through its claims of protecting the French republican value of laïcité, they 

nonetheless relied on misunderstandings of the veil as an instrument of Muslim women‘s 

oppression to clinch support for the bans. Thus, the 2004 law represents an institutionalized fear 

of the Muslim presence in France made known through the veil and the ideology it ostensibly 

represents. The veil is claimed by dominant media to represent an existential threat to 

whitestream French values, especially as concerns gender equity. Additionally, the 2011 law 

criminalizes the expression of religiosity in non-Christian ways and canonizes through its 

legislation the misconception that Islamic practices endorse gender inequity.  

 

Another dimension of Islamophobia that responders must understand is that it is also a political 

discourse. Cherribi (2011) says that many populist parties in European countries have gained 

public support through the articulation of stringent views on anti-immigration policies. It is 

important to note that anti-immigration sentiments are largely Islamophobic since the majority of 

immigrants in western European countries are Muslim. He cites the List Pim Fortuyn (LPF) in 

the Netherlands, the Vlaams Belang in Belgium, the Freedom Party of Austria, the Danish 

People‘s Party (DPP), the Republican Party(REP) in Denmark, the German People‘s Union 

(DVU), the National Democratic Party (NPD) in Germany, Le Front National in France, the 

Hellenic Front in Greece, the Northern League and the National Alliance in Italy as some of the 

populist parties who use Islamophobia as rhetoric to obtain political power and influence. 

Common to their various rhetorics is this notion that Muslims are insoluble in European culture 

due to their incompatible paradigms and that Muslims create new problems for the country. 

Citing the discourse of ―moderate‖ politicians such as Margaret Thatcher, Tony Blair, Silvio 

Berlusconi, Jordi Pujol, and Nicolas Sarkozy, Cesari (2011) argues that the rhetoric of the far-

right has influenced the center resulting in an increasing presence of Islamophobia in the 

mainstream.  

 

In his analysis of foreign policy rhetoric during the Bush administration, Cole (2011) argues that 

Islamophobia was very much a part of the political discourse of highly public politicians such as 

Donald Rumsfeld, George Bush, Dick Cheney, John McCain, Mike Hucakabee, Rudolf Giuliani. 

In a talk given at the Confronting Islamophobia conference, Kathleen Christison (2011), former 

CIA political analyst, talked of the phenomenon where, like in other European countries, both 

the political right and the left are in unanimous agreement over one issue: the menace of Islam. 

Similarly, in the 2008 US presidential campaign, the Republican Party utilized Islamophobic 

discourse to make their campaign pitch and gain voters. They distributed to swing states through 

the post and newspapers 28 million free copies of the highly Islamophobic film, Obsession. The 

film, churning the underlying suspicions, hatreds, and misrepresentation to the surface, cast 
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Islam as a growing threat to American values. Nimer (2011) says the message sent by the 

Republican Party was a promise to stand up against this mythical threat.  

 

As evidenced above, Islamophobia is institutionalized in legislation, the policing forces, and the 

mainstream political rhetoric in the West. Responders must be careful not to reduce 

Islamophobia to a simple micro-aggression for that would divert public attention from the ways 

in which this anxiety toward Islam affects the structure and policy of western societies. This 

diversion will cripple our capacity to see the structural persistence of Islamophobia in the same 

way color-blind racism has permitted a deliberate un-knowing of institutionalized racism, in the 

same way sexism defined as sexual harassment has blinded us to the hegemony of patriarchy, in 

the same way the narrow definitions of classism make us unconscious of the intentional 

asymmetries in wealth distribution. A myopic view on Islamophobia sees only the problems that 

surface, not the underlying roots, and thus narrows the scope of intervention. 

 

It is very clear that failure to see institutional Islamophobia is an undesirable thing for it 

confounds cause and effect, problem and symptom. Responders must distinguish these two to 

address each appropriate. The microagression of verbal or physical violence, of housing, 

employment, and educational discrimination emerge from a larger set of discriminatory 

discourses and policies. The microagression is the symptom of institutionalized hatred, the effect 

of a larger conversation. The work of intervention cannot commit the egregious error of 

confounding the two for such intervention would only yield local instead of general change. It 

would be analogous to mopping up water instead of fixing the broken faucet. Distinguishing the 

two forms of Islamophobia gives us a conceptual tool for making sense of it and disrupting it 

systematically. We must therefore be cognizant of Islamophobia as institutional and make aware 

to others of its institutionality lest it should become like racism, sexism, and classism: 

purportedly eliminated yet alive and thriving.  

 

Concluding Remarks 

Islamophobia is a menace to democratic societies for several reasons. One, it fragments the 

social collective, creating communities of isolation who fear and mistrust one another. Such 

social dynamics threaten democracy because communities begin to pursue and advocate for 

group interests in lieu of the common good. Second, it helps shape and structure society through 

fear and misrepresentation of innocent people who simply share a common religious identity 

with certain fringe groups who employ tactics of terror. When social laws are no longer 

determined through debate, analysis, and fair information but through fear and fabrication, we 

can be sure this society can no longer claim for itself democracy. Three, when constitutional 

rights apply only to those who resemble the dominant group in identity and when the sanctity of 

civil rights is violated for the maintenance of base interests, then democracy becomes a farce. It 

becomes a rhetorical device to justify policies of injustice and terror. It becomes a tool of 

oppression itself. Disrupting Islamophobia is thus the responsibility of all those who wish to 

preserve the democratic possibility.   

 

 

 

 



13th Annual ISNA Education Forum  April 6th -8th, 2011 
 

196 
 

Sample Curricular Intervention against Islamophobia: Discourse Analysis and Critical 

Thinking 

 

The following curricular intervention is currently implemented at a private, Islamic school whose 

identity I will not disclose for the interest of maintaining anonymity. It is part of the Advanced 

Placement English Language and Composition course offered at MTI. It has been approved by 

the College Board as having satisfied the content requirements of this course. The course uses 

three texts (see appendix A).  The rhetorical triangle serves as the guiding framework for this 

class. The course is thus divided into three major units: logos, pathos, and ethos.  

 

Unit One: Logos-Logic 

Students start with a rigorous unit of introductory Aristotelian logic because it lays the 

groundwork for language analysis upon which the rest of the course builds.  The unit opens  with 

a study of statement analysis. Students learn how to analyze and identify statement types and 

their functions in inductive and deductive reasoning. Students then move on to a study of basic 

argument structure where they practice identifying which statements serve as premises and 

evaluating whether the premises provide support to the argument. Students also engage a study 

of major logical fallacies (see appendix B) that are often employed in dominant political and 

popular discourses.  

 

Students practice statement analysis, argument analysis, and logical fallacy detection through the 

examination of news articles, blogs, book chapters, documentaries, and video clips on a variety 

of different issues. Some of these media do discuss Islam and Muslims. Students implement the 

logic they learn through various writing assignments. One such assignment is the letter to the 

editor assignment. Students write letters, using sound argumentation, which corrects the 

misrepresentation of Islam and Muslims as they arise in the local media. 

 

The rationale for studying logic is that logic provides students with the conceptual tools to 

analyze and evaluate popular discourse. It is critical that future leaders must be able to evaluate 

popular discourse and extract the subtext—the assumptions, definitions, and philosophical 

frameworks on which the discourse is based—in order to fully understand and participate within 

the discourse. Studying logic provides students with the conceptual understanding of how to 

construct arguments that soundly support the conclusions without committing logical fallacies. 

These skills are crucial for understanding and speaking back to Islamophobia.  

 

Unit Two: Pathos  

 

Students transition into a study of the pathos, the element of argumentation that appeals to the 

emotional and the irrational. Students start through an examination of rhetorical devices (see 

appendix C) because it allows the students to see early on how language can be wielded to be 

very persuasive. In this section, students also discover the power of diction –word choice—in its 

ability to create connotations and build imagery. Here, students examine a variety of texts 

ranging from poetry, prose, news articles, advertising, classical literature, and segments from 

film. Students learn that all media forms employ pathos as a rhetorical device and so become 

aware of the urgency to interrogate all messages carefully.  
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This unit is very crucial preparation for producing critical thinkers and future leaders for several 

reasons. The study of pathos prompts students to take notice at the kinds of emotions and 

imagery that words create, which is precisely the mechanism of discourse. Although discourse is 

primarily comprised of words that signify meaning, it is effectively the word choice that creates 

representative imagery—negative or positive—of people, concepts, and perspectives. Being 

aware of emotional appeals and representative imagery is critical for understanding discourse—

particularly Islamophobia—and its functions.  

 

 

 

Unit Three: Ethos 

Finally, students examine the role of ethos in argumentation. In this section, students learn about 

the importance of authority. Here they examine how political structures and institutions confer 

authority to persons or other institutions for which they have no qualification to possess in the 

first place. This section is particularly eye opening in that it provides a formal study of how 

politics inform the production of truth.  Students learn how to examine and evaluate credentials 

so as to be able to interrogate the authority of any given author to advance an argument. Students 

understand that, in this contemporary era where everyone is specialized in a particular discipline, 

expertise is a mandatory criterion for having authority. Students become aware of the 

perspectival nature of truth and its social situated-ness, which permits them to transcend binary 

thinking wherein debates have only two possible positions.  

 

This unit is very important for educating future leaders. The study of ethos teaches students to 

questions not only the content and structure of an argument, but the author, which permits the 

student to contextualize the argument within a larger social milieu where institutions govern the 

production of knowledge.  The awareness of the politics of truth enable students to fit discourse 

within the workings of the larger social, gender, racial, economic, and religious orders. The 

ability to take on a macro-structural perspective is a necessary requirement for the future leaders 

of Muslim communities to be able to understand and negotiate discourses that affect Muslims. 

The urgency of the Muslim conditions in the west demands it. 

 

Students implement the study of rhetoric through multiple writing assignments. One such 

assignment requires that students deliver a speech that they themselves have written. This speech 

must follow sound argument structure and other rhetorical forms such as narration and 

description. Students are encouraged to employ specific rhetorical devices that we study 

throughout this unit (appendix C).   
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Appendix B: Logical Fallacies 

Abstraction  

Abuse of Etymology  

Accent  

Accident  

Affirmation of the 

Consequent  

Affirmative Conclusion 

from a Negative Premiss  

Affirming a Disjunct/ 

Affirming One Disjunct  

Affirming the Consequent  

Alternative Syllogism, 

Fallacy of the  

Ambiguity  

Ambiguous Middle  

Amphiboly/ Amphibology  

Anecdotal Fallacy  

Argument by Consensus  

Authority  

Celebrity  

Consequences  

Envy  

Fear  

Force  

Hatred  

Ignorance  

Nature  

Pity  

Popularity  

Pride  

Argumentum ad… 

Baculum  

Consequentiam  

Hominem  

Ignorantiam  

Invidiam  

Logicam  

Metum  

Misericordiam  

Naturam  

Nazium  

Odium  

Populum  

Superbiam  

Verecundiam  

Asserting an Alternative  

Asserting the Consequent  

Authority of the Many  

Bad Company Fallacy  

Bad Reasons Fallacy  

Bandwagon Fallacy  

Base Rate Fallacy  

Beard, Argument of 

the/Fallacy of the  

Begging the Question  

Biased Sample  

Bifurcation  

Black-and-White Fallacy  

Black-or-White Fallacy  

Card Stacking  

Circular Argument  

Circulus in Probando  

Commutation of 

Conditionals  

The Company that You 

Keep Fallacy  

Complex Question  

Composition  

Conjunction Effect / 

Conjunction Fallacy  

Consequent, Fallacy of the  

Converse Accident  

Converting a Conditional  

Cum Hoc, Ergo Propter 

Hoc  

Denial of the Antecedent  

Denying a Conjunct  

Denying the Antecedent  

Dicto Simpliciter  
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http://www.fallacyfiles.org/bandwagn.html
http://www.fallacyfiles.org/authorit.html
http://www.fallacyfiles.org/apcelebs.html
http://www.fallacyfiles.org/adconseq.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/adbacula.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/ignorant.html
http://www.fallacyfiles.org/adnature.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/bandwagn.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/adbacula.html
http://www.fallacyfiles.org/adconseq.html
http://www.fallacyfiles.org/adhomine.html
http://www.fallacyfiles.org/ignorant.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/fallfall.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/adnature.html
http://www.fallacyfiles.org/adnazium.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/bandwagn.html
http://www.fallacyfiles.org/emotiona.html
http://www.fallacyfiles.org/authorit.html
http://www.fallacyfiles.org/afonedis.html
http://www.fallacyfiles.org/afthecon.html
http://www.fallacyfiles.org/bandwagn.html
http://www.fallacyfiles.org/guiltbya.html
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http://www.fallacyfiles.org/baserate.html
http://www.fallacyfiles.org/slipslop.html
http://www.fallacyfiles.org/slipslop.html
http://www.fallacyfiles.org/begquest.html
http://www.fallacyfiles.org/biassamp.html
http://www.fallacyfiles.org/eitheror.html
http://www.fallacyfiles.org/eitheror.html
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http://www.fallacyfiles.org/onesided.html
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Disjunctive Syllogism, 

Fallacy of the  

Division  

Doctrine of the Maturity of 

Chances  

Doublespeak  

Either/Or Fallacy  

Emotional Appeal  

Equivocation  

Etymological Fallacy  

Exclusive Premisses  

Existential 

Fallacy/Existential 

Assumption, Fallacy of  

Fake Precision  

Fallacist's/Fallacy Fallacy  

False… 

Analogy  

Cause  

Conversion  

Dilemma  

Precision  

Faulty Analogy  

Formal Fallacy  

Four-Term Fallacy  

Gambler's Fallacy  

Genetic Fallacy  

Guilt by Association  

Hasty Generalization  

Hitler Card  

Hot Hand Fallacy  

Ignoratio Elenchi  

Ignoring the 

Counterevidence  

Illicit… 

Contraposition  

Conversion  

Major  

Minor  

Negative/ Affirmative  

Process  

Process of the Major  

Process of the Minor  

Quantifier Shift  

Substitution of Identicals  

Improper… 

Disjunctive Syllogism  

Transposition  

Informal Fallacy  

Ipse Dixit  

Irrelevant Thesis  

Loaded… 

Language/Words  

Question  

Logical Fallacy  

Many Questions  

Masked Man Fallacy  

Misplaced Precision  

Modal Fallacy  

Modal Scope Fallacy  

Monte Carlo Fallacy  

Multiple Comparisons 

Fallacy  

Naturalistic Fallacy  

Negating Antecedent and 

Consequent  

Negative Conclusion from 

Affirmative Premisses  

Neglecting Base Rates  

Non Causa Pro Causa  

One-Sided Assessment  

One-Sidedness  

Overgenerality  

Overprecision  

Personal Attack  

Petitio Principii  

Plurium Interrogationum  

Poisoning the Well  

Post Hoc  

Probabilistic Fallacy  

Propositional Fallacy  

Quantificational Fallacy  

Quantifier Shift  

Quaternio Terminorum  

Question-Begging… 

Analogy  

Epithets  

Questionable Analogy  

Quoting Out of Context  

Redefinition  

Red Herring  

Regression/Regressive 

Fallacy  

Scope Fallacy  

Slanting  

Slippery Slope  

Some Are/Some Are Not  

Special Pleading  

Spurious Accuracy  

Straw Man  

Suppressed Evidence  

Sweeping Generalization  

Syllogistic Fallacy  

Texas Sharpshooter 

Fallacy  

Transposition, Improper  

Tu Quoque  

Two Negative Premisses  

Two Wrongs Make a Right  

Undistributed Middle  

Unrepresentative Sample  

Unwarranted Contrast  

Vagueness  

Vicious Circle  

Volvo Fallacy  

Weak Analogy  

Wishful Thinking  
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http://www.fallacyfiles.org/illminor.html
http://www.fallacyfiles.org/negfroma.html
http://www.fallacyfiles.org/illicitp.html
http://www.fallacyfiles.org/illmajor.html
http://www.fallacyfiles.org/illminor.html
http://www.fallacyfiles.org/quanshif.html
http://www.fallacyfiles.org/illisubs.html
http://www.fallacyfiles.org/afonedis.html
http://www.fallacyfiles.org/imptrans.html
http://www.fallacyfiles.org/inforfal.html
http://www.fallacyfiles.org/authorit.html
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http://www.fallacyfiles.org/loadword.html
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http://www.fallacyfiles.org/begquest.html
http://www.fallacyfiles.org/loadques.html
http://www.fallacyfiles.org/poiswell.html
http://www.fallacyfiles.org/posthocf.html
http://www.fallacyfiles.org/probfall.html
http://www.fallacyfiles.org/propfall.html
http://www.fallacyfiles.org/quanfall.html
http://www.fallacyfiles.org/quanshif.html
http://www.fallacyfiles.org/fourterm.html
http://www.fallacyfiles.org/qbanalog.html
http://www.fallacyfiles.org/loadword.html
http://www.fallacyfiles.org/wanalogy.html
http://www.fallacyfiles.org/quotcont.html
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http://www.fallacyfiles.org/redherrf.html
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http://www.fallacyfiles.org/scopefal.html
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http://www.fallacyfiles.org/specplea.html
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http://www.fallacyfiles.org/strawman.html
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http://www.fallacyfiles.org/syllfall.html
http://www.fallacyfiles.org/texsharp.html
http://www.fallacyfiles.org/texsharp.html
http://www.fallacyfiles.org/imptrans.html
http://www.fallacyfiles.org/tuquoque.html
http://www.fallacyfiles.org/exclprem.html
http://www.fallacyfiles.org/twowrong.html
http://www.fallacyfiles.org/undismid.html
http://www.fallacyfiles.org/biassamp.html
http://www.fallacyfiles.org/somernot.html
http://www.fallacyfiles.org/vaguenes.html
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Appendix C: Rhetorical devices 

Alliteration 

Anacoluthon 

Anadiplosis 

Anaphora 

Anastrophe 

Antistrophe 

Antithesis 

Aporia 

Aposiopesis 

Apostrophe 

Archaism 

Climax 

Assonance 

Asyndeton: 

Brachylogy 

Cacophony 

Catachresis 

Chiasmus 

Euphemism 

Hendiadys 

Metaphor 

Metonymy 

Onomatopoeia 

Oxymoron 

Paradox 

Paraprosdokian 

Paronomasia 

Personification 

Pleonasm 

Polysyndeton 

Praeteritio 

Prolepsis 

Simile 

Syllepsis 

Synchysis 

Synecdoche 

Synesis 

Tautology 

Zeugma 
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Working Towards Harmony: School Wide Discipline and Anti-Bullying 

Policies based on Islamic Principles 

Ala Shehdeh 

Abstract_____________________________________________________________________ 

Islamic school administrators, teachers, counselors, and other valuable stakeholders must raise 

students that are intrinsically inclined towards Islamic etiquette and behavior.  Furthermore, this 

should manifest through interactions with peers, parents, and school personnel. One method is by 

having a school wide discipline and anti-bullying program that teaches students leadership and 

ownership.  The school wide and anti-bullying program is a comprehensive program to counter 

bullying behaviors using Islamic teachings as well as nationally utilized and research-based 

strategies.  It is also a program to help all staff work towards the same discipline goals and 

values.  All stakeholders will be involved: board members, principal, counselor, teachers, 

students, parents, community members, including Imams and other religious leaders. 

About the Author__________________________________________________________ 

Ala Shehadeh has been the counselor at the Islamic School of San 

Diego for the past 3 and a half years, where she has developed  

behavioral programs to aid students achieve success as young 

Muslims, both socially and academically.  She holds her Master‘s 

degree in Clinical Social Work from San Diego State University 

with an emphasis on school social work.  She is nearing the 

process of becoming a Licensed Clinical Social Worker and is also 

currently serving the local Muslim community in San Diego as a 

therapist intern and youth group coordinator. 

 

Working Towards Harmony: School Wide Discipline and Anti-

Bullying Policies based on Islamic Principles____________________________ 

Characteristics of Students in Bullying Situations 
In typical situations of bullying, there are three types of individuals involved: the bully, the 

victim, and the bystander.  One could argue that students display behaviors that are characterized 

as bullying for many reasons.  Often the ―bully‖ student displays behaviors that are intimidating, 

threatening, and abusive, and is persistent and repeated.  The ultimate goal of bullying is to exert 

power and control over another student who is perceived to be weaker (Freedman, 2009).  One of 

the main motivations of the bully is to get a negative reaction out of the victim.  Often times, 

boys are involved in more direct and physical types of bullying, such as hitting, kicking, pushing, 

stealing, and/or threatening.  Girls, on the other hand, are more indirect with bullying behaviors. 
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 For instance, they display behaviors that can be characterized as psychological harassment: 

spreading rumors and gossip, social exclusion, and intimidation.  Furthermore, girl bullies are 

involved in relational aggression - a concept that has come to be defined as the use of 

relationships and friendships as a means of power, control, and harassment versus physical harm 

(Freedman, 2009).  It is for this reason that may explain the phenomenon that boys are more 

likely than girls to report that they are victims of physical bullying (Wright, 2004).   

Victims of bullying do not typically have a specific profile that can characterize them as victims; 

but one essential factor is the presence or absence of friends and positive peer supports in their 

lives   Victims of bullying are socially marginalized to begin with and may further experience 

rejection by peers in the long run.  This can ultimately lead to symptoms of depression and poor 

self-esteem as adults (Wright, 2004).  This is why it is essential for school teachers and support 

staff to identify a child‘s network of friends and understand how to utilize them in a productive 

and positive manner in order to take a preventative approach. 

 

The final and possibly most essential type of individual in a bullying situation is the bystander. 

 Bystanders can be defined as the students that witness incidents of bullying without being 

actively involved, however by doing so they may be actively supporting the bully by 

encouraging the negative behavior towards the victim.  

 

Research based solutions 

In order to counter bullying or any other type negative behavior in the school environment, one 

must research and implement effective solutions.  One such solution is through role playing. 

Rather than reviewing skills, students who participate in social skill role play activities and share 

their own personal experiences and reactions to hypothetical situations, will enable other 

students to practice problem solving, therefore providing positive modeling of pro-social 

behavior (Frey, 2000).  Role play also empowers students to prepare for situations they may not 

be ready to encounter otherwise.  With guidance, role play can be an essential tool for students to 

practice much needed social skills.  Through role playing students can act out ways to improve 

social skills in a safe environment. With this practice, the student will be able to take a skill and 

put it into real life situations. (Aubrey 2008).  Guided role play can help victims of bullying learn 

methods of standing up to bullies and approach others that can be identified as allies.  Another 

way role play is effective with bullying situations is through assertiveness training.  Learning to 

say ―No‖ effectively, better ways to respond to taunts or insults, and improving posture and eye 

contact will help the victim in such situations.  Role play is also effective in terms of reaching 

the bystander.  It is possible to teach bystanders how to respond to witnessing bullying in a 

helpful manner by providing them with scenarios and guiding them to respond in a way that 

comes to the victim‘s aid and decreases the power of the bully. 

An excellent school wide Anti-Bullying program would be comprehensive and begin with the 

implementation of a step by step process that requires planning and participation from all 

stakeholders.  One such program is called Bullying Prevention for Schools, the aim of which is 

to create peaceful and caring environments that both students and adults can feel safe and model 

self-control, empathy, and respect for all (Beane 2011).   

 

Islamic Aspects and School Wide Program 

In order to counter bullying at schools one must look to practical solutions to implement 

effectively.  Furthermore, implementations of such solutions are even more essential in an 
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Islamic school because Islam teaches us to be kind and respectful through examples in the Quran 

and Sunnah.  We must remind each other and our students that our manners and behaviors are 

actually acts of worship - Ibadah, and that we are accountable to Allah for how we treat others. 

 Once this awareness is instilled in our students and modeled by the adult staff members, the 

school climate will begin shift in a more positive direction.  

 

Surat Hujurat, Ayah 11:  

―O you who believe! Let not a group scoff at another group, it may be that the latter are better 

than the former; nor let (some) women scoff at other women, it may be that the latter are better 

than the former, nor defame one another, nor insult one another by nicknames. How bad is it, to 

insult one‘s brother after having Faith. And whosoever does not repent, then such are indeed 

Thâlimûn (wrong-doers).‖  

 

The ayah clearly states that it is not permissible to mock or ridicule one another, lest we be 

oppressors of each other.  When we relay this concept to students we can use terminology 

relevant to them, such as teasing, name-calling, and bullying.   In addition, we can compare 

bullying to the concept of oppression and injustice.  The Prophet Muhammad (S) has numerous 

sayings about standing against oppression.  For example, he (S) stated: ―Help your brother, 

whether he is an oppressor or he is oppressed.‖ The Prophet was asked: ―It is right to help him if 

he is oppressed, but how should we help him if he is an oppressor?‖ He replied: ―By preventing 

him from oppressing others.‖ {Sahih Bukhari, Volume 3, Hadith 624}  This hadith can empower 

bystanders to perceive the bullying incident as oppression and to stand against what is being 

done to the victim.  In another hadith: "The Muslim is the brother of the Muslim. He should not 

wrong him nor surrender him to his enemy. Allah will take care of the needs of anyone who 

takes care of the needs of his brother. On the Day of Rising Allah will dispel the anxiety of 

anyone who dispels the anxiety of another Muslim. On the Day of Rising Allah will veil anyone 

who veils another Muslim."   This hadith also encourages students to conceal faults (i.e. not to 

tease) and treat each other as brothers/sisters.  Instilling a sense of brotherhood in students will 

ultimately lead to a decline in the temptation towards disrespect and maltreatment, having being 

replaced with more understanding of our relationship towards each other and also by acting upon 

these teachings.   

 

Obviously, there are numerous examples from the Quran and Sunnah that encourage peaceful 

and positive interaction, but it is not enough to just verbalize these teachings to students.  Islamic 

school personnel must be immersed in these teachings as well and model the appropriate 

behaviors towards each other as staff members, but especially towards students.  In addition, 

teachers, counselors, and school administration need to hold regular and consistent discussions 

with students in regards to school wide behavioral expectations.  These discussions cannot be 

one-sided, however, and must be engaging and interactive with students.  Students must feel like 

they are part of the solution in order to solve the problems occurring at school.  Through either 

school wide assemblies, classroom workshops, or one on one conversation, the student can be 

encouraged to make the best choices as a Muslim when they are listened to and understood. 

A school wide character education program can begin with the previously mentioned steps.  In 

addition, involvement of all stakeholders - from the school‘s board of education, administration, 

teachers, parents, the students themselves, and even community members - is essential to 

creating a positive environment at school.  Research shows that involving everyone- teachers, 
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parents, and students, helps to develop good character in children (Aubrey, 2008).  The sense of 

cohesion and collaboration can help when a disciplinary issue arises and all are in agreement on 

how to address it.  An assembly to introduce the program is necessary to begin the process. 

 During the assembly, representatives from every stakeholder level are present to either address 

or to show support.  An anti-bullying program assembly, for example, would include statements 

and promises against negative behaviors and specific ways to encourage a positive sense of 

brotherhood and sisterhood.  The assembly would begin by defining key terms, roles and 

responsibilities of all stakeholders involved, as well as practical solutions to address the issues. 

 In addition, the assembly must be directed positively by encouraging the positive behaviors of 

students and praising future efforts students will be taking.  Realistic and sensible reinforcements 

and rewards must be put in place for students to feel encouraged to buy in to the process.  Field 

trips, Masjed cleanups, recognition, verbal praise, and leadership opportunities all can help to 

keep students encouraged to participate in maintaining a positive school climate.  

  

Another step to establishing a school wide discipline program is to have a clearly written and 

displayed set of rules and guidelines that everyone agrees to.  Students are encouraged to partake 

in creating the rules, with guidance from teachers and/or other staff.  Once these rules are set up 

then they must be clearly displayed in the classroom and other visible areas of the school.  While 

classroom rules are slightly different that school wide expectations, they can go hand in hand. 

 School wide expectations often encourage students to think outside the box and as citizens of the 

greater society.  For example, the Islamic School of San Diego has created a list of Expected 

School Wide Learning Results, or ESLRs for short.  A couple of ESLRs include that students are 

1) leaders that are active, respectful, and positively engaged community members and 2) critical 

thinkers, problem solvers, and effective communicators.  The first ESLR, however, is based on 

students becoming engaged Muslims: to understand and implement Islamic principles in their 

daily lives.  Not only are the ESLRs displayed throughout the school, but they are also regularly 

reviewed and discussed in order to remind students of what is to be expected of them as Muslim 

students, and what is to be expected of how staff members teach and encourage at school. 

Monthly character themes are another part of the school wide program.  

  

A bulletin board with information on a particular character theme is helpful for students to refer 

to for behavioral expectations.  The theme of the month can be presented in an engaging manner 

on a weekly basis with students, and they can be asked how they are implementing the character 

in their own lives.  The essential component is to show how Islamic teachings complement and 

encourage the particular character.  Alongside the weekly discussions during morning assembly, 

teachers implement and hear from students in class and attempt to mention the character on a 

regular basis in their lessons whenever appropriate. 

 

Another aspect of the school wide program is to help instill a sense of moral responsibility and 

leadership in the students.  In other words, students need to feel like they can make a difference 

in the world around them.  When exploring with students what is relevant to their lives, its 

essential identify opportunities to help others around them.  One activity ISSD students complete 

on a weekly basis is a Masjed cleanup on the morning of Jumah.  Students are aware that within 

a few hours, the campus will be filled with congregants for Friday prayer.  They feel a sense of 

responsibility to ensure that the Masjed is clean and presentable for the event.  They begin with 

the awareness that what they are doing is for the sake of Allah SWT and will increase their good 
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deeds, as well as to help the community keep a clean environment.  Students come away feeling 

as if they contributed to the greater world around them.   

In addition, giving the students an opportunity to help in decision making and problem solving 

contributes to a positive school environment.  Students can be involved in programs such as 

Peace Patrol (http://interactionsforpeace.org/PeacePatrol_Home.aspx) in order to create a more 

caring and peaceful environment at school.  This program teaches students how to solve 

problems effectively and come up with solutions to conflicts, all the while exploring 

consequences to alternative behaviors.  Students themselves become the leaders in conflict 

resolution and promoting positive decision making, and understand that doing so is an essential 

part of their Islamic identity.  Islamic schools can improve on this secular program by 

introducing the Quranic teachings of mercy, compassion and justice.  It can start be examining 

the Allah‘s attribute of being AlRahman (the Most Merciful) and how examples of this attribute 

to our daily life.  Muslim students begin mediation with the name of Allah, with the intention of 

peace-building for His sake, and to strive for peaceful interactions, as prescribed by Him.  

Further, students that lead these peace-building opportunities have reported to being more 

inclined to remember the skills and apply them in their own lives, even outside of school. 

Community involvement is constructive to a school wide program.  When Imams, local, 

successful Muslim professionals, and former students/alumni visit the school, students are able to 

feel connected to the community at large.  Community members can encourage and address 

students as essential future leaders and community members themselves.  Students can begin to 

feel hopeful in the possibility of emulating these guests and begin to implement the tools that 

made them successful at school. 

 

Role of an Islamic School Counselor/ Social Worker 

The role of the school counselor/social worker is integral in the prevention of negative school 

wide behaviors and encouragement of a positive school wide environment.  One major method 

of doing so is through taking a proactive approach to addressing the needs of the school.  For 

instance, a proactive and preventative measure includes conducting  workshops in the classroom 

that address various social skills relevant to the child‘s age and stage of social and personal 

development.  Acquiring social skills can contribute to academic achievement, positive peer 

relations, inclusion in effective learning opportunities, and family harmony. (Aubrey 2008).  In 

an Islamic school setting, these social skills must go beyond the usual elements of secular ideals 

of character building.  There are many resources of this sort, including the very popular 

Character Counts Program (www.charactercounts.org) which is built on the ―Six Pillars of 

Character‖: trustworthiness, respect, responsibility, fairness, caring, and citizenship.  Another 

nationally-utilized program can be found at www.goodcharacter.com, and is based on videos and 

teaching guides that also touch upon positive character traits.  The responsibility of an Islamic 

school counselor, then, is to implement these character traits through the Islamic perspective by 

bringing in examples, parables, and teachings from the Quran and Sunnah.  Ideally, there must 

be a well-thought out Islamic Character Education in place for implementation in the Islamic 

school setting that incorporates the secular themes, but is based on the teachings of the Quran 

and Sunnah.  

 

Furthermore, the Islamic school counselor/social worker is the main staff member that sees 

students on an individual basis to help with conflict resolution, issues of identity, or situations at 

home that affect school functionality.  Other than individual counseling, he or she can conduct 

about:blank
http://www.goodcharacter.com/
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small group sessions or classroom workshops to address social skills, including Islamic etiquette 

and manners.   

He or she also acts as a liaison between home and school by reaching out to parents.  When 

parents are actively involved in the child‘s education, the child is more likely to succeed both 

academically and socially, including morally.  Parents must nurture good character to positively 

contribute to their child‘s moral integrity by setting high expectations in a loving and caring 

home (Berkowitz, 2005).  The school counselor is involved, then, in facilitating parent 

workshops, providing parents with resources, and engaging parents in ways they can contribute 

positively to the success of their child at school. 

 

Implications for future practice of Islamic Character Education 

It is unfortunate that there are currently very limited resources on Islamic Character Education 

programs.  Implications for effective practice in Islamic academic institutions should include 

such programs and curriculum.  Furthermore, Islamic Character Education would be most 

effective if it was implemented across all academic subjects.  Ultimately, the goal of the Islamic 

school should be to produce students who are noble in character and who can promote 

righteousness in society, not just academically competent students (Kysilka & Qadri, 1997). 
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Developing Student Leaders and Activists: Integrating Academics and 

Community Outreach  

Fawad MS Yacoob 

Abstract________________________________________________________________________________ 

One of the challenges facing Islamic Schools and Muslim educators is to design, implement and 

assess effective programs to develop student leaders and activists. This formidable task must 

integrate academics and community outreach to provide opportunities for students to develop 

their skills. This workshop will examine and explore leadership development through the lens of 

community outreach and social activism at the school level.   

About the Author______________________________________________________________________ 
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recent years, Mr. Yacoob has worked with the Orange County 

Department of Education's Institute for Character Education. He 

has been instrumental in developing Character Building Week, 
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As a classroom teacher Mr. Yacoob's strength lies in building classroom communities and 

connecting academic curriculum to student knowledge. As an educator he places great emphasis 

on nurturing the love of knowledge in his students. In addition to teaching, he has delivered 

presentations on Islam and Muslims to thousands of middle school and high school students in 

hundreds of schools in Southern California as well as many churches, temples and synagogues.  

Mr. Yacoob‘s background includes serving as part of the ‗Founding Staff‘ for the Council on 

Islamic Education, a non-profit educational organization, where he served as the Office Manager 

and Multicultural Speaker. Also, he worked as the Administrator and Youth Coordinator at the 

Islamic Society of Orange County under the direct supervision and guidance of Dr. Muzammil 

H. Siddiqi.  

Developing Student Leaders and Activists: Integrating Academics and 

Community Outreach ________________________________________________________________ 

Introduction: Statement of Problem 

The journey towards excellence for Islamic Schools is an ongoing and continuous process. The 

pioneers of Islamic education in this country have paved a positive, constructive and fruitful 

future. The legacy of their unselfish dedication and commitment to the ideals of our faith will be 
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seen in how Islamic Schools evolve, mature and grow within the context of a post-911 world. 

Hence, one of the priorities for the American-Muslim educational community should be to build 

young leaders focused on community outreach and social activism.    

It is these twin pillars of ‗community outreach‘ and ‗social activism‘ that should be sources of 

identity development and leadership training for our students and schools. In an era where 

American-Muslim organizations and leaders are calling for their own self-analysis and self-

critique, Islamic Schools must play their role. American-Muslim teachers, educators and 

administrators must rise up and continue to shoulder the responsibility of inculcating the 

democratic values of justice and peace within the context of our community in the United States.  

Jean Ann Hunt, editor of Democracy and Education, states: ―Teaching for social justice is at the 

core of democratic education. It serves as a reminder not only of the inequities and biases that 

continue to wear away at the foundation of democratic values, but of the powerful stories which 

inspire us to work toward change, to make the world a better place‖ (Ayers, preface). Islamic 

Schools must not become isolated places of teaching, learning, and praying; rather they must 

serve as a model for the community where ideas are explored, relationships are built, life-long 

friendships are made and students become catalysts for positive change in our society. 

 

Diane Eck in her book, A New Religious America: How a "Christian Country" Has Become the 

World's Most Religiously Diverse Nation, hints at the importance of American-Muslim 

leadership when she states, "even while American Muslims create mainstream mosques and 

Islamic Centers, register to vote, and become active participants in the American democratic 

process, newspapers bring to American homes images of Islamic Jihad and other terrorist 

organizations, their rifle-toting leaders and their hideouts, creating a view of Islam as dangerous, 

subversive, highly political and anti-American" (Eck, pg. 222). Professor Eck teaches 

Comparative Religion and Indian Studies at Harvard University and the Director of the Pluralism 

Project. Once again her research and writing indicate and is reflective of the urgent need to 

inculcate leadership traits and skills in young American Muslims throughout their adolescent 

years.   

Outline  

In this session, practical models of leadership training through the academic curriculum, 

community outreach and social activism will be shared. Among the models discussed will be the 

following: (A) Building & sustaining student councils; (B) Designing your school's 'Student 

Leadership Week'; (C) Attending conferences and workshops; (D) Participating in American-

Muslim programs and events and (E) Designing leadership development curriculum. In 

exploring these models, the presenter will demonstrate how these models impact the lives of the 

most important stakeholders of the school - students, teachers, and parents. The outline of the 

paper is presented below: 

 Introduction  

 Outline 

 Review of the Literature & Programs  

 Recommendations: Practical Implementation  

o Section I - Building & Sustaining Student Councils  
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o Section II - Student Leadership Week 

o Section III - Attending conferences & workshops 

o Section IV -  Participation in Community Outreach 

o Section V - Models of Leadership Curriculum  

 Conclusion  

 References  

 

Review of Literature & Programs 

One of the earliest leadership training resources within the American-Muslim community is 

Hisham Talib's Training Guide for Islamic Workers. A recent addition is the text by Dr. Jamal 

Badawi and Dr. Rafik Beekun, Leadership: An Islamic Perspective. The resource is primarily 

designed for post-graduate and beyond audience, and caters to those already in leadership 

positions. However, excerpts from the book can be used in middle school and high school 

settings. Let us briefly examine leadership programs at the organizational level.    

Perhaps one of the strongest programs emerge from the Islamic Society of North America 

(ISNA), one of the oldest and largest American-Muslim organizations. They have developed 

tremendous tools under the wing of the Muslim Youth of North America (MYNA) and the 

Muslim Student Association (MSA). These national organizations are instrumental in providing 

leadership training and opportunities for young Muslims in middle school, high school and at the 

university level. Both models have been replicated in numerous states and hundreds of cities 

across the country.   

Islamic Centers and masajid across the country have developed their own programs based on the 

ISNA models and other resources. In recent years, some of these organizations have created the 

position of Youth Director to focus on the young Muslims in the community. Again, those 

programs involve addressing the educational, religious, social, and spiritual needs of the youth. 

Leadership training and development is a segment within their programs. For example, in 

Southern California the Islamic Institute of Orange County (IIOC-Masjid Omar Al-Farouk) has 

hired a full-time Youth Director, who has been very successful in engaging young Muslims in 

the community.    

Along similar lines, American-Muslim organizations have developed programs within their 

mission and vision to focus on youth development and empowerment. The Council on Islamic 

American Relations (CAIR) offers specific programs in different cities across the country. In 

particular, the Sacramento chapter hosts the Muslim Youth Leadership Program (MYLP) 

bringing together American-Muslim high school students from across the state to the State 

Capitol to learn the dynamics of government, lobbying and bridge-building. The Muslim Public 

Affairs Council (MPAC) hosts an annual Young Leaders Summit in  Washington D.C., New 

York and Los Angeles. Participants enhance their civic identity through leadership development, 

advocacy training and meeting with individual and organizations shaping the policies of the 

country. The Muslim American Society (MAS) focuses on the spiritual education of young 

Muslims providing retreats, conferences and camps to build identity and character.    

Recommendations: Practical Implementation 
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In this section of the paper, we will focus on five integral parts to creating a leadership program 

at the middle school or high school level. These components include (A) Building and sustaining 

student councils; (B) Student Leadership Week; (3) Attending conferences and workshops; (4) 

Participation in community outreach and (5) Models of leadership curriculum. Since each 

individual segment could serve as a paper or presentation by itself, only key highlights, 

recommendations and suggestions will be provided.   

Section I - Building and Sustaining Student Councils 

Student Councils offer faculty and students an opportunity to provide leadership skills and 

training. Moreover, they create a platform for articulating the voice of the student body.   

Listed below is a seven-step process or designing, creating and implementing a student council at 

your school. 

 Step 1 - Information Meetings 

 Advisor will determine date and time for informational meeting 

 Create a flyer to announce the event + distribute to all students 

 Contact all faculty & staff to post flyer and announce to their students 

 Meeting will discuss the details of the student council offices, their requirements 

and the process for selecting the student council 

 Purpose of the meeting is to generate interest and enthusiasm in running for a 

position on the schools' student council  

 Step 2 - Candidates Selection 

 Typical positions on the student council include President, Vice-President, 

Secretary, Treasurer and Member-at-Large 

 Additional positions can be created based on the population of the school or class 

as well as the needs of the school  

 Student Councils can be designated at both the middle school and high school 

level; further distinctions can be made within each category as well  

 Advisor will determine how many candidates will be eligible for each position 

 A slate of candidates will be finalized and posted for all students to view and 

review 

 Step 3 - Campaigning 

 Within the guidelines of school policy and procedures and the moral & ethical 

framework of Islam, allow students to campaign for their positions.  

 Recommendations and suggestions include flyers, posters, buttons and other 

creative forms of 

 Step 4 - Candidates Forum 

 Select a date for the candidates forum, where they will discuss and debate their 

qualifications, vision and direction for the student council. 

 Advisor or other staff member can be the moderator for the session 

 Advisor can determine how the session will be conducted 

 Session can include opening remarks, question & answers and concluding 

comments 

 Step 5 - The Election 

 Advisor will determine the day and time of the election 
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 Make the process as simple as possible 

 Have a voting committee to tabulate the votes 

 Make announcement at special assembly or Friday morning assembly 

 Step 6 - Student Councils in Action 

 Meet with the student council members to congratulate them, review their basic 

duties and responsibilities as well as determine their meeting schedule 

 Emphasis the 'trust' aspect of being selected on the schools' student council 

 

 

Section II - Student Leadership Week 

Student Leadership Week offers a larger segment of your student body to gain leadership skills 

and an experience or glimpse into the real world. Traditionally, this program is designed for the 

graduating class at your school whether it's the 8th grade or the 12th grade. It helps culminate 

their experience at your school and prepares them for the next phase of their academic life.  

The seven-step process of creating, designing and implementing the student leadership week is 

described below. It is crucial that meticulous planning and preparation take place for the success 

of the event. In addition, all major stakeholders should assist in the process of achieving the 

goals of the program including the faculty and staff.   

The 7 Step Process 

 

 Step # 1 - Select your top 3 positions in the school  

 Facilitator-teacher will create a master list of all the positions at the school  

 Students will be given a copy of the list 

 Students will select their top 3 position they would like to apply for 

 Selection is based on the personal strengths, talents and capabilities of the student 

 Facilitator-teacher will obtain choices from each of the students  

 Step # 2 - Create a resume 

 Students will be given several sample copies of resumes to use as model for 

completion of their own 

 Facilitator-teacher, the English teacher and Computer Teacher will assist students 

in creating their resumes  

 Students will use time from English class and computer studies to work on them 

 Students will submit each resume to the Facilitator-teacher for reference  

 Resumes can be used for reference and modeling in later years   

 Step # 3 - Submit your resumes to teachers  

 Facilitator-teacher will inform colleagues which days students will be bringing 

their resumes to them 

 Students must provide a copy to the facilitator-teacher for reference 

 It is the students' responsibility to submit resumes to all of their choices 

 School staff have been provided information about the process and when they 

should interview, selection of students and working with them to prepare for the 

day  

 Step # 4 - Participate in an interview  
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 School staff have been given recommended timings for interviewing the 

candidates.  

 Students should honor the time commitment by their prospective mentor teacher 

 Students should be professional, personable and respectful 

 Step # 5 - Meet with teacher  

 Once students have been selected for a teaching assignment, they will meet with 

the teacher to prepare for the big day 

 Mentor teachers will discuss the following: (A) Grades to be taught; (B) Subjects 

to be taught; (C) Assignments & projects; (D) Interacting with students; and (E) 

Code of Conduct 

 Mentor teachers will provide guidelines and even homework assignments for the 

actual day of 'student-teaching'  

 Step # 6 - Leadership Day   

 Preparation guidelines for the students: (A) Get a good night's sleep; (B) Eat a 

healthy breakfast; (3) Come early to school; (D) Day begins with morning 

assembly and (E)  

 Student-leaders report to the office in the morning and assume the roles of the 

mentor-teacher. 

 Key Guidelines include: (A) Student-teachers follow the instruction of their 

mentor-teacher; (B) Never use foul language or physical force; (C)  

 Step # 7 - Evaluation & Assessment   

 Student-leaders have a meeting at the close of the day 

 Student-leaders complete an evaluation survey of their experience 

 Student-leaders share their experiences with their colleagues  

 Each student will write a thank-you note to their mentor-teacher 

 Each student should start to think about their future career path & goals  

 

Section III - Attending Conferences & Workshops 

An important and essential component in developing student leaders is education, training and a 

hands-on learning approach. There is a three-step process one can follow to identify potential 

leadership training opportunities for your school and students.  

 First, examine the resources within your school's district.  

 Next, tap into resources the American-Muslim community offers through Islamic 

Centers, Muslim organizations and other agencies.  

 Third, broaden your horizons and sift through the community's programs and events.   

 

It is important to set a schedule for the academic school year of these conferences and 

workshops. It is critical to include issues such as program costs, transportation, chaperones in 

determining the viability of attending any program.  

Section IV - Participation in Community Outreach 

Community outreach and social activism puts the hands-on-approach to leadership training and 

development.  Students will grow exponentially as they actively participate in the affairs of their 

community, city, or region. Activities and events of this nature are synonymous to the internship 
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programs in high school, university/college and graduate school where the academic learning 

and the implementation of this knowledge are merged together.   

Here are some suggestions that Islamic Schools and Muslim educators can use to foster the 

climate of community outreach and social activism in their environment. Here are some factors 

that may contribute to the success of the programs described below: (1) geographic location of 

the school; (2) availability of funds; (3) commitment or lack of for the host community; (4) 

enthusiasm from teachers, administrators and parents; and (5) willingness of students to 

participate.   

Active Learning 

 Annual Humanitarian Day 

o Feed the homeless program sponsored by Islamic Relief 

o Takes place on Sunday morning during the month of Ramadan 

o Community members serve the poor and homeless in a variety of ways 

o Practical example of Sura al-Maun in action  

o Prophetic tradition to serve humanity is best exemplified  

o Incredible field trip and experience for all involved (parents, students and kids)  

 Mayor‘s Prayer Breakfast 

o Participate in annual event meant to create bonds within the community 

o Schools can take members of the student council or other student leaders 

o School administration, teachers and parents can also attend to show support for 

the city 

o Invite students to take the lead in participating in the event 

o Direct hands-on-activity in leadership training 

 Interfaith Thanksgiving Celebration 

o Students participate in event by sharing reflections or readings from the 

Qur‘an/Sunnah 

o Application of the message of Islam to share with others and be role models 

o Shows visibility of the American-Muslim community 

o Stress on leadership development and grooming of its next generation 

 Hosting Public/Private School Classes 

o Invite one or more classes studying about Islam to visit your school/Masjid 

o Student leaders make presentations about being Muslim and living in the United 

States 

o Visitors observe the mid-day prayer and Q & A session with kids 

o Lunch is provided for the students to socialize and mingle 

o Tour of the school & Masjid grounds is given 

 

There a host of other opportunities available to schools based on your location and your level of 

interaction with the city and community.  

Section V - Models of Leadership Curriculum 

The process of developing leaders and activists will include an academic segment designed to 

provide knowledge, leadership tools, and personal assessment guidelines. Islamic Schools and 

Muslim educators can adopt and adapt from existing resources to create their own leadership 

curriculum within their school setting.   
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Knowledge 

In addition to their Islamic Studies courses, students should read several different texts as part of 

their required reading for leadership training and development. Reading the Muslim Mind by Dr. 

Hassan Hathout is an excellent introduction to the fundamentals of Islam. A Young Muslim's 

Guide to the Modern World explores the relationship between the Muslim experience in the 

world and how others see the world. Islam in the United States of America highlights of the 

growth and development of the American-Muslim community in this country. The author, Dr. 

Sulayman Nyang is one of the foremost scholars of the American-Muslim experience and 

combines academic scholarship and community activism in chronicling this diverse experience.     

 

Leadership Tools 

Students should be given different tools to gage their present leadership abilities and how they 

can improve. For the purposes of this paper, the Pyramid of Success model is offered as a tool for 

leadership development. John Wooden's Pyramid of Success has garnered praise and admiration 

from all sectors of society. John Wooden is the legendary coach of the University of California 

Los Angeles (UCLA) collegiate basketball program where he won 10 NCAA national titles 

during the 1960s and 1970s.  

The Pyramid of Success is designed to show an individual the building blocks of leadership 

development within the concept of working together as a team. The fifteen different building 

blocks address professional and personal qualities of a leader and how they impact the larger 

entity like a team, school, organization or institution.  

Personal Assessment  

Schools should incorporate a 'Life Skills' program in their studies to help facilitate personal 

growth and development, especially as it relates to leadership. In addition, two handouts 

designed for classroom use allow students to take a journey of self-discovery to uncover their 

God-given talents and strengths. The 'Student Portfolio Profile' handout serves as an exercise for 

students to examine and explore their own personal background. The 'Multiple Intelligences 

Assessment‘ handout simples gives students a snapshot of their strengths at this moment in their 

life; it utilizes the intelligences identified by Howard Gardner.    

 

Conclusion  

Islamic Schools and Muslim educators should be in the business of developing leaders and 

activists. In the future they will be the Imams and Religious Directors of our Islamic Centers, the 

Directors and Managers in our non-profit organizations, the Principals and teachers in our 

Islamic Schools, the Presidents and Chairpersons of our boards and a whole host of other 

opportunities to serve the community. 

 

Leadership development and training should not be left to accident or chance. Our schools 

should be on the forefront of designing programs to develop student leaders. Our students should 

excel in high school level by playing active roles in the student council, participating in different 

clubs and organizations on campus. Once students have been introduced to the concept of 

leadership in middle school and further developed their skills and talents in high school, then 

expanding their experience is the next biggest challenge at the university and collegiate level.     

Two of the foremost leaders and activists in the community, Dr. Muzammil H. Siddiqi and Dr. 

Maher Hathout, both agree on the critical importance of leadership training and development for 

young Muslims in the American-Muslim community. They have both stressed this fact in their 
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various leadership roles in the community and articulated these issues in their Friday Khutbahs 

(sermons). Through the emergence of dynamic American-Muslim organizations, the requirement 

that leadership training and development start sooner in our communities is natural. Dr. 

Sulayman Nyang, co-principal investigator of Project MAPS (Muslims in the American Public 

Square), has identified five major challenges facing the American-Muslim community, but 

underlying these challenges is the fundamental challenge of developing leaders; a leadership that 

understands the challenges of growing up in the United States, responds to the needs of the 

diverse community, actively engages in the larger segments of society, collaborates with others 

on common causes and issues and champions peace and justice (Nyang, pg. )  

 

Hence, Islamic Schools should be the pioneers in this arena of leadership training and 

development. Most Islamic Schools have some element of this type of education, but it requires a 

more structured and planned approach to institutionalizing this process.     
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